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Group A REPORTS ON THE PRESENT AND THE FUTURE OF ENGLISH TEAM-TEACHING

.

1 REASON FOR OUR STUDY

The education for the English language in senior high school is based on the
foundation of compulsory education. It is necessary to build persons who promote
mutual understanding between Japan and foreign countries. To meet the social
demand, we regard English education as getting students to acquire the
communicative ability in English. For real life communication, Team-Teaching
(hereinafter referred to as TT) is the most typical type of English lesson. It must
be efficient because we have native speakers on a real stage. TT offers us better
circumstances for authentic language use. Language acquisition occurs not when we
are focused on language but when we are using language.

Ten years have passed since TT was introduced to Tokyo Metropolitan high schools.
How have we furthered TT during this period? We need to confirm if TT has been
working well. It is a simple idea that a class with two teachers should be better
than that of one, but is this the truth? We conducted a questionnaire of AETs/NESAs
(hereinafter referred to as AETs), JTEs and students. Analyzing the results, we
would like to report on the present and the future of TT.

2 DEFINITION OF TEAM-TEACHING AND TEACHING PLAN

Before beginning our study, “Team Teaching” should be defined. TT in the US and
Great Britain is done by the teachers in various subjects. According to Brumby,
Wada(1991), team teaching is a concerted endeavour made jointly by the Japanese
teachers of English (JTE) and the assistant English teacher (AET) in an English
language classroom in which the students, the JTE and the AET are engaged in
communicative activities.

TT in Japan is totally different from that in the US and Great Britain. TT is a
method where the communicative activities should be done among the students, the
JTE and the AET. In other words, TT should be created by the JTE and the AET
cooperatively so that the interaction between the JTE and the AET, the AET and the
students, and the student and the student can be achieved smoothly. TT covers not
only the 50-minute class itself but the discussion before and after the class. To
develop students’ communicative competence, students must be able to hear and speak
as well as to write and read. Communicative competence according to Dictionary of
Language Teaching & Applied Linguistics, New Edition is defined as the ability not
only to apply the grammatical rules of a language in order to form grammatically

correct sentences but also to know when and where to use these sentences and to

— 2 —



L

i
|
)

i
|
=7

beginning |
of the |

beginning
of the 2nd
3rd term |

a week
be fore thj

class

| Thour !

time |

school yeard « Yinforms AET that the character ' ‘keeps in mind that the community
Cistics of the community where the © -looks forward to AET and not to

school locates, the real state off worry "
the school and the schools objec i
tives !
®get to know each other’s personality and build a foundation for a |
good human relationship l

i

®confirm that T7 isn't different from other English classes

trconfirm the teaching policy with reflection of the last term

i
¢ imakes a detailed teaching plun | < 'advises good ideas from stand

suttable for TT and presents it | point of AET
to AET and shouldn' t force AET

to follow the plan .

i gets a suggestive idea from AET

¢ /takes the initiative |
{ discuss the plan to get consensus

@1{ AET suggests a good plan or a good idea, JTE should accept it.
It 1s necessary for ITE to compromise.

points for  @Active interaction should be vccurred among | JTE and AET YAET and
comsideration fstudent(s) and studentis),

@The cooperation in TT should be well balanced. This balance is important and the kev point is

to extend students’ communicative competence in all English lessons,

@Kecep in mind the quantity and quality of the students’ speaking English. From the passive stage
when they respond to the teachers' questions, we should produce the situat-on which brings out
communicat ive competence and gets them to speak English positively. ¥hether TT will succeed or not

depends on this point,

student!s)1JTE and student(s)

. the class
|

|
i
[

50mins | |

{lwarming up - o .
\ i
Cidemonstrate the role play

‘ (Jmotivated to take part in the Iesmn!

 paraphrases the new words and ex-
pressions
« owatch the students respond
@class control in charge
¢} help the students understand the lesson content

@

tJexplains the cultural background

Junderstand the lesson content

(Jhelps the glow learners in toindicates exercise of the key tlexercise of the key sentences
English sentences
tiindicates pair work [ pair work
| ! ¥
Locollects and checks [ (IQ8A  T.F test L o tiself-evalualion

reflection ( check if the lesson was easy, difficult or just right for the students

[30mins]

Ludiscuss the lesson from various points of view

®¥e must have lesson-evaluation and learners-evaluation. [n particular,

learners evaluation

should be based on not linguistic competence but communicative competence. In other words,

we regard fluency rather than accuracy as important.

@[t is most important how much JTE. AET and students spend speaking English.

The more we use Japanese, the less we should reduce the evaluaiion.
~ tiprepare for the next lesson

The matters of importance are marked by @.

i after watching the interaction between !
JTE and AET i

~_ Students’ Activities .f.}




whom.

In the Revised Course of Study for Upper Secondary Schools, the emphasis is put on
the positive attitudes in understanding foreigners. TT is the method where we can
foster students’ positive attitudes toward communication in a foreign language.

There are many characteristics of JTEs and AETs. Listed is a rough analysis.

JTEs AETs
1. knowledge of grammar system * *
2. knowledge of vocabulary *
J. knowledge of rules of speaking * *
4. knowledge of how to respond *
5. knowledge of cultural background of English *
6. class-control *
7. a real atmosphere of English *
8. knowledge of overall educational principles *
9. information about the students *
10. reflection on the students outside class *
11. influence on JTEs * *

In this list above, generally speaking, the advantages are marked by an asterisk
and the disadvantages are not marked. In TT, JTEs and AETs can develop the
advantages of each other, and can supply their disadvantages. That's why TT is
needed. But in some cases TT will not be effective.

Then how should TT be organized not systematically but actively? From a
macroscopic, annual point of view, the sample procedure will be shown on page 3.

3 ANALYSIS OF THE QUESTIONNAIRE ON TEAM-TEACHING

The questionnaire on TT was conducted by our study

_ Do you have an experlence of
group of more than 1,400 high school students and of |taking a TT lesson

more than 80 JTEs and of 16 AETs in Tokyo. The data
from the survey clearly revealed the present situa-
tion of how English TT has been conducted in the
classroom.

table 1

Qur questionnaire to students begins with “Have

you ever been taught English in the form of TT since |Which do you like better, %]

. \ . lesson or a lesson by
enrollment in junior high school?” (see table 1). alone?

TT
TE

The ratio of nine out of ten shows that the ten @ e ?ow b
‘ sson
years effort of adopting AETs into the classrooms b JTE%E - agx)l
y
have made students take TT for granted and they (11.9

prefer a TT lesson to a lesson by the JTE alone (see table 2

table 2). We have noted that two out of three students accept the present TT positively




according to the comparatively large affirmative
opinion in terms of class evaluation.

Students’ preference for TT is also supported in
the next question on usefulness of TT (see table 3).
We see that the majority of students are willing to
be taught English with AETs and JTEs collaborating
and this form of language learning as useful and

Do you think a TT lesson useful?

effective. But it is not wise to over- |Why do you think TT is useless?
\ . . 1. low frequenc
look the minority in table 3. One out once a week

of ten students has a negative opinion

of TT, and the next table shows why(see
table 4). This aspects shown in table 4
have long been discussed for improvement.

4. other

2. large class size
3. inadequate methods
and materials

Those are, however, still the major pro-

blems for conducting TT. Even from the |1.

ideas of the students who favor TT, we devised

see strong expectations for improvements

o LODT
v

such as more opportunities for speaking, other

stimulative methods, and more works in

more opportunities
for speaki

small class size
more works in pairs

ng using
metﬁods

table 5

pairs, not to mention, smaller class size(see table
5). Another surprising result is found through our
questionnaire. [In the course of TT, students try to
satisfy their desire for Japanese translation by

asking JTEs to do that. Table 6 shows the magnitude

of students’ need for translation into Japanese. We

How much dog *0@ want JTE to
translate AET into Japanese?
Nna

" table 6

regard this as the reflection of daily training in ordinary class where a

traditional grammar-translation method is by and large conducted.
students would feel extremely uneasy uniess they have Japanese translation.

We reason that
It is a

fair presumption that their uneasiness without Japanese translation is closely
bound up with their concern for examinations in written form. This tendency, which

is deep-rooted in students’ mind,
language acquisition.

is likely to hinder an effective approach of

As might have been expected before our survey, the above showed clearly that TT is

regarded as a2 useful measure, but the %Q
doubt about in what aspect TT is useful |]
is not clear.

It is interesting to compare students’
viewpoint with JTEs'.
table 7(for students),

improving listening ability is listed as

According to

to speak
the advantage of

7.other

for Sts)
helps enhance;
.Reading ability
2. Writing ability
3.Listening ability
4. Speaking ability
5. Knowledge of
foreign culture
6. Positive attitude

foreigners

with

,;5_.




top, speaking as second. But JTEs list
. . ) , *% for JTESA
positive attitude to speak with foreign- | Rhe(lips enba?g?;
. § : . {A-Reading abillly
ers as top, listening as second, moti- é.erElng ablg;}y
. . ; .Listening abil1l
vation to learn English as third(see g %pea¥|ng g?{l%ﬁ
. Positive i
table 8, for JTEs). We see from this to speak with
. foreigners
comparison that usefulness to enhance 6. Knowledge o
. . . L foreign cullure
listening and speaking abilities is high-{7.Motivation to
. Iearn English table 8
ly recognized by both students and JTEs, [8. ot note: No answer on item |

but JTEs evaluate TT more highly in terms of motivating factors as seen in items 5,
6, and 7 in table 8. There still remains a doubt about the low percentage on
effectiveness of promoting reading and writing abilities. As stated in the Course
of Study, equal emphasis must be put on the development of the total four language
skills. In this sense, teachers are required to make more efforts to create methods
for improving }eading and writing abilities of students.

Table 8 brought into a matter for discussion in another phase. In reality, JTEs
are apt to regard AETs as effective for improving listening and speaking and less
effective for reading and writing; no JTEs checked item 1(useful for reading). It
is not exaggerated to say that JTEs have a one-sided view against AETs, that is, a
fixed idea that AETs are similar to the instructors of English conversation at
language schools. This misleading or mismanagement of AETs brings about a problem
of how the JTE and the AET play their roles in TT. As noted in the first chapter
in our report, JTEs should take the initiative in class and TT should follow an
annual teaching plan.

A concept of teaching plan includes the quality of

How do you participate in TT?

teaching materials and methods. The JTE and the AET,
in this sense, are to work collaboratively to organ-
ize TT as “a concerted endeavour.” Table 9, on the
contrary, gives us a skeptical image against every-
day TT. We query why the percentage of ‘teaching
cooperatively’ lists at such low rate.

This generates a concern about how long JTEs and AETs are trying to spend for
discussion before and after the class.

Table 10 shows the time{How long do yuu sgend with AET for a discussion before
y ) and after a class?
allotted to discussion. (mlnutesl

0 5 min 10 min 15 20 30

The maximum allotment of %{ier to

time for prior discussion

] Posterior
ranging from 0 to 10 min- |to TT

v ercent. L . L y ) \ \ " A " a
utes covers 65 p n table 10 © 10 20 30 40 50 60 70 80 80 100

For posterior discussion

covers 85 percent. Attention is riveted on the fact that no or less time is allot-

— 6 —



ted to discussion posterior to TT.

Discussion and evaluation afterwards promise to bring better ideas for the next TT
with sufficient coherence of each. Assigning a certain period for discussion, in
this sense, is indispensable. Along with this, we should be reminded that
appropriate remuneration for discussion before and after class is included in
guarantees.

The fact of discussion periods raises another concern about material evaluation.
Table 11 shows JTEs’ choice for materials

) . What kind of materials do you use in TT?
used in TT. Item 3 is often refered to as .
{. the authorized %)

‘one-shot materials’ by JTEs. The result |2, other than

o the authorized
that a low percentage seen in item 1 and a {3. no set textbooks

, . materials suitable
high percentage in item 3 propounds a ques- for each period

tion. Why are the two percentages so able 11
skewed? Lately English workshops, which are frequently held, often bring up the
topic of material evaluation and deal with re-working of the textbooks authorized
by the Ministry of Education. Taking into consideration the findings in table 11,

however, more effort should be made to establish an idea of materials suitable for
TT.

4 TEAM-TEACHING FOR RHYTHM AND INTONATION PRACTICE

One aspect drawn {rom our survey shows that studeats generally underestimate TT in
helping them improve their reading or writing skill. Strangely enough no JTE
recognizes any effect of TT as far as students’ reading improvement is concerned.
TT has gained a so-so repﬁtalion in listening, speaking, or motivating. Although we
admit incompetence to comment on how TT should be applied to enhance students’
reading ability, TT for reading indeed has much room for consideration. What has to
be noted here is the fact that AETs in general are quite satisfied with present TT
used only for motivating most students to learn English. Surely‘snme students have
been motivated to show more interest in English by TT and some have come to have the
boldness to talk to foreign strangers in the streets. We do not share the opinion
that TT is simply meant for motivation. Both JTEs and AETs should bear in mind that
the original purpose of TT is definitely incompatible with this sort of prevailing
view. To put it figuratively, AETs tend to ingratiate themselves with poor learners
by not giving students strenuous instructions to correct hard-to-understand English.
It is hoped that AETs are good enough to point out students’ flaws in the four
learning skills and prescribe for them a remedy from a linguistic standpoint.

In regard to the improvement of inadequate read-aloud ability, mentioning some
instructional ideas must be definitely worth while. There broadly seems to exist
the consensus in that Japanese students tend to read English aloud on the basis of

T —




Japanese specific intonation. They should have more opportunities of being shocked
by the fact that their disordered rhythm and intonation sound disgusting, rather
than unpleasant, to native speakers’ ears. Therefore it is advisable for AETs to
abstain from having a feeling that students’ English is good enough even if only
communication is poorly done. Furthermore AETs should more often use teaching
devices such as the blackboard and explain to students visually how to correct
their reading aloud. To say the least of it, the consistent after-AET-repetition
method will not become a good remedy when a student is in trouble, because he does
not realize what his problems are. In addition, the -choice of teaching materials
is a matter for careful consideration. Good materials should be always offered to
students after being screened by the criteria to judge whether or not all the
expressions are typical of natural English. The English traits used as criterion
for judging teaching materials are as follows:

A. English rarely varies the meaning according to the degree of intonation.

B. English varies the meaning according to the transfer of stress accent.

C. English rhythm is characterized as stress-timed and an equal inter-stress

interval, different from that of Japanese.

D. English has the principle that a content word is strongly stressed and a

function word is weakly stressed.

E. -English is pronounced on a word-chunk basis.

F. English tends to avoid a stress clash.

Ineffective learners tend to understand English contexts on a word-for-word
basis. This tendency is extremely particular to reading, not to mention listening.
Thus, paying minute attention to the English trait of the above-mentioned E, in
producing good materials, will provide the primary clue for improving students’
poor read-aloud ability. Poor student readers, who stay in the primary stage,
would have to practice reading aloud by the word chunk until they can do it smoother.
They should try the following examples:

(CUP and SAUcer PART and PARcel FRANK and CANdid PAper, STONE and SCiSsors)
The next stage of our remedial instructions to correct studénts' problems in
reading-aloud concerning the above-mentioned C and D, might be expected to be
workable after the primary stage. Students should try the following examples:

[John made a DULL and LENGTHy SPEECH, He welcomes FRANK and CANdid CRI1Tics. )
Students will improve with gradval practice if they also receive our remedial
instructions efficiently. What is important here is, needless to say, that JTEs
should be extremely careful in choosing good English sentences or word chunks.
Teaching materials, which contain expressions with lots of stress clashes or
unsteady inter-stress intervals such as would be contradictory to the above-
mentioned F or C, are inappropriate.



5 APPLICATION OF LEARNING STRATEGIES TO DEVELOP WAYS OF THINKING

Referencing table 5, we found students’ strong expectations of more opportunities
for speaking English using devised methods. We think speaking English means not
practicing oral drills but expressing one's own opinions in English. However, we
find not a few students who are shy and unwilling to offer their opinions even in
Japanese, or have few opinions. Their attitudes are passive and they have no ways
of thinking. However, the Revised Course of Study puts emphasis on fostering
students’ positive attitudes toward communication in English. And the objectives of
Oral Communication C include helping students develop abilities to organize and
express their ideas and to discuss them. We should develop our students’ level
from poor to good learners. Referencing table 8, TT helps enhance students’
positive attitude to speak with foreigners. TT is useful for fostering positive

attitudes. However, the percentage reflected in item 4, “Help enhance speaking
ability” is low. It is necessary for us to devise TT in order to develop good
learners. What's the difference between good learners and poor learners? 0" Malley
and Chamot (1990) propose that students who are taught to use strategies and are
provided with sufficient practice in using them will learn more effectively than
students who have had no experience with learning strategies. Learning strategies
are, by their definition, the special thoughts, or behaviors, that individuals use
to help them comprehend, learn, or retain new information. We think Japanese
students can become good learners by acquiring learning strategies.

In this report, we suggest one devised format of TT in which students develop ways
of thinking, form their opinions, and express them using learning strategies.
Students read a topic titled ‘A Five-Day School System.” If the AET asks students
about a five-day school system, probably most students would have little or no
opinions or would be unable to express them well in English even if they have some.

Ways of Thinking Card

Write as many good and bad points as possible about a five-day school system.
You are allowed to write in Japanese.
Good Points 1)

2)

3)
Bad Points 1)

2)

3)

In order to develop students’ creative thinking, we have made Ways of Thinking Cards.
Students write their good and bad points concerning a five-day school system.
Students are allowed to write in Japanese. To consider both the good and bad points

__97



is one of the effective learning strategies for creative thinking.

After the students finish their Ways of Thinking Cards, the AET and the JTE
collect the cards and analyze what the students want to express in English. Then
referring to these cards, the AET and the JTE make Opinion-Making Cards. These
cards have one question, a number of sample opinions, and one titled ‘My Opinion.’
Sample opinions are divided into pro/con types and their reasons. My Opinion’ has
two spaces, one for stating the students’ opinions and the other their reasons for
such. Sample opinions present not only a number of possible ideas but also basic
phrases/sentences for expressing them, enabling the students to state their belief.

‘My Opinion’ helps them to organize their thoughts. With these cards we can teach
the students to take advantage of two useful learning strategies in reaching their
opinions. One is to share good opinions with one another. The other is to organize
one's idea with the construction of “I think ~. Because ~." By choosing some
sample opinions and completing ‘My Opinion,” the students can state their own.

Opinion-Making Card

Question: What do you think of a five-day school system?
Choose some opinions among the following: Decide if you are pro or con.
Write your opinion in the space titled My Opinion.’
Pro sample opinions:
1) A five-day school system is necessary in Japan.
2) Every Saturday should be a day off beginning next year.
3) The total vacation is too short.
4) We need more free time to enjoy ourselves.
Con sample opinions:
1) We should abolish a five-day school system soon.
2) We cannot spend our free time meaningfully.
3) We don’ t have many places for sports and hobbies nearby.
4) We have to go to preparatory schools on days off.

My Opinion
| think

Because

After the students complete these cards, the AET corrects the students’ English. In
this way, students can express their opinions and have the basics for discussion
and debate. In this report, we suggest one devised format for TT in which students
develop ways of thinking and become able to express their opinions, using three
learning strategies. However, students originally acquire ways of thinking in all
English lessons. We have to develop not only TT but also all English lessons into
ones which foster independeht and positive learners who think by themselves and make
a positive effort to express themselves orally in English.



6 REINFORCEMENT OF TEAM-TEACHING QUALIFICATIONS

We wonder whether AETs currently provided to each high school meet the
qualifications for English education instructors. The problem is inexperienced
AETs going directly into teaching. We believe this is one factor in the
unsuitability of some AETs. For the school, if AETs sent to each high school can
teach smoothly from the beginning, we can expect fruitful results.

Henceforth, AETs should be degreed in or on studying TESL/TEFL, communication,
applied linguistics, and so forth or should have experience in teaching English to
non-native speakers of English.

7 CONCLUSION

Of greatest importance from our point of view is how AETs and JTEs provide English
education. Henceforth, it should be clearly recognized what AETs can and should do
and the AETs’ job description should be considered.

For the past 10 years activeness and ‘internationalization’ of English education
in Japan have been important aspects of the AETs' work. This is shown in the
results of this survey. The objective of this research is to see what progress has
been made, reflecting on the AETs' work of the past 10 years, and to identify what
improvements should be made to make TT more beneficial. '

The data from this survey on TT have shown in detail that the lessons for a large
class tend to be one-sided and are ineffective in yielding the desired education
results. In the present conditions, it is difficult to produce the desired active
participation between the AET and the students and the JTE and the students.
Therefore, it is necessary to provide some drastic solutions to this problem in the
research.

The Revised Course of Study puts emphasis on fostering students’ communicative
ability in English, presenting the subjects of Oral Communicatioﬁ A, B, and C. In
the report we suggested one devised format for TT in which students develop ways of
thinking and become able to express their opinions in English using learning
strategies. We come to the conclusion that all the students can become good
learners by acquiring learning strategies.

8 PERSPECTIVES FOR TEAM-TEACHING

In the research we put an emphasis on TT based on a detailed teaching plan.
Judging from the survey, we do not think that there is enough time for discussion

before and after classes. It is necessary for JTEs to reach a general agreement



with AETs.

In addition, to foster students’ communicative ability in English, JTEs should
take advantage of audio-visual aids more actively at the language laboratory.

Effective TT calls for qualifications and aptitude of JTEs as well as AETs.
Successful TT depends upon the cooperation between JTEs and AETs. Since the key to
this is the maintenance and continual improvement of JTEs' language competence, the
Board should provide various kinds of overseas professional development of JTEs.
It is obvious this would contribute greatly to the practice of the effective TT.
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ROUP B THOUGHTS ON HOW TO TEACH ORAL COMMUNICATION
WHEN THERE IS NO AET PRESENT

1 REASON FOR OUR STUDY

Teaching methods for teaching oral communication have dramatically changed since
team-teaching, language laboratory facilities and other kinds of audio-visual
equipment were introduced. It is clear that these new media and approaches to oral
communication have improved students’ communicative ability.

But in most classes JTEs must teach large classes of more than forty students
alone, using textbooks for reading. In addition, JTEs often have to help students
prepare for college examinations. With these problems in mind, we would like to
discuss how JTEs have been teaching oral communication by themselves, and how well
we think we will be able to teach oral communication in the future. This is why we
decided to choose the theme “Thoughts on How to Teach Oral Communication When There
Is No AET Present”.

Next year students must take at least one of the subjects of Oral Communication A,

B or C. We hope our study will provide some hints on how to teach oral
communication.

2 A SURVEY ON ORAL COMMUNICATION

.1 THE PURPOSE OF A SURVEY _
A survey was conducted to analyze the teaching methods of English used in the

English 1/11/11B/11C classes which are taught by JTEs. We sent out the

questionnaires based on the following two hypotheses.

1) Few listening and speaking skills are introduced in the English [/I1/11B/1IC
classes that are taught by JTEs alone; thus those classes should be enriched
with activities that stimulate the learning oral communication in English.

2) Students take the English [/I1/IIB/IIC classes in hope that a lot of oral skills
are also practiced. .

.2 THE QUESTIONNAIRE ON TEACHING OF ORAL COMMUNICATION (FOR TEACHERS)
Here are some parts of the questionnaire.
Total teachers surveyed; 87
The number of teachers who chose the item is indicated inside parentheses and
% stands for ‘Circle as many as you like'.
About teaching of oral communication skills in English 1/11/11B/IIC when there is no
AET present
1) Are you teaching oral skills in English [/11/IIB/IIC when there is no AET present?
1 Never (5) 2 Rarely (36) 3 Can’t say either way (29) 4 Often (17) 5 Always (0)

2) If you chose#2-5 to Ql, which are you teaching more, listening or speaking?




1 Only listening (8) 2 Mainly listening (38) 3 Only speaking (3)
4 Mainly speaking (9) 5 Both listening and speaking (18)
3) If you chose #1,2,4,5 to Q2, how are you teaching listening skills? #

1 By tapes attached to textbooks (54)
2 By tapes on the market for teaching listening (20)
3 By audio-visual aids (videos etc.) except tapes (21)
4 By classroom English (12)
5By Qs & As (27)

4) If you chose #2-5 to Q2, how are you teaching speaking skills?

1 By pronunciation drills (39)
2 By pattern practice (4)
3 By reading aloud (42)
4 By Qs & As (20)
5 By pair/group work among the students (7)
6 By recitation (14)
7 By public speaking (2)
8 By discussion and debate (0)

5) For the past ten years (or since you started teaching), how have you changed your
way of teaching oral skills when there is no AET present?
1 Increased teaching of both listening and speaking (31)

2 Increased teaching of listening (12)
3 Increased teaching of speaking (6)
4 No change (34)

6) If you chose #1-3 to Q5, what was the reason for the change? #
1 Because team-teaching with an AET was introduced (27)
2 Because English 1IA was introduced (9)
3 Because the students wanted to enhance their oral skills (11)

4 Because oral skills are actually needed in this ‘internationalized society(2l)

5 Because helpful media (i.e. language lab., videos, etc. )have been developed(29)
7) How will you teach listening skills from now on? #

1 By tapes attached to textbooks (35)

2 By tapes on the market for teaching listening (38)

3 By audio-visual aids (videos etc.) except tapes (54)

4 By classroom English (25)
5 By Qs & As (29)
8) How will you teach speaking skills from now on? %
1 By pronunciation drills (39)
2 By pattern practice (19)
3 By reading aloud (38)
4 By Qs & As (45)
5 By pair/group work among the students (25)
6 By recitation (32)



7 By public speaking (27)
8 By discussion and debate (6)

2.3 THE QUESTIONNAIRE ON ENGLISH CLASSES (FOR STUDENTS)
Total students surveyed; 1522
About English classes without a foreign teacher
1) Choose as many listening activities as you have done in class from the list below.
2) Choose the beneficial activities from the list below. *

3) Choose the enjoyable activities from the list below. # Q1 Q2 Q3
1 Listening to tapes attached to textbooks (882) (335)  (45)
2 Listening to various tapes (404) (442) (296)
3 Watching videos (481) (417) (876)
4 Listening to tapes and writing the words (669) (504)  (70)
5 Watching videos and writing the words (92) (229) (124)
6 Being asked questions in English by the teacher (801) (555) (108)

4) Choose as many speaking activities as you have done in class from the list below.
5) Choose the beneficial activities from the list below. *

6) Choose the enjoyable activities from the list below. * Q4 Q5 Q6
1 Learning to read the phonetic aiphabet (790)  (411) (54)
2 Pronunciation drills (words) (1240)  (569)  (81)
3 Pronunciation drills (sentences) (1085) (474)  (61)
4 Answering the teacher’s questions in English (821) (464) (93)
5 Reading the textbook aloud (909) (291) (60)
6 Conversation practice in pairs (549)  (419)  (461)
7 Recitation (410) (221) (45
8 Public speaking (243) (378) (152)
9 Debate - (28) (298) (254)

2.4 ANALYSIS OF THE ORAL COMMUNICATION QUESTIONNAIRE (FOR TEACHERS)

The following teachers’ and students’ analyses are brought about from the
responses to the questionnaires.

Many teachers have introduced listening skills to improve students’ communicative
ability.

Few Japanese English teachers teach speaking skills in their English 1/11/11B/11C
classes when there is no AET present.(Q1) The same teachers also teach listening
skills more often than speaking skills. (Q2) But the use of media (i.e. language
lab., videos, satellite telecast) in the classroom, ‘internationalization’ of the
Japanese society, and the introduction of team-teaching with AETs during the last 10
years have helped to improve the teaching of listening and speaking skills in
routine lessons. (Q5 & 6)

Many teachers want to improve students’ listening comprehension ability by

giving a variety of listening practice using various teaching aids and materials.




Teachers are using the tapes attached to textbooks, tapes sold on the market for
listening, audio-visual aids, and Qs & As activities to improve listening
comprehension skills. (Q3) Teachers have voiced a preference to using the above
teaching materials to support the teaching of listening skills accompanied with
classroom English and Qs & As activities. (Q7)

Many teachers want to improve speaking ability that goes beyond the traditional
“how to say” parrot approach to the more useful “what to say” creative-thought
approach.

Now a majority of teachers have introduced English speaking through pronunciation
drills, read-aloud practice and Qs & As activities. (Q4) The responses to this
question show that the number of teachers who want to introduce ﬁs & As activities,
recitation drills, public speaking, pair work, and group work into their classes is
increasing. And many teachers still want to introduce read-aloud activity and
pronunciation drills. (Q8)

2.5 ANALYSIS OF THE QUESTIONNAIRE ON ENGLISH CLASSES (FOR STUDENTS)

Students recognize the necessity of learning English with an international view.
Most of the students who like English answer, “1 am interested in foreign
countries.” On the other hand, those who don't like English overwhelmingly choose
“lI can’ t understand what is going on.” This, however, does not necessarily mean

that they are not interested in foreign countries.

And those who think English is “Necessary” or “Somewhat necessary” come to 1192 of
1522 students. The reason for this, many students answer, is “I think [ may use
English in the future, either for work or in daily life.” Not so many students
regard English as important for the entrance examinations. More students than we
have expected answered that English is important when abroad, or when making friends
with foreigners.

Students do desire training in listening and speaking, such as English
conversation.

Students don' t want to speak a lot in English because they are not confident. We
are sure that this kind of negative attitude shows uncommunicative nature of the
Japanese. However they hope strongly “Training of listening and speaking” when
asked what comes first in the English classes from now on. The fact that many
students answer “Daily conversation” proves this.

Students expect more Qs & As and the usage of audio-visual aids.

How can we conduct the enjoyable and effective class of listening and speaking
when there is no AET present? We get more answers than expected and think it is a
good reference for our study.

Quite a few respondents choose “Qs & As™ and “Listening to tapes and writing the
words” as the beneficial listening class. (Q2) And “Watching videos” as the
enjoyable listening class. (§3)

Again they think “Qs & As” the beneficial speaking class following “Prenuaciation

= 16 —



drill of words and sentences.”(Q5) And we expected many would answer “Conversation
practice in pairs” as the enjoyable speaking class. But it is surprising that
“Debate” and “Public speaking” come next. (Q6)

Through the analyses we found our hypotheses were proved.

3 SUGGESTIONS

In order to enhance students’ communicative ability, it is necessary to provide
them with far more opportunities for listening to and speaking in English, and if
this is to be achieved, it is requisite for teachers to think of more helpful
devices. To be concrete, the following is realistically applicable: (Duse of
classroom English, @more effective use of Qs & As, and @more advanced
applications, such as teaching public speaking, or diversified use of audio-visual
aids. With these points in mind, the following is a sample English lesson which
uses an authorized textbook, incorporating (@ and @ above. A description of
teaching techniques focused on the above @ is also included.

4 A SINMULATED ENGLISH CLASS TO IMPROVE ABILITY OF ORAL COMMUNICATION
~—IN REGULAR CLASS OF ENGLISH I/11---

In our teaching plan for this simulated English class, we put emphases on these

points below to have students listen to and speak English as much as possible.
(1) Classroom English

Try to use easy classroom English
(2) Questions and answers in English
Ask easy questions to confirm the content of the lesson, encouraging the
students to answer even in a word
(3) Ideas to improve students’ communicative ability
i. Listening tests, using tapes attached to textbooks
ii. Bxplanation of words and phrases in easy English
iii. Choral reading in groups to have students read louder, etc.
These could be put into practice regularly and continually, using textbooks of
English I/11 in an ordinary-sized class.



TEXT:

States, and now [ live in Japan. My father is ﬁ
diplomat, so my family travels a lot.

1 love all kinds of sports and exercise, like ’
swimming, horseriding and tennis. | also enjoy
roller-skating and going to the movies with my »
friends. When [ lived in America, | thought
American teenagers tried to be adults too early in
life. American girls think playing sports is too
childish, but I think sports are fun. Since I started
living in Japan, though, I've been enjoying shopping =
with my friends more than sports. [ guess [ have

School life in Germany is easier because we only
study half-days, from eight to one. This gives
German teenagers more free time. But in Germany,
children must decide which course to take in the
future, when they are only 10 or 11 years old.
There are many different kinds of high schools for
kids who choose to learn a craft, or study science
and mathematics, or enter a university. [t is very
hard to make this choice, and good grades are very
important.

Now [ am trying to learn how to speak Japanese,

changed a bit. but when 1 try to say something, my Japanese
friends always answer me in English. | want them
to answer me in Japanese sometimes. Also people

w gometimes stare at me and say 'Gaijin, gaijin!” to
their children. That makes me sad. At such times
I feel that | don't belong in Japan.

it
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TEACHING PROCEDURE
1) Greetings

2) REVIEW
a. Review listening with a listening test
To have students listen to the tapes attached to the textbooks more
carefully, small listening tests are available.
As the test, some part of the text with some words clozed could be used
effectively and easily,.
"é}"j'"t'i'o's;é"i«}iiir"t’éﬂ'ﬁb’dk’s’i"t{iéas'éﬁ ”””
In the last class, we read the second part of Lesson 4, which was
written by a German girl. She is German, but she knows some other
Now let's listen to the last part we studied ang fill in

We' 11 listen to the tape twice.

countries.
the blanks, so you can remember it.
(Tape listening)

Could you fill in the blanks?
and check your answers in red.

Doi, will you read the first sentence? ...
on the board) Good.
The words are ‘with my friends’. Next,

Now, read the sentences one by one

(Writing the clozed words
Next, Abe.
Ito...

Will you read

She loves ‘sports and exercise'.
... Perfect.
You need ‘s’ ...

That's right. Your

Very similar. ‘American teenagers.’

the last sentence, Takeuchi? ...Louder, please...

: accents are very good

b. Review questions and answers
Looking at the listening test papers,

which are now completelv checked,



students answer easy questions. Through these questions and answers they
consequently get the summary of the previous text.

In the review of the previous lesson, it is preferable to have them answer
in complete sentences since they are supposed to know the expressions
needed, besides they can answer with the help of the test papers.

"ex.) Well, you remember the last part, don' t you? I'd like to ask you |
:  some questions. (Each question twice)
(1) Does she love sports and exercises?
Inoue. (‘Yes, she does.”) Good. She also enjoys movies.
(2) Who does she go to the movies with?

Suzuki. ('With my friends.’) Similar, but it is not ‘my’.

Takeda. ( ‘She goes with her friends.’ ) Perfect.
(3) Who tries to be adults too early?

Uchida. (No response. Repeat the same question.) (No response.)
American teenagers or Japanese teenagers? ( ‘American.’) VYes,
American teenagers try to be adults too early.

(4) In Japan, what does she enjoy more than sports?
Ueno. ( ‘She enjoys shopping.’) Yes, that's right. She enjoys
shopping in Japan, so she has changed a bit. :
S0 much for review. Now everyone, pass the papers over to me. Thank you.
3) Reading and explanation of the new material
a. Phonetic drill
The teacher has them realize the difference between each sound and correct
thggr pronunciation especially when they have ‘katakana' accents.
"ex.) Now open your textbooks, please. Today, we' re going to read page 34. |

First let's see the new words at the bottom. Repeat after me,

please. (Choral pronunciation of the new words) ... [kid], again. :

Don’ t say [kiddo). i

b. Explanation of the new words and phrases
Using the vocabulary quiz, the teacher has them guess the words with the
help of the English meanings which have been given on‘the handout
beforehand.
[t could be a chance for them to understand English directly through

English .........................

"ex.) Look at the vocabulary quiz. The words on page 34... the first

'\ word begins with m, meaning ‘science of numbers'. What is this, Imai? .

( ‘Mathematics.') That's it. The next word is a verb, which begins with !
b. It means ‘be in the right place’. Do you know what it is, Omi?

( ‘belong.” ) That's right. I don't belong in Japan. That means, ‘I do
not feel at home in Japan.’... Let’s see the last word. It begins with

' k. and means ‘child or young person’. What is it, Ase? ('Kid'.)

. ood work. Kid also means 'young goat’. Interesting, isn't it? |



¢. Oral introduction _
‘ex.) Let's read today's part. As you know, this German girl has lived |
in South America, India, the United States, Japan, and of course in
. Germany. So many places! In this page, she tells us the school life :
5 in Germany. And also she tells us how she feels living in Japan. B ?
N Choral readtng' Bl o M M ol Beionioibesveidhpass - Beopnioe - Sniro SR
After listening to the tape of the new material, the teacher has them
repeat after him/her sentence by sentence. Correct their wrong intonations
and accents when needed. To make them read louder, sometimes he/she has
then read together tn groups or llﬂES o
ex ) Repeat after me, please (Choral readlng after the teacher. sen- '
. tence by sentence) (‘[tu la:n a klahuto]l’) Don't cut a sentence
word by word. Again, [tald:rmokr#ft]. Don't put [aiveo] at the end
:  of each word... Only the students of this line, louder please...Much .
i better The students tn thts Ilne are the best readers today.
e. Translatton and explanation T
The teacher explains the new material. Checking if they understand the
content, the teacher paraphrases some sentences into easy English. If
necessary, grammatical explanations could be given in Japanese.
"ex.) Nakagawa, will you read the first sentence?...Good. From eight to |
: one, how many hours? Nine, ten...one, only five hours! ...Next, Iba.
Nice intonation. ‘It is very hard to make this choice.” Now look at
: the blackboard. (Write some example sentences and explain in Japanese)
E Could you put the sentence into Japanese? i
4) Consolidation T
Questions and answers
In consolidation of the day' s lesson, it is necessary to make questions
simpler than those in review, so that they can answer in yes/no or in easy
words.
These questions and answers might help students to sum up t@e story.
"ex.) Well now, I'm going to ask you some questions. (Each question twice) |
. (1) Have you decided what to do in the future?
Fukatsu? ('No.” )  Who has decided what to do in the future? I
mean future jobs. Raise your hands. OK. Then, who hasn' t decided
future jobs? Raise your hands, please. OK. Then how about
German children?
(2) Do Cerman children decide what to do in the future?
Takagi? ('Yes.”) Yes. They must decide it when they are only
ten years old.
(3) Is it very hard to make this choice?
Fukuda? (‘Yes.”) Yes. It is very hard to make this choice.

By the way, she is talking about the life in Japan.



(4) Do her friends answer her in Japanese?
lizuka? ( ‘No’ ) No they don't. If her friends answer her in
Japanese, she will be happy.

(5) Have you ever called a foreigner ‘Gaijin" in front of him or her?
Who says ‘Yes'? Raise your hands. Then who says ‘No’? Raise
your hands.
When Japanese people look at her and say ‘Gaijin’, she becomes

; sad. Why? Because she feels she is an outsider. So she doesn’t

5 ADVANCED APPLICATIONS

We use the same textbook as in the simulated class above.
5.1 TEACHING COMMUNICATIVE ABILITY BY SPEECH
The main subject of this lesson can be described as ‘cross-cultural understanding.
For this purpose it is indispensable for the Japanese to show Japanese culture
positively. Speech is effective in developing communicative ability and gives
students more opportunities to speak in the classroom, though it takes much time and
energy.
1) Aim: 1. Have students speak English aloud
2. Have them think about how they can make themselves understood in English
3. Have them learn more about Japan for cross-cultural understanding
2) Method: The title for the presentation is “Four Seasons in Japan™.
1. Divide the class into four groups, and decide which group will be in charge of
each season
2. Have students decide which item they will deal with (ex. ‘Hanami’, ‘Tanabata’)
3. Have them write the notes for the speeches in English and use Japanese-English
dictionaries and the books introducing Japanese culture
4. Have them complete the picture cards
5. Have them arrange the notes of the group and get ready for the presentation
Have them recite the sentences of their own parts, so that they.can speak with
conf idence
6. Rehearsal. It should be inevitable that students will learn intonation, pro-



nunciation, rliythm and gesture to make themselves understood.

7. Speech. We must check the way the speakers speak in front of listeners. But
we are also required to pay attention to the listeners. Speeches can not be
done well if the listeners don’ t behave themselves.

8. Evaluation. Have them evaluate their performances after the speeches
As we can see in the last year's report, making good use of peer and self evalu-
ation cards can encourage them and make them more active.

5.2 AN |DEA ON HOW TO MAKE USE OF SONGS IN TEXTBOOKS
The song “We Are the World” is to be used on the previous page of this textbook.
It is not rare for songs as teaching materials in textbooks. This textbook includes
“Ebony and Ivory”, too. We would like to report on how to use these English songs
to improve students’ communicative ability.
1) Aim: 1. Sing songs aloud 2 Learn words by heart and enjoy English songs
J. Study grammatical structure naturally
2) Method: A song contest is held at the end of the term
1. Have students listen to two or three songs five or six times at the end of class
2.Record songs onto students’ tape, using language lab. facilities
3. Have them choose one of two songs for contest
4. Make them write the lyrics they have chosen in a2 notebook many times
0. Make tests to make sure if students memorized the lyrics
6. After test, a song contest is held. Students never see the lyrics.
Students are allowed to sing in groups of about 7 people.

5.3 LISTENING PRACTICE USING AUDIO-VISUAL AIDS
1) Topic: The Shooting-to-Death Case of a Japanese Exchange Student in Louisiana,
October, 1992
2) Aim: 1.Have students recognize the cultural differences between Japan and the US
2. Improve listening ability by listening to English news
3.Stimulate students’ interests by using language lab. and audio-visual aids
3) Method: (First Lesson)
1.Quiz and explanation to have them recognize the differences
2. Have them watch a video describing the outline of the incident
3.Have them check the meanings and pronunciation of words and idioms appeared in
the news
(Second Lesson)
1. Have them review the pronunciation of words and idioms
2. Have them watch the video of CBS news and record in their cassette tapes
3. Have them dictate the news, listening to their tapes
4. Have them check answers



6 CONCLUSION

The Education Ministry' s Course of Study, which calls for an emphasis on 2
communicative approach to teaching foreign languages, will take effect this coming
April. The necessity of teaching oral skills will be much greater from now on.

In this situation, we have taken up “Thoughts on How to Teach Oral Communication
When There Is No AET Present” as a study theme. First we conducted a questionnaire
on English education for both JTEs and students, then we have examined from
different angles how well JTEs can teach oral skills in an ordinary class without an
AET and have made a plan for a sample lesson.

In this simulated class, we put stress on how JTEs can use English and how JTEs
can draw out as many responses as possible from students in an ordinary class---a
class size of 40 students and using English I or I textbooks.

However JTEs should keep the following points in mind to make the teaching more
effective.

(1) JTEs need to think about how they use classroom English and Qs & As in Eng-
lish according to the ability of students.

(2) JTEs need to add explanation in Japanese depending on the situation when
students seem to be embarrassed.

(3) JTEs need to use gestures, pictures, cards and the real things to help
students understand.

(4) There are some students who have little confidence in speaking English.
To remove their uneasiness, JTEs always need to encourage students with
praise, giving a hint and so on.

The introduction of the AET and the JET program has changed English classes, and
through various studies oral skills have been taught more than before. But
concerning the present teaching of oral skills, there might be many cases that JTEs
depend on AETs too much. Actually oral skills are seldom taught in class. From
now on, JTEs will be required to try to improve their lessons to teach oral skills
more than before and should improve them. We hope that students w}ll have more
opportunities to be taught oral skills, not only in a team-taught class, but in a
class taught only by JTEs.
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