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Group A

DOES SEEING FACILITATE UNDERSTANDING?
-A STUDY IN SEARCH FOR EFFECTIVE LANGUAGE LAB USE-

1. Introduction

Ever since the Tokyo Government started equipping Tokyo Metropolitan high schools with
language labs, English teachers have been searching for ways to make the best use of these
facilities. The necessity of using authentic materials and contextually appropriate and meaningful
activities has been pointed out with an emphasis on the importance of listening comprehension in
developing listening skill (Takefuta, 1984). Listening is now recognized as one of the most
important skills for English teachers to pay attention to in the classroom. Moreover, some
researchers and teachers in Japan have begun to call language labs "learning labs," arguing that a
language lab is no longer used only for listening to audio materials or for practicing rigid patterns
and drills, but for learning a variety of language skills. As a result, some teachers have even started
to use language labs to teach the skills of reading and writing. While the development of innovative
methods for using language labs seems to go beyond the traditional grammar-translation method,
which has been deeply rooted in English education in Japan, some schools have found it difficult to
use language labs for various reasons (Kaihatsu Group, 1994).

As for actual language lab use, there seems to be a dichotomy among teachers between those
who choose to use it (who are in the minority) and those who don't. Perhaps many of those who
don't use a language lab may have a machine-phobia. They may feel that their own comfortable
style of teaching is being interfered with by machines in a language lab. Using language lab
material may at first seem to be a useful addition to classroom teaching, but it is not easy to
regularly integrate audio and video materials into a busy curriculum at some schools. Furthermore,
the use of these materials requires a great deal of preparation from some teachers who are already
burdened with a heavy workload. Teachers may also be hesitant about using a language lab. They
realize that many students in Japan are focused on their final exams. Many students, therefore, are
examination-oriented. Close examination of the listening tests in the entrance examination to
universities reveals that the texts used in these listening tests are phoneme-based and full of
unnatural discourse. This remains both contradictory to students' actual needs and the role of
teachers who are expected to instruct students according to a newly revised course of study,
implemented starting this year emphasizing the skills of real communication in foreign languages.
It is no wonder that many English teachers are therefore doubtful if they will actually be able to
equip their students with satisfactory proficiency skills in English to enter university, let alone
develop communicative skills in English. Given these circumstances, teachers who choose not to



usc a language lab may have good reasons after all.
So far we have discussed the obstacles teachers face in using a language lab. Now we turn to
the rationale of our project.

2. Rationale

Most language labs in Tokyo Metropolitan high schools are equipped with VCRs. Video
permits students to be exposed to the dynamics of interaction. It also enables students to listen to
native speakers of English with various accents and paralinguistic features. Finally, visual material
allows students to observe authentic settings where the language they learn in the classroom is
actually used. Therefore, we may say that one of the greatest advantages of video is that it enables
teachers to provide students with learning experiences that are much more likely to occur in the 'real
world." Given this context, teachers have naturally turned to video technology. A number of the
benefits of video have been reported (lida, 1990; Secules, 1992; Matsumoto, 1994), various ways
to use video in the classroom have been presented (Stempleski et al., 1990; Tsukada, 1992), and
we have noticed that when we use video in the classroom, the students' motivation seems to greatly
increase.

However, very little research about the actual effectiveness of video in English classrooms at
the high school level has been done. Teachers tend to assume that video is a powerful teaching
" tool, because it simultaneously provides visual as well as audio information. However, just how
effective is video? Secules, et al. (1992) reports that "the video-based curriculum clearly had better
listening comprehension than did students in the traditional curriculum, on all levels of analysis for
all classes,” but that "vocabulary was learned better by oral drill than.by video." They argue that
the hypothesis that best explains this is that "in the video-based curriculum, students gained
valuable practice in the specific skill of making sense of oral material 'on-line' without
understanding every word or grammatical usage--a skill not normally practiced in the foreign
language classroom.” Does this mean that video is effective to enhance overall listening
comprehension, but not so effective in learning vocabulary and structure?

According to Tanaka (1990), 83 percent of all information is absorbed visually, 11 percent is
absorbed by auditory means, and the rest is absorbed by other means such as touch, smell, etc. It 1s
also said that the visual sensor always takes dominance over the auditory sensor. Therefore, it is
no wonder that video can have such a great impact on students. However, this does not necessarily
mean that video is a productive tool for language learning (Pysock, 1991). When students watch
video, language is observed in whole, and not in part. Therefore, students may not pay attention to
all vocabulary at a local level, but to meaning in context at a global level.

On the other hand, Visscher (1990) believes that if language can be seen as a whole and
associated in its context, it can be easily memorized by students. This mnemonic way of learning is



said to be much more powerful than straight memorization. Therefore, we'd like to reinvent the
wheel and challenge the results gained by Secules et al. We assume that video is effective in
learning vocabulary, because it gives visual information which may help students to guess the
meaning of words from context.

The skill of guessing the meaning of unknown words from context is generally regarded as a
reading strategy. Smith (1988) argues that "reading always involves a combination of visual and
non-visual information," and that reading is an interaction between the reader and a text. Clarke
and Nation (1980) suggest that guessing involves considering and interpreting the surrounding text
and predicting and seeking confirmation of the prediction. We assume that the skill of guessing
unknown words in reading can be applied to video watching. There has been very little research on
the relationship between visual information provided by video, and the skill of guessing the
meaning of unknown words from context. We'd like to explore whether visual information from
video enhances students' abilities to guess unknown words.

It is also said that whereas advanced students generally use visual cues to confirm and
supplement what they catch through listening, lower-level students use aural cues to confirm and
supplement what they catch through watching. Does this mean that the effect of visual information
differs according to students’ proficiency level in English?

We assume that the effect of visual information may differ according to students' skill levels at
guessing the meanings of unknown words from context. To test our assumptions, we designed
two experiments. Experiment I compared two groups, the students of higher English proficiency
and the students of lower English proficiency, to see whether the ability to infer the meanings of
unknown words with visual information depends on the students' English proficiency level.
Experiment I1 involved giving a pre-test and a post-test to the groups, to see how visual information
influenced their abilities to guess unknown words. Finally, we'd like to suggest some applications
of our project to teaching. We believe that language labs can provide students with visual
information which helps them in learning a foreign language.

3. Hypotheses
Hypothesis | : The ability to infer the meanings of unknown words with visual information
depends on the students' English proficiency level.
Hypothesis 2 : Visual information enhances the ability to infer the meanings of unknown words.
Experiment | was designed to test Hypothesis 1 and Experiment II was designed to test
Hypothesis 2.



4.1. Experiment I
4.1.1. Procedure

Experiment I was carried out in two Tokyo Metropolitan high schools: School A and School B.
Experiment I involved 138 second year students in School A and 130 in School B. In School A,
the top 68 students according to the total scores of term exams formed the Higher Group and the
bottom 70 students according to the total scores of term exams formed the Lower Group. In
School B, the top 70 students according to the total scores of term exams formed the Higher Group
and the bottom 60 students according to the total scores of term exams formed the Lower Group.
The average scores and standard deviation for each group are given in Table 2-5. In order to
confirm that the Higher Groups and the Lower Groups were significantly different, a test of
significance was performed based on the total scores of term exams conducted at each school. The
results revealed a significant difference between them. (t=13.6, p<.0001 at School A. t=12.1,
p<.0001 at School B) Then, we randomly divided each of the two Higher Groups and each of the
two Lower Groups in two and made four control groups (without vis:ual information) and four
experimental groups (with visual information).

We used a written text about a kind of gun and a special protective jacket. It was 224 words
long and included six ‘nonsense’ words. It was modified from the transcript of a video so that
students would know all the words in the text except for the nonsense words. The meanings of fire
and fiber were given in Japanese, because the students had not learned them yet. We minimized
the number of unknown words or sentences so that the only parameters would be the six nonsense
words. Table | lists the six nonsense words with their parts of speech, designated meanings, kind
of context clues provided by the text, and whether they were clearly shown in the video or not. Liu
Na and Nation (1985) found that the easiest words to guess in a written text were verbs, the second
were nouns, and the third were adverbs and the most difficult were adjectives. Students' ability to
guess the meanings of unknown words may depend on parts of speech.

The video we used for this experiment was taken from Unit | of Television English 1 BBC

English (1985). We used the video with the sound off and used only the visual information it
provided. It describes a gun, and its impact, and how special fibers in a bullet-proof jacket protect a
human body.

In Experiment I, we showed the video about the text twice, taking three and a half minutes each
time, to the students of the experimental groups. It was shown without sound in order to focus on
the visual effect alone. Then, we gave them 10 minutes to read the text, infer the meanings of the
six nonsense words and choose the equivalent Japanese meanings from a list of 25 Japanese
words. The list contained three detractors for each correct answer. In the video, the fiber looked
strong and soft and the plasticine was also clearly shown. It was assumed that if students saw
them, they would be able to match the meanings of devisain (strong), febute (soft), and rexil



(plasticine) with the meanings in Japanese given in the list. In the control groups, the students were
given the same sheets and asked to complete the task, as in the experimental groups but without
watching the video. The following is the worksheet the students were asked to work on.

"The gun, called the Colt Trooper, will *fire a bullet at over 1,600 kilometers an hour. It
can punch through a car door 250 meters away. If the bullet can punch through a metal can,
what will happen to the human body?

The special jacket, made of special *fibers, (1) maleks you from this gun. This fiber is
made by man and it is very ( 2 ) devisain. Itisalsoso (3) febute that you can push your
fingers through it. We can make a kind of cloth from these fibers, and we put them together
to make a special panel.

The special panel, made from these fibers, (4 ) cofends a bullet and it is thinner than a
ten pence coin. Though this panel (4 ) cofends a bullet, the human body will get the
great shock of the impact --- about 400 kilograms.

When we put the little pillow (air is inside) between the panel and the body, the impact of
the bullet becomes very weak.

We will try an experiment. We can't use a human body. We will use (5) rexil. Let's
have a look. Well, it hasn't given much damage in the panel. As forthe (5) rexil, hardly
a mark. But as for the bullet, it has made a big mark on that. So, I think, wearing one of
these, we can walk tall, and we are (6 ) agget."

*fire (3% ) ZEFT 5 *fiber il

|
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Guess the meaning of 6 words in the passage and match them with Japanese below.
1. maleks ( ) 2. devisain | ) 3.febute ( )
4. cofend | ) 5. rexil ( ) 6.agget ( )
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Table | The 6 Nonsense Words To Be Guessed
Designated Meaning

Nonsense Word Part of Speech Context Clues Clearly Shown in

Provided by the Video?
) the Text
WI maleks verb protects local no
W2 devisain adjective strong local yes
W3 febute adjective soft local yes
W4 cofends verb stops local no
W5 rexil noun plasticine local yes
W6 agget adjective safe global no

We calculated the total number of correct answers and made a statistical test of the significance
of the average scores of each group.

4.1.2. Results of Experiment I
According to the results shown in Table 2-5, the students of the experimental groups at the
higher English level inferred the meanings of nonsense words better than the students of the control
groups at the higher English level, while there was no significant difference between the students at
the lower English level. We think this supports Hypothesis 1.

Table 2 The Higher Group of School A

V.L

Wi w2 W3 w4 W5 W6 TOTAL Term scores
w  AVG 091 021 060 026 051 0.83 3.20 AVG=236
N=38 STD 028 032 049 044 050 0.38 1.19 STD=36
w/o AVG 077 031 023 0.11 031 0.51 2.26 AVG=236
N=30 STD 042 046 042 032 046 0.0 1.34 STD=36
t 1.64 106 339* 149 074 3.01* 3.10*
Table 3 The Lower Group of School A
V.L Wi W2 W3 W4 W5 W6 TOTAL Term scores.
w  AVG 0.69 0.13 049 018 044 062 2.82 AVG=137
N=35 STD 046 033 049 038 049 049 0.97 STD=25
w/o AVG 0.59 024 0.4l] 021 031 045 2.21 AVG=135
N=35 STD 049 043 049 041 046  0.50 1.54 STD=21
t 0.86 1.14 066 031 1.11 140 1.87



Table 4 The Higher Group of School B

V.1 Wl W2 W3 w4 W5 W6 TOTAL Term scores
w  AVG 091 037 080 034 049 097 3.80 AVG=140
N=35 STD 028 048 040 047 0.50 0.17 1.24 STD=21
w/o AVG 080 026 069 023 043 051 291 AVG=137
N=35 STD 040 044 046 042 049 0.50 1.27 STD=22
t 133 100 107 078 051 5.15% 3.00*
Table 5 The Lower Group of School B
V.L Wi W2 W3 W4 W5 W6 TOTAL Term scores
w AVG 094 029 065 032 052 084 3.35 AVG=79
N=30 STD 025 045 048 047 050 032 1.21 STD=19
w/o AVG 084 045 065 032 039 0.65 329 AVG=T78
N=30 STD 037 050 048 047 049 048 1.35 STD=18
t 1.23 096 0.00 0.00 1.02 1.72 0.77

*Significant p<.0l one-tailed. V.1.= Visual Information

4.2. Experiment II

4.2.1. Procedure
Experiment Il involved 80 third year students of mixed levels in School C. The text and the

video were the same as Experiment 1. The difference between Experiment I and Il was that in
Experiment 11 we used a pre-test and a post-test. We also provided students with a Japanese
glossary of the words in the text which we thought were beyond their vocabulary level. Therefore,
they were able to know the meaning of all the words in the text except for the nonsense words.
Another difference was that instead of asking students to infer and choose the meanings of the
nonsense words from the list, we provided four choices of meaning in Japanese for each nonsense
word. In other words, they were able to infer the meaning of each nonsense word from four
choices. This may have made the students feel more comfortable at guessing nonsense words.
First, students were given the text and they were asked to read it and guess the underlined
nonsense words and choose their meanings from four choices (the pre-test). When they finished
the text, we showed them the video of the text twice without sound. Then, the students were given
the same text and were asked to infer the meanings of the nonsense words after having seen visual
information. (the post-test). (See Appendix) We calculated the total number of correct answers and

made a statistical test of the significance of the average scores of the group.

4.2.2. Results of Experiment II



The average score of the pre-test was 3.35 with standard deviation at 1.83, whereas the average
score of the post-test was 4.30 with standard deviation at 1.29. The t-score of the total points of the
test is 2.4, which is significant at p<.05 one-tailed. We think this supports Hypothesis 2.

5. Discussion

The data from our two experiments show that visual information may help students of a higher
English level to correctly infer unknown words in the text. In particular, the students were able to
infer the nonsense word, agget, better than any of the other words. We think this is because agget
is a word of global context. Visual comprehension is usually total and synthetic, so video may help
students comprehend global context rather than local context. We also found in Experiment II that
if we provided students with narrower choices, they were able to focus more and infer unknown
words better. This may imply that if we provide students with background information or an
advance organizer before watching the video and limit the number of possible text interpretations,
they may be able to focus more and infer correctly.

However, our experiments also show that the visual information didn't seem to help students of
a lower English level. Moreover, the nonsense word, devisain, (strong) seems to be difficult to
infer from the visual information even for the students of a higher level. What does this mean?
Interestingly enough, we found about 5% of all the students in Experiment I and Il got higher
scores without the visual information rather than with it. In other words, there were some students
who did better without the visual information than with it. We interviewed such students about
how they felt about the experiment. Although some said that the visual information did help, in
fact, it didn't help. They made wrong guesses. They might have felt that they somehow
understood, because the visual information might have helped students comprehend the global
meaning of what was presented in the video. When the students were exposed to the visual
information provided by the video, they might not have paid attention to every word at a local level,
but to the meaning of the context at a global level. Therefore, when they were asked to infer the
meanings of the unknown words, they had to switch to atotally different mode of learning. Their
visual comprehension was holistic or total, but their task was asking them to be analytical.

Furthermore, some students mentioned that the visual information confused them, because
what they saw in the video was different from what they had expected to see. The schema provided
by the text before watching the video was not consistent with the schema given by the visual
information. Some of these students got confused and they even changed their correct answers to
incorrect ones. We might say visual information may hinder the understanding of a text, if the
visual information fails to provide sufficient clues for information processing.
These findings, that visual information may confuse and even hinder the understanding of

students, have important implications for our teaching with video. First, visual information may be



useful if it is given prior to aural or written information, because it may help students form schema
in advance. Therefore, when video is used in the classroom, instead of giving visual and aural
information at the same time, limiting the presentation to visual information only at first may be
beneficial. Silent video viewing may play an impbﬂant role in helping students to understand the
context, and this context may enhance ability to guess meanings of words students listen to after the
silent viewing.

Second, we tend to assume that video is useful, because it can give visual and aural information
at the same time. So we may fall in a trap and overuse video to the point of hindering
comprehension. Rubin (1991) argues that "video can serve as a haven to enhance listening
comprehension if it is selected so that it provides sufficient clues for information processing. It is
the selection that is critical, not just the use of video alone." We should keep in mind that video
may hinder students' understanding, if it doesn't provide sufficient clues for information
processing. It is not video that teaches students, but it is how teachers use video that makes a
difference.

Therefore, silent viewing and what video we select to match the medium with the purpose may
make seeing facilitate understanding. We need to keep on experimenting with various approaches
to using video in the classroom.

6. Conclusion

This study would have been more reliable if the list of choices given in Japanese which the
students chose from, had been more carefully prepared. The subtle differences in the meanings
given in Japanese seemed to be another variable that affected the process of guessing unknown
words. The nonsense word, devisain, (strong), seemed to be especially confusing to both control
and experimental groups.

Despite the limitations mentioned above, this study has educational implications. We have
tried to answer the following question: Does seeing facilitate understanding? We have found that
visual information may enhance students’ ability to infer unknown words, especially for students of
a higher level of English. We have also found that there is a complex process involved in taking in
visual information, because visual information may sometimes hinder students' understanding if it
is not consistent with the schema students already have.

With more and more videos now being used in language labs, we need to know what kind of
visual input is most effective. For the definition of comprehensible input, we need to do more
research on the kinds of visual and aural information that enhance understanding,.

The primary goal of language labs has been to develop the listening skills of students, but now
many language labs in Tokyo are equipped with various kinds of facilities to present visual
information: VCR (Videocassette Recorder), LDP (Laser Disk Player), OHC (Overhead Camera),
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Response Analyzer, big screen TV, etc. With more attention paid to the important role visual
information plays in the language lab, we may be able to construct a better learning environment for
our students.

7. Examples of Video Teaching Techniques
We concluded that visual information sometimes helps and sometimes doesn't. Further
research is needed to find ways to present visual information that are helpful for students.
Examples of video teaching techniques are as follows:
First, showing freeze-frame of video and asking students to predict the content may help
prepare students for what they see next.

Second, silent viewing of video may prepare students to have a general understanding of the
gist of the video. We have found when students first watch the video without sound, they seem to
concentrate on the visual images more and activate their background information.

Third, writing down all the words that describe people, things, places, actions, and feelings in
the video during the silent viewing may help them to correctly predict what kind of vocabulary they
will listen to in the video. If we make this task a group task in which Student A writes words
which identify people, and Student B writes words which identify places, and let the group share
the vocabulary in advance, they may be able to prepare themselves for words connected to the
content of the video. Moreover, group cooperation may reduce students' anxiety, making listening
comprehension of the oral text less overloading and threatening. The other way of taking notes on
the video is asking students to write words according to parts of speech. In other words, students
are asked to write down verbs, nouns, adjectives, or adverbs that they expect to hear in the video.
This activity incorporates meaning and grammar, which reinforce each other for better
understanding.

Fourth, students are asked to watch the video with sound and circle the words they wrote that
they actually hear. This activity may heip students to confirm their prediction, and some students
may find their understanding of the video with only visual information is different from their
understanding of it when they listen and pay attention to small details.

Fifth, students are asked to make three wh-questions or yes-no questions about what they saw
in the video, and exchange their questions with their neighbors and write answers for the questions
of their neighbors. Since students are already provided with the vocabulary in making questions,
they may be able to generate questions with their own words. In traditional listening class, it is
almost always the teacher who gives questions. However, this activity demands that students use
their active vocabulary.

We have actually tried these activities in language labs. Students seemed to be able to glean
whatever information they get from the visual images and connected the content of the video with



their active vocabulary. For evaluation of their understanding, we asked them to write a summary
of the video in two or three lines based on what they saw.

When we watch TV news or movies, we usually take in whatever information we want to get
and tend to ignore what is irrelevant. Therefore, we believe that total understanding of the video is
unrealistic and thus, unnecessary in the classroom.  However, some students expressed their
desire to know everything in the video. We used a caption decoder and showed the written text on
the screen at the end of the class so that they were able to read the caption and listen to how the
language was used in the video. Some students said that the caption helped them to confirm what
they heard. Caption may be another powerful tool as visual information in language labs. Yet
further research is necessary to test the effectiveness of what students see in language labs. We
suggest that you experiment these techniques to find what works best for your students.
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Group B

A STUDY ON DEVELOPING THE STUDENTS' ABILITY
TO EXPRESS THEMSELVES

- Incorporating the New Concept of Learning into the English Class -

1 A REASON FOR THIS STUDY

In April 1994, the New Course of Study for Upper Secondary Schools became effective. What
distinguishes the New Course of Study from previous Courses of Study is that it demonstrates the
necessity of a new concept of learning. What, then, is this new concept of learning?

Conventionally, memory and accuracy have been highly esteemed in Japanese education system.
And with this traditional approach to learning, we might have achieved rapid economic growth.
However, the world has changed drastically and the next century may require new people with the
ability to think for themselves and to express themselves. Therefore, it is time that we, teachers
think what we can do to help students to develop their ability to express themselves. Instead of
emphasizing memory and accuracy, we should place the emphasis on the qualities of thinking,
expression and judgment in the New Course of Study. Moreover, the students’ willingness,
interest and positive attitude should be regarded as the motive power behind studying. This will
shape the new concept of learning.

First of all, we need to face reality : in spite of the fact that students spend six years learning
English, most of them find it difficult to express themselves in English. Some of them are afraid of
making mistakes. What has prevented the students from developing their English-speaking
ability ? We must try to understand the reasons for this lack of English-speaking ability.

Secondly, we should try to understand the new concept of leaming and introduce into the
English class. We should emphasize not only reading comprehension and grammatical accuracy
but also speaking and listening. A student's English ability should be measured in terms of his/her
communication ability. Through English communication activities, we should be able to elicit
their interest and positive attitude from the students. We believe that careful preparation for
English classes will make it possible for students to voice their opinions and have the ability to
discuss them.

Consequently we decided to place the focus on the activities of speech, discussion and debate.

“To help students develop abilities to organize and express their ideas and discuss them” is one
of the objectives of Oral Communication C. We think this is an important objective of English
education today. To this end, we need to discover what kind of activities are the more effective by

trying out several different types of lessons in English classes.



2 A SURVEY OF ENGLISH CLASSES

2.1 ENGLISH CLASSES QUESTIONNAIRE

Do students want to talk with a native speaker in English? If they do, what topics do they want

to talk about? Or if they do not, why don't they want to talk?

in all years to examine these questions.

Total students surveyed ; 666

A) Do you want to talk with a native English speaker?

B) Only students who answered Yes to Question A answered
the following question : When you talk with a native

English speaker, what topics do you want to talk about?

a) Daily life: school life, friends, families etc.

We conducted a survey of students

b) Hobbies: sports, movies, music etc.

¢) Human rights: AIDS, racial discrimination.

d) Environmental Issues: pollution , waste disposal.

¢) International Issues: PKO, ethnic disputes.

f) Additional Topics Included: history, geography, comic
books.

C) Only students who answered No to Question A answered the

NO
(41.8%) Vs
(58.2%)
. B)]
). 7% 1%
d)(5.5%) a)
e)(7.2%) (38.6%)
b)
(36. 9%)

following question: Please tell me the reason why you don't

want to talk with a native speaker in English?

a) I don't have much confidence in my ability to correctly use
English-vocabulary, words, grammar, phonetics.

b) I'm shy about speaking my own thoughts and opinions in
front of others.

¢) I, if anything, don't like speaking in front of others.

d) I don't think I have to speak English. I have only to read

books written in English.

¢) Additional Opinions Included:
I hate studying English. I don't need to study English.
English is difficult to learn.

D) What is the best way to foster English abilities such as
speaking and/or exchanging opinions in English?

a)Increase the number of Oral communication classes as stated
above in A B,C.

b) Reduce class-size.

c)Japanese English teachers should develop a greater command of

conversational English,

d)
(35. 4%)

a)
21.1%

b)
21.1%)

c)(lz.ﬁ)

d)Teachers should show us English news or movies in English classes.




e)Additional opinions included:
We should take lessons at a private English school. Teachers should use only English in
classes. We should get accustomed to speaking English. Senior high schools should have

oblige us to go abroad as exchange students.

2.2 ANALYSIS OF THE QUESTIONNAIRE ON ENGLISH CLASSES

1) Students don't have the confidence to use English.
179 of the 279 students who don't want to speak English said they don’t want to speak
English because they suffered from a lack of confidence in their ability to use English
correctly.

2) Students are interested in foreign cultures.
196 students want to have more English classes with the AET. That is to say, they want to get
to know more about foreign cultures through the AET. Almost half of the 666 students
surveyed don't want to speak English. We were astounded at the results. How can we find a
solution to this dilemma? With regard to the dilemma in the question, our experimental
lesson plans will be shown in the next section. We will try to find out how students can be
free from worries about making mistakes and to let students know that they are expected to
express what they think. Material should be chosen according to the students’ reading ability.
We need to choose topics which are familiar to the students and let them write their ideas in
plain English, before they speak out. It is also important for us to encourage students and to

praise their performance.

3 EXPERIMENTAL LESSON PLANS

3.1 SPEECH-MAKING ACTIVITIES
(1) Aims of These Activities

1) To have students get used to listening to spoken English.

2) To encourage students to speak out in public, especially to have a good delivery style and
a natural empathy.

3) To encourage students to exchange freely their ideas and human warmth with the AET
and their peers.

(2) Procedure-1 ( a yearly program) (Figure 1)

1) To have students watch and listen to the AET’s speech at the beginning of each lesson.

2) To have students watch and listen to the skits performed by the AET and the JTE and
each regular examination make them answer questions on the topics, the roles and the
situations about them in order to acquire the concept of interaction. (Figure 2)

3) To have students write paragraphs in their own words on each regular examination, which

introduce themselves, their families and the things they are interested in.



4) To have students practice reciting simple poems in public, which recall the joys and

sorrows, the anger and fears, the curiosities and so on of life. (Figure 3)

5) To have students as well as the AET evaluate their own and their partners’ recitations.

6) The AET and the JTE response to students’ writings. (Figure 4)

7) To have students give their speeches in class

8) To have students as well as the AET evaluate their partners’ speech.

[DECODING PRACTICE]

FLOW CHART: STUDENTS  ACTIVITY

VERBAL ASPECTS

]
; NON-VERBAIL ASPECTS

Watch and listen to an AET s model

speeches

Watch and listen to the skits by an AET and a JTE

[ENCODING PRACTICE]

k,,”

Write paragraphs
in their own words

T~

Recite simple poems

[FEEDBACK] An AET responses to Evaluate their own or
their writings ' lpartners’ recitations
: ¥
. |An AET responses to their
i |recitations
i e
Practice giving a speech
Evaluate their partners’” speech (Figure 1)
SKIT NO. 4
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(3) Procedure-2  ( a short-term program )

1) To have students prepare for topics beforehand which they want to talk about in class with
the AET.

2) To have students write an English composition on freely chosen topics. This procedure
makes students clear on what they want to express. And to have students try to write in
simpler English. (Figure 5)

3) To have 3,4 students give a speech on their theme in each class. When they speak, the
AET and the JTE should not correct students' grammatical errors too often, as this can
discourage students from speaking in English.

4) To repeat this procedure a few times. It will encourage positive English speakers.

5) To give students WORK SHEETSs based on a lesson in the textbook. The title of the
lessonis “The Role of Women in Society”  The work sheet is as follows. (Figure 6)

Ty Aamms vacadan WORIKK sSHELET
1. Do you Uiink wemen sliould lave carcers?
You, | do bocause

P arll;lcn in Ameniea Lok awmmin mcation fwb

fﬂ”‘“bﬂ ufcmﬂ ;ud%m/nﬂ. Ko, | don’| bocase | woreH Floed be fue o decide
2:: ' d d 2. Do you Lhink. U laler clould be Use ficad of L Taally?
7?’:,“ . Mféf”ﬂ e Yes, | do Lruause ilr:/fnnb« necd fo has ks lead . (e falerido,

f.
Yo v "wfw/memww .

Mf«mﬂ“ﬂ-}l{d 3«(1&?&&&44 éwkr »Af"“ J. Do you Liink wemen siouid slay sl hosc?

T car of . ) Yes, | do Lecavse
And do o, Mo, | don'l beeavse wortn Aol e, freg Jo deorde .

4. Wile lrocly here

e ::.uu ;u’“‘f“ / 1 hawc impTeszior el e drue |rro”tm:r ary diowlere,. 1 oG ‘In
Ora o/-d{,/ & beiting t‘? Hla v Aa&" v s & f_j.. ihc,/ am, fiee, fo deckdin wicthior they m;ﬂ rﬂ:f cator or

Adwin Aﬂ&- "(?f ’d";f" not . Pal, 1 Ikar of dhics iceerrl mewr Cp,ihrﬂ-_, ol e, fawmilic 37
‘fg“&; ’ 'zfmr Aot T‘,“"JZ‘L anel are, 13 o 17 like “Leck of G:\Mry.uml,o.; lednecst broplenrdy ,..]
y Wr mﬂﬂ?iﬂ "‘“ﬂf )Z""-- tA M wifes . lvtily and cliklier; meulnmlpl widy @ bi-
‘(‘:m fiosm A sl 45',* i i i M e of Himg, Pul the, find merk 1iceds o bl of 1me, e {;,___/
/ wn'l a M,‘. Lodalet i* aeo m-pr_lq.,r 1T Wki'ﬂ,_ﬂ!:"l' o ”D P .
"zaz Z J /WJ.m. Hore yfa 12 the mozd '"1“"1"';/ i’:‘f e e W*f/ Jd> lir/ Sy
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a
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(Figure 5)

. Mo, l's alraid not, because—~
« Yea, | rcally beliowe ke, bocavse ~

(Figure 6)

To have students complete the work sheet in twenty minutes. After that the AET or the JTE
asks the questions from the sheet to have students answer in English and express their ideas about
the theme. The AET and the JTE should also evaluate students' speeches. This time some of
the students should be able to express their ideas more freely. It is important to give the same

theme to every student and have him/her make a speech on the theme.

_17“



3.2 ASTEP TOWARD HAVING DISCUSSIONS ( a short-term program)
(1) Aims of This Activity
1) To encourage students to speak out in public and to exchange their ideas.
2) To encourage students to interact with each other.

* As this model which introduces the essence of speech and discussion requires less time

for preparation, teachers can practice without hesitation.

(2) Procedure
1) To give students certain topics such as “Cigarette advertising on TV is harmful,” and
" Students should wear school uniforms.”  Students take either side ; " Yes
(affirmative)” or “No (negative),” and write the reasons on each paper (Japanese
approved).

2) To choose 2 to 4 students who have given reasons suitable for presentation.
3) To give students matenals such as articles and data, words and their grammatical usage.
4) To have students who make their speech write notes. (homework)
5) Activilies
I. Affirmative Speech

183 Ko
2. Negative Speech . B O D D D D

3. Affirmative Cross-Examination

4. Negative Cross-Examination L_J LJ [_J“D [:l L—___]

5. Questions and Opinions by the students

who listened to the speech [ I l l I ] L J I ] D

1
(3) Important Points

1) Students should make a speech without looking at the notes they have made beforehand.

2) Students should attempt to make their speech persuasive.

3) Their speech should be made in plain English. This means that every student can fully
understand what is being said.

4) Speech techniques such as redundancy, repetition, breaks should be encouraged.

5) Nonverbal communication is important.

6) Students who listen to the speech have to make notes ( for listening comprehension) and
prepare for their questions and opinions.

7) Students speak over a microphone. Every student needs to be able to hear and understand
what the speaker says. As our questionnaire explains there are few students who can
speak out in class. It is more effective to use audio apparatus such as microphone so as to
reduce the pressure on them, when they speak out in public.

8) THese activities should be exaggerated, because students can feel confident easily in doing
their performances.



3.3 FROM READING LEVEL TO SPEAKING LEVEL
(1) Aims of this activity
1)To encourage students to understand the reading materials quickly and to organize their
own opinions about them.
2)To encourage students to express themselves and exchange their ideas, which will

improve the overall level of their English.

(2) Procedure
Pre-reading — Reading Post-reading
—
Questioning Paragraph reading Paragraph writing Discussion
the topic | l
of the passage Summary writing Debate
— (see figure 7 ) | (see figure 8 ) 1

Opinion writing Presentation

— (see figure 9 ¥~

The first important thing is to use the message of the text as a starting point for discussion.
And the second important thing is to suppose that you, the teachers are the facilitators in your
class. Those two basic ideas created the teaching procedure above.

Pre-reading activity introduces students to situations that generate expectations or motives to
learn the passage. Questions on the topic are to be made orally or in a wntten form as an
assignment if time is limited. When students answer them in a written form, those answers are to
be given to others with handouts.

In both reading and writing stages, the concept of the paragraph is a vital help for the students.
They can grasp the main idea of the passage immediately with the-help of paragraph reading. It
will make it easier for them to organize their opinions about it as well. Writing is putting one's
ideas into sentences and combining them into paragraphs.

You don't have to object if your students can't write correctly. Grammar and vocabulary will
not be learned, if they can't be used. Too much emphasis on grammatical correctness interferes
with the development of writing skills, or expressing their ideas. So it is efficient to give
students as many opportunities to write as possible. You don't have to worry that writing
activities prevent them from developing speaking skills. They can express themselves through
writing, which means they have positive attitudes, not passive ones.

Teachers' attitudes in the lesson are no less important than students’. As 1s mentioned above,



you, the teachers are the facilitators in the class. A teacher is like a conductor of an orchestra. He
can't play every instrument, but he knows what every instrument should sound like. The
teacher's role is the same.

The following are the hand writings by students. They tried hard to solve the energy problems,
in which they had a great deal of interest. This topic provides them with various approaches in
which they can consider environmental issues, international issues or human rights.

A survey about the speaking activities shows that 52.5 percent of the students have positive
comments such as, "I learned what others think on this matter," “I was able to have my own
idea," “I was able to learn about this issue." etc. And 25.5 percent of them have negative
comments such as, ‘I only talked about my idea and 1 did not listen to others," “I was not able to
express myself in English," “I don't think I was cooperative in my group." etc. And 22.5
percent of them have no answer.

LESSON 15  ENERGY SENSE WAKES FUTURE SENSE

1. Waat are ves delag 18 Slve Thats Preblest? ENERGY S
SOURSES ADVANTAGE S DISADVANTAGES
1 want 10 rry cronamizing energy. Ear oif wr reuld get lasJe amnuttls U |00 amy bt chertage i o fim yPers
_gu*b_muxf_mw ol low prives. bived,
2 . ! ]
Mr““—mmmd—mir coak <Coal miinrs  are uf’f
_energy —saving tyae of Jifc ecome pazeible. “Te J,,d,f,,,,..f hes a4 Geries
effecl on animal and plamt fife.
o Coal Asell tmages hnuf bl"hj 'f
1}1’! Jo Jff_ﬂr—fr { ,.jf.'! e
4t .'.:L .u sagler ., RN WO weural s The pured ewtwral fa5 s Jowudod 2
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"'_‘" rrie "": It rln e STE needs  wery larf? pwwer gladien,
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(Figure T) (Figure 8)

QUESTION
fhat do you think is the best energy source? And why do you

think so?
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4. CONCLUSION

In this study, we have tried to develop students' positive attitude toward communication in English,
and now we can affirm the following:

1. When students have more confidence to express their own ideas in English, they can communicate
with each other.

2. In every kind of schools, teachers can let students feel confident enough to deliver some speeches, or
have discussions.

The key to success is confidence. We have to make every effort to encourage students to express
themselves in English. We know that this study is only a step to attaining our objective, but we hope
that this study will surely help future researchers fulfill with their studies.

At the beginning, the survey has demonstrated to us that many students cannot, or don't try to, speak
English. This may be partly due to the Japanese silence-is-golden personality ; they have not been

.brought up to express themselves positively in our culture. And also, a traditional evaluation system

centering on memory and accuracy has partly caused this problem. As the questionnaire suggests,
students are too much afraid of making mistakes, apparently because of "grammar fatigue": Leech and
Svartvik (1994:3). They don't try to put their own 1deas in words even though they have something to
say. They have become so bound to correct and logical written English, as a result of such an
evaluation system, that they cannot use spoken English freely. These two facts tell us that a lack of
confidence makes their proficiency in speaking English rather poor.

From this we should conclude that we need to give the students more chances to communicate with
each other, make them accustomed to speaking English, and reduce the pressure on them in order to
make them feel confident. We have developed some useful methods of doing this. In the
experimental lessons, we have put some writing lessons prior to letting students express their own
ideas. Students first have to write about what they are trying to say; make notes of their general ideas.
While writing, they can clearly understand what they want to talk about, and check their own
expressions to make sure that they don't have any grammatical errors. These help students feel
relaxed and free to speak. They now can concentrate on the topics of their speeches or discussions,
and find it easier to express their own ideas.

Here, we have to consider how we can create a working environment in which students can speak



English more freely. There are some conditions :

1. Students should know that they are only expected to articulate their own ideas and that it does not
make any differences whether the sentences are grammatically correct or not-—-evaluation must focus
on their attitudes toward communication. Non-verbal aspects should be also focused on, as they are
easier to learn in giving speeches or having discussions than verbal elements. Students need to have
a new concept of learning.

2. Some useful words should be given to the students so that they can concentrate on what to say-—
vocabulary is one of their hurdles which they face in speaking English.

3. Topics must be things that are interesting and familiar to the students themselves--- to express some
opinions, “one's own knowledge, experience, interest, and curiosity are essential” : Yoshida (1994:51).
When students have something to let others know, or have something that they want to know, they are
more eager to communicate with each other.

4. When students deliver speeches in public, audio apparatus, such as a microphone, should be used---
they seem to reduce the pressure on them in speech and discussion activities.

5. Pronunciation practice must be done as much as possible---students worry too much about how to
pronounce English and have become too shy to speak out.

If speeches are given and discussions held under these conditions, they will surely have an effect on
the students’ attitudes toward communication in English. In time, they may get accustomed to
speaking English and feel more confident in using English.  This can be the first step to improve their
communicative competence.

As a result, students can express their own ideas when they are free from worrying about mistakes,
have enough vocabulary, and are interested in the topics. In this study, we have put some writing
lessons in conversation classes to get rid of some of the problems, and we have had some success.
But to develop students' positive attitude toward communication in English satisfactorily, we need
continuous lessons of this kind. So we have to develop a wider range of teaching skills, and “create
more books full of topics which are attractive to students™ Yoshida (1994:51). And it is vitally
important to establish a new evaluation system centering on students' enthusiastic attitudes toward

expressing themselves.
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