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日本 語抄録

A.積 極 的 に コ ミュニ ケ ー シ ョ ンを 図 ろ う とす る態 度 を 育 て る リー デ ィ ン グ指 導 の 工 夫

新 学習指 導要領 では英語 各科 目共通 の 目標 と して、 「積極 的に コ ミュニ ケー ショ ンを図 ろ う

とす る態度 を育 て ること」が掲 げ られて いる。A班 は リーデ ィングの指導 に焦 点を 当て、読 み

手が 自分 の意思 で 目的を も って文章の 内容 を読み取 り、それ につ いて 自分 の考 えを表現 しよ う

とす る態度 を育 て るこ とを主題 と して研究 を行 った。研 究 に先立 って、 リーデ ィングにつ いて

の意識 調査 を実 施 した結 果 、大多数の生徒 は 日本語 に訳 す こ とが英語の 文章の 内容 を理解 す る

ことであ ると考 え てい るこ とが判明 した。

これを受 けて、第一 に文 章の概要や要 点、書 き手の意図 を読み取 ろ うとす る態度 を育 て る こ

とを 目的 と し、和訳 に頼 らずに文章の 内容につ いての理 解 を深め る言語 活動 を取 り入 れ た授業

を行 った クラス(C1)と 訳読 式の授業 を行 った クラス(C2)の 両方 に 同 じテス トを実施 し

て、 その理解度 を比較 した。 これは英語 を理解 しよ うとす る態度の差 は理 解す る能力 の差 に も

現れ る と考 えたか らであ る。第二 に、 内容を読 み取 って、 それ につ いて 自分の 考え を表現 しよ

うとす る態度 を育 て ることを 目的 と し、Clク ラスにお いては 自分 の考 えを 表現す る言語活動

を授業 に取 り入 れ た。

上記 の実験授 業 を行 った クラス に対 し前回 と同 じ意識 調査 を再度実施 した結 果、 若干 の意識

の変化 が見 られ たが 、必ず しも十分 な成果 が得 られた とは言 えな い。今 回の研 究を通 して 、 日

々の授業 の 中で継 続 的に積極 的な態度 を育 てて い くこ とが有 効であ るこ とを確 認 した。

B.英 語 を書 くこ とに よ って積極的 にコ ミュニ ケー シ ョンを図 ろ うとす る態度 を育 て る授業

の工 夫

外 国語教 育 の 目標 の1つ に 「外国語 で積極 的 に コ ミュニ ケー シ ョンを図 ろ うとす る態度 を育

て る」 ことが掲 げ られて いる。B班 は 、英語 を書 くプ ロセ スに焦点 を当てて 、 ど うす れば生徒

達に積極 的 に コ ミュニ ケー シ ョンを図 ろ うとす る態度 を育 て ることが で きるか とい う研 究 を行

った。

研究 に先立 って以 下の点 に留意 した。

・生徒 が書 きた いと思 うテ ーマ、あ るいは これ な ら書 け るとい うテ ーマを設定 す るこ と。

・書 こ うとす る内容 を整 理 し、ま とめ る方法 を提示す る こと。

・誰 に情 報を 伝え るの か とい うことを明 らかにす ること。

・読 み手の反応 が得 られ るよ うにす ること。

・読 み手の反応 に応 じて書 き直 し、 よ り良い もの に してい く機 会を与え る こと。

以上 の点を取 り入 れ た授業 を行 うことによ って、生徒 が英語 を書 こ うとい う意欲 を もち始 め、

英 語 を書 くことによ って積極 的に コ ミュニ ケー シ ョンを図 ろ うとす る態度 を も ち始 めた とい う

事 実 を確認 した。
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ASTUDYONDEVELOPINGSTUDENTS'POSITIVEATTITUDES

TOWARDCOYYUNICATIONTHROUGHREADING

1.ReasonforThisStudy

Developingtheabilitytoreadcomprehensivelyisanobjectiveofforeign

languageeducationinJapan.Thefinalgoalofreadingis(1)directcomprehen-

sionofatextwithouttranslatingintoJapaneseand(2)tograspawriter's

intentionsfromthewrittentextandtoexpressone'sownideasaboutwhatthe

writermeantinthepassage.

Let'sconsiderthestudents'thoughtabout`reading.'Priortothis

researchweconductedaquestionnaireintheEnglishclasses(theresultison

pp.9-10),anditclearlyshowsthatmostofthestudentsthinkofreading

comprehensionassentence-to-sentencetranslationintoJapaneseratherthan

understandingthemaincontent.Moreover,it'sobviousthattheywon'tbeable

toexpresstheirownideasinEnglishaboutthepassagethey'veread .Asfor

thelessonitself,thereisstillatendencytohavestudentstranslatewordfor

word,andtogivegrammaticalexplanations.Furthermoreweoftenfindthat

studentsdon'tunderstandtheconceptualcontentandmeaningthatthewriter

expressedthroughtheinstrumentalityofthewrittenlanguage,evenafter ●
translatingthesentencesintoJapanese.

Thus,itisrequiredthatweunderstandwhatimpedesthestudents'reading

comprehensionandhowreadingshouldbecarriedout.Weshouldimproveuponthe

methodofteaching,andsothisisthemotivatingfactorbehindthisstudy.

2.AimforThisStudy

ThenewcourseofstudythatwasofficiallyannouncedinMay ,1989gives

moreprominencetothecommunicativeaspectofforeignlanguageteachingthan

thepreviousones,andaddstothedevelopmenttocommunicateinEnglishasan

overallobjective.Theidealwayofteachingreadingskillsisnoexception.

ForexampleintheREADINGsectiontheobjectiveis"tofurtherdevelop

students'abilitytounderstandawrittentextandtocultivateapositive

attitudetowardunderstandingEnglish."TheREADINGlanguageactivitiesare

dividedintothefollowingcategories:(a)tounderstandthemainpointsand

theoutlinesofcohesivepassages,(b)tograspthecontentofpassages

selectively,accordingtothepurposeofreading,(c)toexpressinspeechor

inwritingone'sthoughtsaboutapassageonehasread.
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Whatisimmediatelyapparentfromtheitemslistedaboveisthatinthenew

courseofstudy,readingasanintellectualactivityisconsideredtobean

interactionbetweenareaderandawriterthroughtheinstrumentalityofatext.

Readingisregardedasaformof`communication.'

Thenewcourseofstudy,aswehaveseen,givesweighttothecultivation

ofstudents'positiveattitudetowardreadingaswellasthedevelopmentof

theirreadingability.Nevertheless,agreatdealofefforthasbeenmadein

Japan'sEducationofEnglish,emphasizingthedevelopmentofstudents'ability

toread.Untilnownumerousattemptshavebeenmadebyresearcherstoelucidate

howstudents'positiveattitudetowardreadinghasimproved,butstudiesare

insufficientatthistime.Thispaperiswrittenwiththeaimofshowinghowto

motivatestudentstogainanunderstandingofthecontentofatextandtograsp

thewriter'sintentionresidinginthetext,itsoutlineormainpoints,and

furthermorediscussinghowtofosterthestudents'attitudetotrytoexpress

theiropinionsbasedonthecontentofthetext.Inordertoattainthepurpose

mentionedabove,wesetupexperimentalclassesandconductedtentativelessons,

wherewegavethestudentsvarioustasksbasedonthelanguageactivitiesfor.

READINGstatedintheNewCourseofStudyratherthanhavingthemtranslatethe

textintoJapanese.

3.1.WaysofOurStudy

Ourexperimentallessonswereputintopractice,usinghalfoftheclasses

wehad(ClassesI),whiletheGrammar-Translationmethodwasusedontheother

half(ClassesII).

Afterwefinishedthelesson,wetestedallthestudentsinbothClassesI

andII.Thiswastodeterminewhetherornottherewereanydifferencesinthe

comprehensionbetweenClassesIandII.

Atthesametime,wepresentedaquestionnairewhichhadthesameitemsas

before(Seepp.9-10)inClassesI.Thiswasforanaly2ingwhetherornotthere

wereanydifferencesinstudents'attitudestowardexpressingtheiropinions

before,whileandafterweputournewlessonsintopractice.

3.2.DetailsofOurExperi皿entalLessonPlans

Inaccordancewithourobjectivesmentionedinthesecondchapter,we

plannedandconductedlessons.Regardingthewaysofhavingstudentsgraspthe

outline,mainpointsandpurpose,wereferredtoandconsideredpreviousstudies

andreports.

Weproposemainlythelessonplanswhichshowhowstudentshadtheirown
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opinionsofadiscourseandhowthestudentsexpressed(wroteorspokeabout)

them.WetriednevertotranslateadiscourseintoJapanesethroughoutthe

entiretimeoftheselessons.

3.2.1.LessonsforUnderstandingtheOutline,YainPointsandContentofa

Discourse

C1)BeforeReading

Studentsaregivenquestionsabouttextbookpicturesorareverballydirected

totextbookwordswhichareoftenheardinJapanesedailylife,inorderto

havestudentsguesswhatthepassageisabout,thetypeofcharactersthat

appearandwhereandwhenevents

occur.

(2)WhileReading

Weeachmadehandoutsincluding

thefollowingtasks:

①Q&A

Thenumberofquestionsaskedis

atmostthreeorfourinasection.

Theseshouldbeeasywithstudents

answeringonlybyquotinga

sentenceorphraseinadiscourse.

②Completionofalist,chartor

dialogue(SeeFigure1,2)

Adiscourseflowchart-typetable,

orashortdialogueisgivento

studentstofilloutwithsuitable

words,phrasesorsentences.

Lesson6'SilentLanguage'NandoutOO

(p.591ast--p.61.1.2)

各 パ ラ グ ラ フ(段 落)のTopicSentenceを 書 き 込 み 、 こ の

部 分 の 構 造 を 整 理 し よ う。

一

一(例)ウ ェ ー タ ーを 呼 ぷ 時 に 指 を 鳴 らす

{:覧

一

一

formingaring・iththefingers

＼ ⊥ossinqone'。forefinger、

{
inoanycountries…

Chinese

1

本 文 の 内 容 を 筆 者Bobと 母 親 凹o面 の 対 話 に 書 き 換 え た 。 次 の 空 欄 を 埋 め よ 。

Yom:Youcamehomeveryearly.didn'tyou?

Bob:Yes.1・alkedrightafterschoolbecause

to面orro■.

Yom:Thenyou'llhavetostayuplatestudyingforseveraldays .

Bob:havecaughtuppithme .

匿on=

Bob:

鍾0皿:

Boh:

1ゼS

Thattestsdoyouhavetomorro｠?

and 1'11spend

NotaboutHistory?

IDon'tevenbotherpithHistorybecause

andlthinkI'lldomy

any■ay.

題o皿:1曹ishyougoodluck。

bestonthatone

Figure2

Figure1
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●Q&A

Forthepurposeofstudentsgraspingthedetailsofadiscourse,the

questionsatthisstageshouldbeabouttheauthor'sintention,thedevelop-

mentofthediscourse,ortheevidencewhichsupportstheauthor'stheory,

forthesolepurposeofaidingstudents'graspofdetails.

(3)ReadingAloud

WereferredtotheactivitieslistedonKenkyu-inReportsof1988and

basicallydidthesameactivities.

(4)AfterReading(SeeFigure3)

Whenwefinishedonepassageorparagraph,studentscategorizedeach

sentencebystatementsgivenbytheteachersuchas:

Ididn'tknowthat.../Ialreadyknewthat...

1'minterestedthat.../1'mnotinterestedthat...

Iwassurprisedthat.../Iwasnotsurprisedthat...

Studentsrereadthemeterial,andwrotedownanyofthesentenceswhich

theythoughtweresuitable,however,awrittenresponsewasnotrequired.

Figure3

let'strytoelpressｺhatyourethirsting!

★1.Let'sclassifythesentencesin§1byeachcategorybelo■and■ritethendolninthetablebelor.

YoucanTriteasmanysentencesasyoupant.

(§1、 のそれ ぞれの 英文 を、次 のカテ ゴ リーに従 って分類 してみ よ う。 あ ては ま舜 もので あれば 、い くつ記入 し

て もよい。)

ClassNo.Yournave

Ca e e S 0 r Y

1didn'tkna・that.... 1already kneethat....

一

Ca c e H 0 r Y
}一..

1冒assurprisedtoknolthat.... Itisnot sosurprisingthat....
　

一

. .

Ca t e H 0 r Y
一

It'sveryinterestingtomethat.... Itisnot sointerestingし0面eしhat 9..・

-

り
6

Commenヒsfro面( inyourgroup

Com皿entsfro唖( inyourclass

一5一



3・2・2。LessonsforStudents'OpinionsandExpressingThe皿toOthers

Alltheteachersknowtheimportanceofhavingstudentswriteorspeak

abouttheirownopinionsaboutadiscourse,thoughwedon'texactlyknowhow.

Hereweproposefourwaysdependinguponthekindofreadingmaterials .

(1)RolePlaying(SeeFigure4):forreadingmaterialssuchascommentaries,

historicalarticlesornovels

First,thisactivityisFigure4

usefulforstudentsto

understandthecharacters'

andthewriter'sthoughts

andpatternsofacting,and

secondly,toestablishtheir

ownopinionsaboutthem.

Procedure

1)Divideaclassinto

groupsandhaveeach

groupdecidewhich

charactertheywill

play.Thenumberof

groupsdependsonthe

numberofcharacters.

2)Haveeachgroupwrite

questionsaboutthe

othergroups'characters.

3)Haveeachgrouppresent

thesequestions.

4)Havethegroupquestioned

presenttheiranswers

basedonthethoughtsor

patternsofactingofthe

charactertheyplay.

(2)WritingExperiences:formaterialssuchasadiaryandmemoir

Thistypeofreadingmaterialisrelativelyeasyforstudentstomaketheir

ownopinionsbecausetheyhavehadsimilarexperiencesorquitedifferent

onesandcancompare.Thusinthisactivity,directinstructionsare

given:

"Wh
atdoyouthinkofhis/herbehavior?"or

"lfyouwerehe/she
,whatwouldyoudo?Why?"

餉Question&Ans■er
in_RolePla r

噛 圏

巳nA■ .

★Noy.肥 ■il1 do'Roleplaying'. mefollo冒i㎎are therolesyou

｠illplay. Chooseanyofthem yourgroupmembers 1ike.

1.Narrator 2.Knight(inthe YiddleAges)

3.圏e皿berof theTurnpikeTrust 4.Driverofan Americanragon

YourGroupplays No.

*triteonequestion totoogroups eachinEnglishsuch asanexample

belo■.

ex. Ourgroupvanstoask a鱒Knight鱒group,

'fhydoyoupantt
o rideontheleftof theroad?'

OurGrouppantstoask a馳 区emberofthe Tur叩ikeTrust繭

group,

"Th
ataretollgates ?口

・Ourgroup pantstoaska group,
餉

?■噛

*Presentyour

噛

group'squestions andlistentoother groups'questions.

Ifthequestion istoyourgroup
'
role".Triteit donbelo響.

CroupNo. Questions

,

9

9

*Trytothink andfindoutyour group'sans■er(thought) totheother
■

groups questionssothatitmatches thecontentof thepassage.

0

0

0
「

*Presentyour group'sans■erto theclassasfollols.

"O
urgroup ansierstoGroup ■

曽

「
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C3)ConversationMaking(SeeFigure5):

Procedure

1)Putblanksindialogue

parts.

2)Havestudentswrite

theirownwords,giving

suchinstructionsas

"Ifyouwerethisman
,

whatwouldyousay?"or

"Whatdoyouthinkshe

saidtohimafterthis?"

formaterialswithsubstantialdialogue

Figure5

thatdoyouthinkshesaidtohimafterthis?

Or,ifyourerethisroman.

chat・ouldyousaytohim?

afterthis?

(4)CategorizingSentencesorParagraphs(SeeFigure6)

Thisactivityisanexpandedversionof"AfterReadingActivities."

(See3.2.1.(4))

Lesson5 薦奪勿吻飢卿∬吻 卿知訪猛勿!

ClassNo.Yourname

★1.Classifythesentencesorparagraphsbyanycategorybelo冒,andTrite、oroutlinetheparagraphs(JapaneseisoK).

YoucanTriteasmanysentencesorparagraphsasyoupant.andJapaneseisO1(.

(本 文 全体の 内 容 を文章 あ るい は段 落 ご とに、 分類 してみ よ う。 下の カ テゴ リーの 中か ら自分 が 持 った意 見 と同 じ もの を選 び、 それ に

該 当す る文章 ま たは段 落 を書 こ う。 段 落の 場合 は その概 要 を記 入す れば よ い。 あ て はま る ものが あれ ば、 い くつ記入 して もよ い。

日本語 で の記 入 も可。)

Iagree....ノ1don'tagree。...ノIhaveneverknoln..../Ialreadykne冒.、,./ItlSi皿portantforme....

Itisnatimportantforme....ノrminterested.,../rmnotinterested..../Igasimpressedmost..../

[reallyunderstandthat.../1don'tunderstandthat...

そ の 他 自 分 自 身 のcategoryで もよ い()

カテゴ リー 冒hy do you think SO ? triteyour

・.

opinion.

comments about yourfriend's

(Your nee)

行 ゴ1,一

■.

Ihy

...

do you think SO ? triteyour

・ ■

opinion.

comments about yourfriend's

..
...

(Your name)

★2.冒rite■hyyouthinkorfeelthis｠ay?1riteintherightblanks.(Youcanans曹erinJapanese.)

★3,冒elillpassthishandoutamongyourfriends.Afterreadi㎎ 曲atyourfriendshave冒ritten.■riteyourouncooments

toyourfriends.(JapaneseisOK.)

Figure6
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X

X

Procedure

1)Togivestudentsmanyitemssuchas:

Iwasmostimpressedby...

Ithinkitisveryimportantthat...層
Idon'tthinkitisimportantthat...

Ireallyunderstandthat.../1don'tunderstandthat...

Iagreethat.../Idon'tagreethat...

Atthisstagecategoryitemsareonlylisted.Thestudentscanthink

forthemselveswhichitemsaretheclosesttotheirownimpressionsand

canchooseanycategorytheylike.

2)Tohavestudentsfindandwriteoutsentencesandparagraphssuitableto

thecategoryitemstheychose.

3)Tohavestudentswritewhattheythink.Thismaybealittlebit

difficultforsomestudents,sotheycanwriteinJapanese.

4)Tohavestudentsexchangetheirhandouts.

5)Tohavestudentsreadwhattheirclassmateswroteandwritetheirown

comments.

Between3)and4),wecanaddanotheractivitytohavesomeofthestudents

readaloudwhattheywrote.Thishelpsstudentsgetaccustomedtostating

whattheythinkintheirmind,andinfrontofothers.

Whendoingthisactivity,doingthisactivity,group

workishighlyrecommended.

Studentsfeelmorerelaxedin

suchtypesofworking.Arelax-

ingatmosphereisveryimportant

inordertohavethemexpress

themselves.

3.2.3.AnalysisTesting

Asstatedbefore,wegavethe

studentsatestconsistingofthree

parts:

(ユ)TrueorFalsequestions

nFill-in-the-Blanksquestions

(givenachoiceofanswers)

OFIowchart-typetablewith

questions(SeeFigure7)

Thefollopingisabasicstructufeoftherhoユepassa区ein

Lesson5.lhichsentenceorphraseshouldbeputineachblank?

Ansuerlithnumber,

Title:TheGrogthofRoads

§1

Thefirstgood

roadinEurope

1stparagraph

.一 幽幽..

()

2ndparagraph ()

§2 ()

lstparagraph

Thesituationofroadsand

travelingintheYiddle

A図es

2ndparagraph

.--■...r

()

§3 C)

1stparagraph

.

Theimprovementofroads

inEurope

2ndparagraph C)

3rdparagraph

...噌.--

()

1

0二

3

4

【」

艦
U

7

TheimprovementofroadsinEuropeandthesituationofAmerica.

Hoythecustomofridingontheleftoftheroadbegan.

Noyand｠hytheRo●anshuntthefirstgoodroads.

Aperiodofconfusion.

Thesystemofturnpikeroads.

NorthecustomofridingontheleftbeganupinAmerica.

ThreefeaturesoftheRomanroads.

Figure7
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4.1.ComprehensionTestResults

Thefollowingisthecomprehensiontestaveragesforbothexerimental

andnon-experimentalclasses.

SchoolA SchoolB SchoolC SchoolD SchoolE Average

ClassesI 77.8 33.9 65.3 1 62.3 64.9

ClassesII 75.6 35.5 61.0 1 60.1 62.8

ResultsshowthattheaveragemarksofClassesIarehigherthanthose

ofClassesIIexceptatSchoolB.Ourexperimentallessonsimprovedreading

comprehension.

Thetextsusedinourlessonsweredifferentfromschooltoschool,and

thusthedifferenceinthecomprehensiontests.ThelowscoresatSchoolBmay

bebecausetheschool'scomprehensiontestwastoodifficultduetothefollowing

factors:

(1)Achoiceofanswerswasn'tgivenintheFill-in-the-Blanksquestionsat

SchoolB.

(2)ThereadingmaterialfromthetextusedatSchoolBwasmadeupofsections

writtenbydifferentwriters.

4.2.BeadingQuestionnaireAnalysis

ThesamequestionnairewassenttoClassesIbeforeandafterexperi-

mentallessons.Theresultsareasfollows:

Ql.

Q2.

Q3.

QuestionnaireItems

TotalStudentsSurveyed:262

Doyouthinkit'snecessarytoputall

Japanese?

a)Yes,absolutely.Pie

b)Yes,somewhatnecessary.

c)Notalwaysnecessary.
Post

d)Notnecessaryatall.

Pleaseexplainyouranswer.o

Doyoutrytoreadthecontentofa

sectionbysection?

a)Alwayspre

b)Sometimes

c)SeldomPost

d)Notatall
O

■ 憂茎蕊 藝妻i

abcd

ofthesentencesofatextin

T

醤

,

2.7駕

騰 …………………糞;選…il…　i……i…i…i…i……i…………i…撚
十

/'
/ 7

/

.= 一

■■■懸團■蔭iiiiiiiiiiiiiii;iiii嚢iii萎糞ii}iiiiiiii;iiiiiiii;ii…iiiiiiiii撒§

ii 1 .1 1

20406080

textparagraphbyparagraphor

100

国 難蟻琴綾
兇懸 灘 蕪il…萎1…il…謙 濾
ε. 1.1.o.1.1

20 40 so so 100
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Q4.Doyoutrytograsptheoutlineorth

text?

a)Always

b)S

c)S

d)N

Q5.Doy

read

metimes

ldomPost

tatall

ngthecontentofatext?

uconsciouslyconsiderwhatawriterwantstosaywhenyouare

ozoaososoioo

Q6.Doyouhaveyourownideasorimpressionsaboutthecontentofatext?

1

02040fiO80

Q7.Doyouwanttospeakorwriteyourownideasoropinionsaboutthe

1

a)Always

b)Sometimes

c)Seldom

d)Notatall

a)Always

b)Sometimes

c)Seldom

d)Notatall

contentofatext?

a)Always

b)Sometimes

c)Seldom

d)Notatall

a)Always

b)Sometimes

c)Seldom

d)Notatall

霧
…

6

醸
㎞

㎞

m

銚

跳

銘

妬

ozoaososoioo

Q8.Doyoureadaloudinamannerappropriatetothecontentofatext?

Q9.WriteyouropinionsaboutREADINGifyouhaveany.

Inordertoevaluatechangesinthestudents'attitudes,wecomparedthe

percentagesfromanswersa)andb)ineachquestionofthequestionnairebefore

andaftertheexperimentallessons.
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Thereareintendedchangestotheanswersto』Questions3・5・6・7and8・

Ineachlesson,activitiesexpressingopinionswereused,insteadoftranslating

everysentence,aswellasexercisesforcomprehendingparagraphs.Whiledoing

this,thestudentsnaturallytriedtograspthecontentofthetext.In

addition,listeningtootherstudents'opinionsdeepenedtheircomprehensionand

encouragedthemtoexpresstheirownopinions.Evenamongthestudentswho

didn'twanttoexpresstheirownopinionsaboutthecontentofthetext,some

thoughtitwasimportanttodosoandagreedtheywouldtrytofromnowon.As

wellasthesetasks,wegavealotofreadingtimeinclass.Admittedlythese

kindsoftasksandalotofreadingtimeencouragedstudents'toexpresstheir

ownopinions.Thestudentscommunicateabouttheotherstudentsthroughthese

activitiesaswellasaboutthewriter.

Ontheotherhand,thereisadecreaseinthenumberofthestudentswho

understoodthecontentofthewholetext,asseenintheanswerstoQuestion

4.Asaresultofgivingthemvarioustasksineveryperiod,wemayhavespent

toomuchtimeoneachsectionofthetextanddidn'tpushourstudentson.

Instead,weshouldhavehadmoretasksaftertheyhadreadthewholetext

throughsothattheycouldtrytograspthefullmeaning.Besides,wemayhave

neededtourgeourstudentstotakemorereadingtimeathomeratherthanin

class.

Questionlanswersshowthereisadecreaseinthenumberofthestudents

whothinktranslationisnecessary.Asstatedabove,throughvarioustasksmany

studentsfounditpossibletounderstandthetextwithouttranslation.However,

othersfounditnecessarytotranslateeverysentenceinordertopreparefor

examinations.Theyseemtoregarddirecttranslationasthemainmeansof

comprehension.Changingstudents'overrelianceontranslationwithonlyafew

experimentallessonswon'tbeeasy,butitwouldbepossiblewithgradualdaily

lessons.

5.ConclusionandPointsforFurtherStudy

Inthisstudy,wehavediscussedwaystofosterstudents'attitudetoward

communicatinginEnglish.Weconductedexperimentallessons,payingclose

attentiontofosteringthestudents'positiveattitudesaboutspeakingorwriting

theirownideasinEnglish.Thusourconclusionis:

(1)Togivevarioustasksandmorereadingtimeencouragesstudentstograspa

paragraphortwo.However,spendingtoomuchtimeonatextmaydiscourage

students.

一11一



II

(2)Itisuptoteachers,notstudents,todecidewhetherallofthesentences

aretranslatedintoJapanese.Dependingonateacher'spreference,the

grammar-translationmethodoflearningEnglishmaycontinuetobeused

despitetheobviousimprovementsinlearningwhatthisstudyreveals.

(3)StudentsshouldbetaughtthatEnglishisnotjustanexaminationgoalbut

alsoameansofcommunication.

(4)Weshouldimproveupontheteachingmethodprovidedwithseveralfactors

whichdeterminesuccessincomprehendingtexts.

Asaresult,manystudentstriedmorepositivelytograspthecontentof

writtendiscourseandspeakorwritetheirideasaboutitinEnglishthanbefore ,

evenifwehadonlyanexperimentallesson.Furtherinvestigationofthis

teachingmethodisrequestedalongwithcontinuousguidanceforthewholeyearof

teaching.
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GroupB

ASTUDYONENCOURAGINGSTUDENTSTOWRITEINENGLISH

ASAMEANSOFCOMMUNICATION

IIntroduction

Oneoftheobjectivesofforeignlanguageeducationistodevelopstudents'posi-

tiveattitudestowardcommunicationinaforeignlanguage .Thisobjectivehasbeen

setuponthebasisofthenewconceptoflearning,whichisoneofthefundamental

ideasoftheNewCourseofStudy.Inthetraditionalconceptoflearning,theknowl-

edgeandtheskillsacquiredthroughlearningareemphasized.Inthenewconceptof

learning,ontheotherhand,theprocessoflearningisstressedaswellasknow!-

edgeandskills.InlearningEnglish,agreatemphasismustbeplacedontheprocess

ofdevelopingstudents'positiveattitudestowardcommunicationinEnglishandtheir

willingnesstodoso.WiththefocusontheprocessofwritinginEnglish,wehave

researchedhowtodevelopstudents'positiveattitudestowardcommunication.

WhatmakesstudentsfeelitdifficulttowriteinEnglish?Howcanwetakeaway

thebarrierintheirways?Ourresearchhasstartedfromthesequestions.Ifwecan

gettheproperanswerstothesequestions,wewillbesuccessfulindevelopingstu-

dents'positiveattitudestowardcommunicationthroughwritinginEnglish.Inorder

tofindouteffectivewaystodevelopstudents'willingnesstowriteinEnglishand

developtheirpositiveattitudestowardcommunicationthroughwritinginEnglish,we

havemadeasurveyonhowstudentsfeelaboutwritinginEnglishandanalyzedits

results.Next>onthisanalysis,wehavemadeahypothesis.Andonthishypothesis

wehaveconductedsomeexperimentsand,byanalyzingtheirresults ,reacheda

conclusion.

IIPre‐survey

Wedidasurveyofstudents'attitudestowardwritinginEnglishtofindoutthe

problemscontainedinpresentactivities.Thenumberofstudentswhocooperatedthis

surveywas294from8highschools.

QUESTIONNAIRE

1.WhatkindofopportunitytowriteinEnglishdoyouhave?

a.totranslateJapaneseintoEnglish74%

b.towriteinEnglishbasedonacertaintheme27%

c.towritelettersoverseas14%

d.tokeepadiary3%

e.others23%

2.WhatdoyouthinkisimportantwhenyoutranslateJapaneseintoEnglish?
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a.towritegrammaticallycorrectsentences69%

b・toconveythemeaningofJapanesesentencescorrectlyinEnglish57%

c.tospellcorrectly52%

d.tousecapitalletterscorrectly25%

e.totranslateJapaneseintoEnglishwordbyword21%

f.othersgq

3.WhatdoyoudowhenyoufinddifficultywritinginEnglish

a.tolookupdictionariesandgrammarbooks85%

b.toconsultfriends37%

c・toorganizetheideabeforestartingtowrite29%

d・tocolledttheexpressionslearnedbefore26%

e・toaskteachers22%

f.otherSl2%

4.DoyouthinkwritinginEnglishcanbeameansofcommunication?

a.yes69%b.no31%

5.HaveyoucommunicatedwithothersusingwrittenEnglish?

a.yes27%b.no73%

6.WhatdoyouthinkisimportantwhenyouwriteinEnglishasameansofcommu-

nication?

a・toorganizethecontent71%

b.touseeasyexpressions58%

c・towriteinneatletters51%

d.tospellcorrectly41%

e.tobeconsciousofthereaders37%

f.towritegrammaticallycorrectsentences2?%

g.tousethecapitalletterscorrectly14%

h.others5%

7.OnwhatthemewouldyouliketowriteinEnglish

1.thethemesclosertoyourlives2.socialproblems

a.myhobbies47%a.environmentalproblems46%

b・mydreamsinthefuture34%b.racialproblemsl9%

c.myfriends31%c .bullying18%

d・myfalnily24%d.schoolrulesl6%

e.schoollife20%e.marriage13%

f.traveling18%f.religion12%

g.myhometown12%g.economy3%

h・othersg%h.othersl5%
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要

Questionlshowsthatfor74%ofthestuden七s'
、.oPPortunitiesofwritinginEn-

glishistranslatingJapaneseintoEnglish.InQuestion2,theirgreatestconcernin

translationisthecorrectnessofgrammar,spellingandusage.Question4and5re-

vealedthat69%ofthestudentsthinkwritinginEnglishcanbeameansofcommuni-

cationbutthat73%ofthemhavenooPPortunitytocommunicateinwrittenEnglish.

ComparedwithQuestion2,71%ofthestudentsputpriorityoncontentofthewriting

andmorethanhalfofthestudentsthinkthewaytoexpressthemselvesisimportant.

InordertofindthethemesonwhichstudentsfeellikewritinginEnglish,we

setupQuestion7.Asforthethemesclosertotheirlives,47%ofthestudents

chosethetheme``hobbies",34%``dreamsinfuture",and31%``friends".Insocial

problems,46%ofthestudentsfindthetheme"environmentalproblems"interesting.

皿RationaleandHypotheses

Whatiscommunicativewriting?Whatisthebestwaytomotivatestudentstoex-

pressthemselvesinwrittenEnglish?

Asrevealedintheresearch,studentsregardwritingactivitiesasameansof

communication,buttheyseldomhaveopportunitiestocommunicatethroughwritingin

English.

Therearesomereasonswhystudentshesitatetowrite.Oneisthattheydon'thave

arealaudiencetowhomtheycansendtheirmessagesinwrittenEnglish.lnfact,

theyhavealotofideasoropinions,butalackofvocabularyorabilitytocombine

andarrangesentenceskeepthemfromusingwrittenEnglishasameansof/communica-

tion.Anotherreasonistraditionalapproachestowriting.Currentlytoomuchempha-

sishasbeenputongrammaticalcorrectnessandsentenceconstruction.Inconvention-

alclassesofEnglishcomposition,studentshaveoftenbeenmadetodomechanical

patternpracticeoftranslation.Topicsofcompositionwereassignedbytheteacher

ratherinappropriatelyandstudentsdidnotwriteforrealreaders‐theonlyread-

ertheycouldimaginewastheteacherasanerror-checker.

ToencouragestudentstowritemorecommunicativeEnglish,weneedtochangesuch

solitaryactivitiesasmeretranslation,intomoreinteractiveactivities.

AsRobinC.ScarcellaandRonWhitesay,itisnecessaryforstudentstobe

awareofrealreadersandtointeractbygettingfeedbackfromthem."Througha

recursiveprocessofcarefuldrafting,structuring,revisingandevaluating,we

canmakeourideasclearerandmoreexplicittothereaders.

Fromthesepointsofview,wehavemadethefollowinghypotheses:
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,

1.Topicsshouldbeasrealtothestudentsaspossible.Itmightinterestthemand

stirreadinesstowritetheirownideas.

2.Thereadersshouldbeknowntothestudentsasrealpeople,closeaudiences.

Thestudentswillgetimmediatefeedback,reactionandcommentsfromthereader,

whichwillgivethemtheconfidenceorinspirationtocommunicatewitheach

other.

3.Aprocess-focusedapproachtowritingislistingideas,carefuldraftingand

self-revisingwithpeerevaluationandresponse.Thisapproachwillhelpthe

studentstodeveloptheirideasintomorecommunicativemessages,andtolearn

anacceptableandappropriateformforexpressingthemselves.

IVProcedure

Inordertoachieveourfinalgoal,asyouseeinthepreviouschapters,wepro-

videatheoreticalframeworkfortheactualwritingasfollows.Someexperimental

lessonswerecarriedoutbasedonthefollowingprocedure.

1.GROUPDIVISION:Putthestudentsintopairsorgroupssothattheycan

discussatopicwitheachother.

2.ANNOUNCEkENTOFATOPIC:Givethematopicbasedonthequestionnaire

(Pre-survey7)sothattheycandiscussandwritetheirideas.

3.BRAINSTORMINGANDLISTING:Providethestudentswithenoughtimetowrite

downasmanyideasastheycanthinkofonthetopicandhavethemcomplete

alistofideasontheworksheetinEnglishorJapanese.

4.MAJORIDEASANDMINORONES:Theyshouldthentrytodividetheideasabove

intomajoronesandminorones.

5.ADDITIONOFSOMEINFORMATION:Whentheyfinishthelistingactivity,they

canaddsomeinformationtotheideastomakethemclearer.Providethe

studentswithavocabularylistifitisnecessary.

6.CENTRALIDEA:Thestudentsshouldselectoneideaasacentralonefrom

thelistofmajorideas.

7.TOPICSENTENCE:Theyarerequiredtoputthecentralideaintoasentence.

Theteachermonitorsanddiscussestheirwritingswiththeminacooperative

way.

8.CORRECTION:Thestudentssubmittheirworksheet,andtheteachergivessome

adviceonitandcorrectserrorsifany.

9.WRITINGTHEFIRSTDRAFT:Theywritethefirstdraftbasedontheideasthey

outlinedinthepreviousstages.
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10.GROUP/PEEREVALUATION:Whentheyfinishcompletingthefirstdraft,itis

sharedanddiscussedwithothersinagroup.Theyarerequiredtocomment

onhis/herworkinahelpfulway.

11.TEACHEREVALUATION:Theteacherwriteshis/hercommentsoneachworkinorder

toencouragethestudentsinthisactivity.

12.REVISING/REWRITING:Thestudentsrevisetheirfirstdraftreferringtothe

commentsbyotherwritersandtheirteacher.

13.SHARING:Whentheyhavefinishedcompletingthefinaldraft,theteacher

selectssomeoutstandingworksandshowsthemtotheclass.

VExperimentalLessonPlan

囚:InformativeApProach

Thisapproachisforthestudentswhohavelittleexperiencetowritetheirown

ideasinEnglish.This"InformativeApproach"enablesstudentstolistideasoftop-

icsthattheyarefamiliarwith.Ittakesaboutfiveclasssessions.Inaddition,as

anoptionalexercise,thecompletedcopiesofwritingcanbeexchangedbetween

schools/classesforreadingand/ormakingandreceivingadditionalcomments.

ItwascarriedoutatfourTokyoMetropolitanhighschoolsanagricultural,a

commercial,anight-timecourseschool,andaday-timecourseschool.Includedin

theexercisewere45first-yearstudents,90second-yearstudents,and76third-year

students.Exchangingcommentsontheirworksbetweenschoolswasdoneattheagri-

culturalschoolandthecommercialschool.

Thestudentschoseathemefrom"WhatIlike"or"PeopleI!ike".Thesewerese-

lectedaccordingtotheresultsofthepreviousquestionnaire(cf.IIPre-survey).The

studentswereencouragedtothinkwhytheylikeitorthepeopleandlearnedhowto

develophisorheridealogically.Theprocedurewasasfollows:

Preparation:Putthestudentsintopairsorgroups

DAY-1(Worksheet#1):Chooseatheme→FreeDiscussionwithquestionsand/or

Teacher'sassistance

ListingMain/MinorideasTopicsentenceinJapanese

orEnglishHandintheworksheets

DAY-2(Worksheet#2):RewritethetopicsentenceinEnglish→Exchangethe

worksheetsandwritequestionsandcommentsinJapanese

Handintheworksheets

DAY-3(Worksheet#3):Writethefirstdraft→Exchangeit→Evaluateand

comment

一17一



DAY-4(Worksheet#4):Rewritethefirstdraft→Exchangeitandmakecomments

OptionalPeriod:Exchangetheirworksbetweenschoolsforadditionaユcom-・

ments

DAY-5(SummarizingPeriod)

1ヨ:PersuasiveApProach

Theoverallaimofthisexperimentis(1)togivethestudentstheopportunity

toregardwritingnotmerelyasameansofpersonalexpression,butalsoasadialog

inwrittenlanguage,andtoconveytheirviewpointtothereaderandenablethe

readertoseethingsfromthewriter'sangle,and(2)togivethemtheconfidenceto

discuss,shareandwritetheirideasoncontroversialissuesoreventsonwhich

theyarelikelytohavedifferentviews.

TheexperimentwascarriedoutinfourTokyoMetropolitanhighschoolsschoolA,

B,CandD,involving44first-yearstudents,39second-yearstudentsand83third-

yearstudents.Thisapproachischaracterizedbysomeactivitiessuchasreading

thematerialswhichhavesomecurrentissues(seebelow),organizingideasthrough

*SPRE/RapProach(MichaelHoeyl983),makinguptheconclusiopandexchangingthe

worksamongtheseschools.

Theseactivitiesareequallyinterestingtoalllevelsoflearners,buttheyare

likelytoworkattheintermediatelevelandabove.Wecontendthatthisapproach

wouldbeaneffectiveandproductivemeansofarousingthestudents'interestin

writing.Ithasthefollowingstages:

DAY-1:Preparation,50minutes

GroupDivision‐Introductionofreadingmaterials‐Reading

DAY-2:Activity[1]50minutes

Listing‐Mainideasandminorones‐Additionofsomeinformation

‐Topicsentence

DAY-3:Activity[275Qminutes

Analysisandorganization(SPRE/Rapproach)‐Conclusion‐Firstdraft

DAY-4:Activity[3750minutes

Teacher'scomment/Peerevaluationandstudent'scomment

D.AY-5:Activity[4]50minutes

Revision/Rewriting→Exchangingtheworks/1etters→Feedback
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Sourcesofthereadingmaterials&Topics

School Sourcesofthereadingmaterials Topics

A 1.SunshineEnglishCourseII

(Kairyudo)

2.OnlyOneEarth(Kirihara)

(Lesson5)PeopleandEnvironment

‐TheAmazonianIndians‐

(Chapter4)TropicalRainForest

B GreenIssues(Kirihara) 1.CPrologue)OurEarth'sEnvironmental

Crisis

2.(Chapter14)WhiterGarbage?

C StudentHandbook SchoolRegulations

D JapanTimes 1.NuclearTests

2.Job-hunting

*SPRE/RAPPROACH(MichaelHoey1983):Animportantwayoforganizingideas,de-

scribedbyMichaelHoeyinOnthesurfaceofdiscourseO1983),isasfollows:

SITUATION(Whatisthepresentsituation?),PROBLEM(lsthereaproblem?),

RESPONSE(Howcantheproblembedealtwith?),EVALUATION(Whichofthesolu-

tionsislikelytobethebest?).Suchanorderedsetofquestionsdefines

thebasicideas,thusprovidingaframeworkfortheactualwriting.

VIResultsandAnalysis

(Results

Afterthelessons,wemadeanothersurveytothestudentssothatwecouldknow

howeffectivetheexperimentswereinencouragingthestudentstocommunicate

throughwritinginEnglish,andfindoutwhatproblemswehadyettosolve.

Wesurveyed13?studentswiththeinformativeapproachand1600neswiththe

persuasiveapproach.Thequestionnaireandtheresultsareasfollows:

showsthepercentageofthestudentstakingthelessonswiththeinformative

apProach;1ヨshowsthatwiththepersuasiveapProachand`total'showsthepercen-

tageofallthestudentssurveyed.
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POST-SURVEY

1.Wereyouinterestedin thetheme? yes no neutral

囚 23 25 52

回 54 17 29

total 40 20 40

C%)

2.WhenyouwroteEnglishinclass,whichofthesedidyouhavetroubles)ink

囚 圖 total

a.wordsandphrases 55 50 52

b.makingsentences 72 63 67

c.organizingthecontent 46 43 44

d.whatyouwroteabout 31 19 25

3.Inclass,youwrotesentencesinEnglishstepbystep.

helpyoucomposethesentences?

a

L
D

C

」
q

e

4
⊥

σ
b

(%)

Dideachofthesteps

makealistofitemsorimageswhichcomeintoyourmindinJapanese

dividethoseitemsorimagesintomajoronesandminorones

writeatopicsentence

organizeyourideasaccordingtothetopicsentence

writewhatyouthinkinEnglish,referringtothequestionsortheremarlts

givenbyyourfriendsandtheteacher

havematerials)beforeyouworkonwritingsentences

makeupyourconclusion

a b C d

yes no neu-

tral

yes no neu-

tral

yes no neu-

tral

yes no neu-

tral

囚 48 9 43 28 24 48 40 15 45 42 8 50

囹 70 12 18 36 28 36 75 9 16 69 6 25

total 60 10 30 33 26 41 59 12 29 57 7 36

e f g

yes no neu-

tral

yes no neu-

tral

yes no neu-

tral

匹 46 13 41 / / / / / /
圖 59 17 24 53 14 33 61 7 32

total 53 15 32 / / / / / /

(%)

C%)

Stepsf.andg.wereappliedinthepersuasiveapproachonly.
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4.Nowthat

a

b

G

&

α

五

繕

youfinishedyoし1rwork,doyouagreetothefollowingremarks?

IwasabletowritebetterthanIhadexpected.

Ilearnedtheusagesofthenewwordsandphrases.

WhatIwantedtoexpresscametobeclearerthanbefore.

Itriedtowriteforthereaderstounderstandwithoutdifficulty.

Iwasencouragedtowritebythefriends'remarks.

IfoundwritinginEnglishcouldbeameansofcommunication.

IwouldliketocontinuetowriteinEnglish.

a b C d

yes no neu-

tral

yes no neu-

tral

yes no neu-

tral

yes no neu-

tral

囚 44 32 24 34 30 36 21 27 52 37 19 44

圖 48 27 25 44 27 29 38 29 33 56 19 25

total 46 29 25 40 28 32 30 28 42 47 19 34

e f g

yes no neu-

tral

yes no neu-

tral

yes no neu-

tral

囚 22 38 40 38 24 38 15 47 38

回 21 33 46 49 19 32 36 27 37

total 21 35 44 44 21 35 26 36 38

C%)

(%)

5.WhatdoyouliltetodoconcerningwritingEnglishinthenearfuture?

囚 圃 total

a.writeinEnglishasoftenaspossible,

forexample,inclass

28 36 36

b.writelettersinEnglish 15 24 20

c.writenotesormessagesinEnglish 16 14 15

d.keepadiaryinEnglish 12 10 11

(%)

6.Writeanythingyoufeltinclass.

Typicalremarksthestudentsgaveusareasfollows:

Ienjoyedthelessons.

IstillfinditdifficulttowriteinEnglish.

Thetimewasnotenoughtocompletethesentences.

Iwanttowriteagaininsomeotherthemes.
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IfeelconfidentinexpressingmyselfinEnglish.

Ideepenedmythoughtaboutoneofthesocialproblems.

Toknowmyfriends'opinionswasinteresting.

(Analysis)

Aboutthethemes,weselectedtheoneswhichweresupposedtointerestthestu-

dents,referringtotheresultsofpre-surveyQ9.Inthepersuasiveapproach,we

judgethatourselectionwassuccessful.However,intheinformativeapproach,

around30%ofthestudentshadtroublesin`whatyouwroteabout'.Wethinkthatis

becauseintheformerapproach,wegavethestudentsthethemes`WhatIlike'or

`PeopleIlik
e'.Withthesethemes,theycouldthinkofwiderangeoftopicsandit

mighthaveperplexedthem.(seeQIandQ2-d)

Itisnoticeablethat67%ofthestudentshadtroublesin`makingsentences .'

Thatmeanswemustnotneglectthewaytoteachthestudentshowtomakebasicsen-

tencesinEnglish.(seeQ2-b)

Inaddition,inpre-surveyQ8,71%ofthestudentsrealizedtheimportance

of`organizingthecontent';whentheyhaveactuallywritten,around45%ofthem

saidthattheyhadtroublesinit.(seeQ2-c)

Abouttheprocedure,wejudgethatourwayeffectivelyhelpedthestudentswrite

inEnglish,becauseinmostoftheitemsinQ3,thosewhoanswered`no'makeupless

than16%.FromthefiguresinQ3,wefindthatthestudentsthinkthatthefollowing

outlineiseffective:writingatopicsentence,organizingideasaccordingtothe

topicsentence,andmakinguptheconclusion.

Aboutthestudents'remarksandresponses,wehaveadiscussionasfollows:

FromthefiguresinQ4-galongwithalltheotherfiguresinQ4,wejudgethatour

methodwasinstructivetothestudentswithpersuasiveapproach.Itmeansthatto

showthestudentssomematerialsbeforehandandtogivethemaspecifiedthemewere

effectiveforthemtocomposetheirsentences.

InmostoftheitemsinQ4,thestudentswhosaid`neutral'makeupmorethan30%.

Weappliedtothestudentsourseriesofstudyonlyonce,ifwecontinuetogiveles-

sonslikethisway,thesefiguresareexpectedtogodown.

FromthefiguresinQ4-f,wehavetoadmitthatwecouldnotletthemencourage

enoughtowritefurtherbytheirfriends'remarks.However,wefoundtheyenjoyed

readingtheirfriends'papersandwritingtheirremarksonthem,whichisshown

inQ6.

FromthefiguresinQ4-aandd,weareconvincedthatwewereabletomakethe

studentsfeelconfidentinwritinginEnglish,aswellastomakethemunderstand
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thecommunicativeaspectofourmethod.

FromthefiguresinQ4-e,incomparisonwiththoseinpre-surveyQ4andQ5,we

seethatmorethan70%ofthestudentshadnevercommunicatedthroughwrittenEn-

glishbeforethelessons,butthatabouthalfofthemhaverealizedthatwritingin

Englishcouldbeameansofcommunication.Wejudgethatthelessonsweresuccess-

fulinmakingthestudentsrealizethecommunicativeaspectofwritinginEnglish.

VπConclusion

Wehadmadethehypothesesbefore.Hereistheconsiderationforeachofthem.

1.Thetopics:wemadeasurveyofthetopicsstudentsweremostinterestedin

andletthemwriteaboutthetopicsbasedontheresultsofthesurvey.Wese!ected

twodifferentthemes;onewasabouttheirpersonallivesandtheotherwasaboutso-

cialproblems.Weassumedthatthepersonalthemeswouldbeeasierforthestudents

towriteaboutttranthesocialones.Buttheresultswerenotwhatwehadexpected.

Ittooklongerforthosestudentswhowroteonthepersonalthemestodecidewhat

theywouldwriteabout.Thatmightbebecausetherangeofthethemeswassowide

thattheyhaddifficultyingeneratingtheirownideas.Ontheotherhand,onthe

themesofsocialproblems,thestudentswereencouragedintheactivityeagerlyand

madebetterwritingsbothinqualityandinquantity.Thisisshowninthefigures

oftheQ4-gofthepost-survey.Therewouldbetworeasons.Oneisthatthetopicit-

selfwascurrentandspecifiedtodiscuss.Theotheristhattheygotsomeinforma-

tionandknowledgeonthethemebeforehand.Weconcludethatthethemeshouldbenot

onlyrealforthestudentsbutalsoeasytofocuson.

2.Theconsciousnessofthereaders:aswecanreadinthefiguresofQ4-dofthe

post-survey,theytriedtocatchthemessagefromthewriters.Itseemsthatthestu-

dentshaverealizedthatwritingcanbeameansofcommunication.

3.Theprocess-focusedapproach:thefiguresoftheQ30fthepost-surveyshowus

thatthestudentsregardedalmostalltheprocessoftheseexperimentallessonsas

effective.Manystudentssaid;ItwasahardworkformetowriteinEnglish,

butthisactivitywasinterestingtome."Thisremarkprovesthatourapproachworks

well.Thestudentssuccessfu!lywrotetheirideasthroughthisprocess.

Fromtheconsiderationstatedabove,weconcludethatourapproachiseffective

toleadthestudentstowritetheirownideasandtocommunicatewitheachother

positively.Thestudentsenjoyedthecommunicativewritingactivities,especially

whentheyexchangedtheirworksinagroup,inaclass,andbetweenschools.Many

studentstackledthetaskwithmuchmoreenthusiasm.Andsomeofthemsaid,"WhenI
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readtheexcellentwritingsofmyfriends,Ihopetowriteaswellastheydid."

Ourmethodwillbemoreeffective,ifwecontinuethiskindofactivitysystemat-

ically.Thoughwetriedthisactivityonlyonce,26%ofthestudentsanswered,``I

wouldliketocontinuetowriteinEnglish."Weregarditasafairlyhighpercen-

tage.Wecanexpectmoreandmorestudentswillbeencouragedtocommunicate

throughwritinginfurtherlessonsinthismethod.Continuityisthekeytoasuccess

ofthismethod.
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