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Group A
A STUDY ON FOSTERING STUDENTS’ POSITIVE ATTITUDE
TOWARDS LISTENING IN ENGLISH

L. Introduction
I. 1. Introducing Listening

What is listening? How is it possible to foster students’ positive attitude towards listening
as well as to develop their ability for it? And on what basis should our study of explonng ways
to the students’ successful listening start off?

This chapter is to look over the theoretical backgrounds of our hypothesis by contrasting
"binary approaches’ to conceptualizing the feature of methodology in teaching listening, both of
which represent what is in fact a continuum; therefore teaching practice in the language classroom

will fall in between the two extremes and require a combination of the two.

1. 1. 1. Purpose or Function: interaction vs. transaction

We listen for a purpose. In real life, we have a definite non-linguistic reason for doing so.
Not only as a way of exercising language skills, activities in teaching listening comprehension
should reflect non-linguistic purposes or functions, such as “interactional’ or human oriented and
‘transactional” or information onented. Interaction 1s concemed with establishment and
maintenance of social relationships. The information 1s heard as the speaker’s intention to get the
listener to think something or do something such as in daly conversations. Transaction 1s
concerned with transmitting information. The information 1s heard as statements of fact or
opinion such as in listening to news broadcasts.

Non-linguistic purposes have to be consciously supenmposed in the form of a task so that
students know what to expect before listening. The discourse should be presented to the students
in the context of the task which puts them in the position of native listeners. This kind of

preparatory work 1s generally described as “pre-listening activities. ’

I. 1. 2. Kinds of information: inferential vs. factual

As ordinary human beings in everyday lfe, we constantly encounter partial,
underspecified, or lack of information. A native listener recognizes this, and. when 1t matters,
by noting 'facts’ or information that has been explicitly stated in discourse, he or she can build
up his or her understanding of the overall meaning by 'inferring’ or filling in missing information.
A competent listener 'knows’ a good deal more than is actually sard in a message, therefore it

is frequently the case that a lot of the content that he or she understands from discourse i1s not



actually stated at all.

Simply coping with a foreign language takes up so much of students’ information
processing capacity that they do not perform normal inferencing in the classroom, which they
make unconsciously and automatically as competent listeners in their own language. As the
uncertainty in the foreign language will obviously be greater, we need to help the students
become better able to process 'clues’ - to be able to utilize information and to infer appropriately
and thus aftain reasonable interpretation. They may quite fail to make inferences in the language
because they feel that somehow they should only interpret the language that is actually used. It
would be a mistake to spend a great deal of time in every class in paying detailed attention to the
process of interpretation. It does not matter whether or not they understand all the details of what
was said. All that matters is that, in the context of the task, they are able to build up enough

reasonable interpretation.

1. 1. 3. Reciprocal processing: bottom-up vs. top-down

Fluent listening depends on the use of ‘bottom-up’ and ’top-down™ processing of
information. Bottom-up i1s a model for speech perception process, which assumes that we
perceive speech by building up stages, beginning with the phonemic segments of words and
gradually working up to the larger units such as utterance. In top-down processing, as soon as
someone begins to speak, the co-operative listener actively marshalls previous knowledge in
working out what the speaker 1s saying, and is trying to narrow down expectations of what he or
she is likely to say next. The extent to which one processing or the other dominates reflects the
degree of familiarity a listener has with socio-cultural background, situational context and co-text
in which listening occurs, and the language he or she 1s listening to.

The kind of exercises and activities used in teaching listening comprehension should reflect
these different processes involved in listening. As students are going to be particularly reliant on
bottom-up processing in the early stages of learmning the target language, bottom-up listening is
often more appropriate for students at basic level language proficiency, although the ability of
bottom-up listening 1s required at all levels of listening. And only later, when their lingwstic

competence has developed, can they work out the meaning of utterance from the top-down.

1. 2. Hypothesis

The initial hypothesis for our experiment is that, given knowledge of discourse previous to
listening 1n a classroom setting, advanced-level students in language proficiency make more
efficient use of “contextual clues’ to make inferences in top-down processing for global or overall

understanding of the message rather than of ’lexical’ ones to deal with facts in bottom-up



processing for local or detailed understanding. The second 1s that, with the same knowledge,

basic-level students make more efficient use of lexical clues rather than of contextual ones.

2. Methods
2. 1. Students

The expenment was carried out in six Tokyo Metropolitan high schools.  The six schools
were four general course schools and two vocational course schools. The total number of
students involved .in the experiment was 380; 272 Ist graders, 78 2nd graders, and 30 4th
graders.  ( *4th graders were night-time course school students. )

Prior to the expenment, students of each school were given the same English proficiency
test, which consisted of 25 questions about English vocabulary, grammar, and reading
comprehension, and the perfect score was 2b. In the experiment, which aimed at comparing
the effect of pre-listening clues, two ‘equal’ groups were needed. So, in each school students
were carefully divided into two groups ( Group | and Group 2 ) on the basis of the scores of the
test.  Both groups could be said to be statistically the same for the following reasons;

Reason 1: Group | had almost as many students as Group 2.

Reason 2: The mean and the standard deviation for each group were about the same.

( See Table 1 )
the Number Mean Standard
of Students Deviation Table |
Group | 191 17. 0 o 18 — ‘contextual’group
Group 2 189 17. 0 5. 05 — ’lexical ‘group

In this report, we call Group 1 ’contextual’ group, Group 2 ’lexical’ group. With the
scores of the English proficiency test, both groups were furthermore divided into two groups,

that is, four groups were made. ( See Table 2 )

advanced-level advanced-level
"contextual’ group "lexical’ group
( 100 students ) ( 101 students )

scores 1n the test : 20~18 scores In the test - 20~18§

_mean o 2LO ] mean . 20.9 |

basic-level basic-level
’contextual’ group "lexical’ group
( 91 students ) ( 88 students )

scores 1n the test : 17~0 scores in the test . 17~0

mean : 12. 7 mean = 12.5 Table 2




2. 2. Listening Test
2. 2. 1. Outline of the test

We conducted the test as follows (What is shown here is just the outline of the procedure.
The details are described in 2. 3. )

a) The pre-listening clues were given. (The clues given to the students each time must be
one of the two kinds we prepared. )

b) The pre-recorded text was listened to twice.

¢) The comprehension test was given to assess the students” understanding.

2.2.2. Text

We carefully took a lot of factors into consideration in choosing the text.  To begin with,
we decided that the total number of the words in the text should be around 150. If the text had
fewer words, i1t would not be able to mclude meaningful content or stories. Thus the
comprehension test might be full of specific questions asking only about particular words and/or
expressions. If the text had more than 150 words, most basic-level students would easily get
so bored that they would not participate in the expenment.

Under the condition of around 150 words for the text, we thought a dialogue would be
better than a monologue or any conversation among more than two people. If the text was a
monologue, 1t would likely be monotonous and lengthy. Once students got lost, it would be
difficult for them to keep focused on the text; they would easily give up. In the case of a
dialogue, we thought, they would get back to the content with more ease even when they were
once lost. And if the text was a conversation among more than two people. the content would
be too complicated for many of the students to follow.

We tried listening to a great number of ready-made tapes to pick the most appropriate text,
considering we didn’t have time to make an original text and tape. Through this activity, we
found out that those ready-made texts were roughly classified into two types, according to the
contents. The first was the kind of text in which various new facts were intentionally, and
“unnaturally’, designed so that comprehension tests asking about those facts could be easily made.
In this kind of text, a story of the text tends to be ignored. The second was a design which
contained a certain story with a punch line at its end, which cannot be understood unless the
whole text is comprehended. We decided on the latter kind because we could test the students’
inferential ability as well as comprehension of specific facts in the text.

The text was chosen on the basis of whether or not they fulfilled other critenia as follows:

a) It must not be too difficult for the students in terms of vocabulary, grammar, and syntax, etc.

b) The script on the tape must not be read too fast for the students.



¢) The recorded voices must sound clear when the tape is played in the classroom.

This is the manner in which we decided on the text, which was a dialogue between a
young man and a young woman talking on the phone. (Copy of the text appears in the appendix. )
Here, we have to admit that it is not realistic at all for us to overhear a telephone conversation
between a young couple.  For all the unreality of the text we still believe that our choice of the

text was satisfactory.

2. 2. 3. Pre-listening clues

As we mentioned in ’l.Introduction’. we prepared two sets of pre-listening clues;
"contextual clues’ and ’lexical clues’.

The contextual clues presented the students wath the rough i1dea of what the two people
were talking about, and what they should be careful about in listening to the text. Reading the
clues, the students should begin inferring the content of the text. In order for them to understand
the clues fully, Japanese language was to be used on presentation.

The lexical clues were the hst of words and phrases in the text which seemed rather
difficult for the students to understand, therefore they were given with the meanings in Japanese.
(Copies of both contextual and lexical clues appear in the appendix. )

When we made these two kinds of clues, we ensured that the clues should not be direct
hints for any questions of the comprehension test. Otherwise the students could answer the
questions as a result of understanding the text by reading clues, rather than the listening activity
itself. For example, in the text we used, the fact that the two people were talking on the
phone was a crucial clue when the students try to infer the excluded last part of the text. Thus
we decided that we should not include any clues on that part in either set of pre-listening clues.

Although there was no objective criterion, we had to consider the balance in the amount of
clues between the two sets of pre-listening clues. We are still uncertain whether the clues we
made were well balanced in quantity. However, we could correct the gap of the amount of the
clues later when we analyzed the means of both groups.

We chose to give both kinds of clues on printed sheets rather than by tape, so that the
students would be able to refer to the clues when they listened to the text (first time only). They

would otherwise forget the clues easily, and the effect of the clues might have been lessened.

2. 2. 4. Comprehension test
When we made up the comprehension test, we decided to design it as follows:
a) The test should be written in Japanese, so that we can see whether the students really

understand the text. If written in English, some students might have difficulties



understanding the questions even though they have understood what they listened to. In
addition, some students may infer the answers by searching for the same words and
phrases that they have just heard even without understanding their meanings.

b) Since the test should be objective, all the questions should be multiple-choice questions
to facilitate us marking the test using the same criterion in each school.

¢) The questions should be a mixture of factual questions and inferential questions. Since
this test is not one for testing the students” memory, we must avoid asking questions only
about specific facts.

d) The test should include a question which makes the students infer the excluded punch
line of the text. This type of question can test the students’ comprehension of the whole
text.

e) Any questions or any choices in answers should not be hints for other questions.

f) Questions and answers should not be too long and complicated. Otherwise, the
possibility of the students’ misunderstanding of what is written (even in Japanese) will
increase. (However, this was difficult to follow in reality. )

---Considering these conditions, we made a comprehension test of five questions, each

one worth five points; there are 25 total points. (Copy of the comprehension test appears in the

appendix. )

2. 3. Experiment
2. 3. 1. Procedure of the experiment

Listening tests with different clues were given to ecach of the two groups which were made in 2. 1.
The steps were as follows:

1. Let the students read the clues on each sheet ( 30 seconds ).

2. First listening ( the students can see the clues ).

3. Second listening ( the students cannot see the clues ).

4. Comprehension test ( 3 minutes ).

* The students were allowed to take notes while listening.

* Students were given a 15-second break between step 2 and step 3.

* The steps of our experiment are illustrated below:

1st 2nd compréheérsion

A listening listening st

* Here. the A clues refer 1o the contextual clues. and B to the lexical ones.
* A listening test with the same procedure was carried out for a rehearsal prior to the actual

experimentation.



We find this procedure to be the most effective method of experimentation. because students are
given the clues prior to listening.  Therefore students can listen more effectively durmg the first and

sccond listening periods.

2. 3. 2. Other combinations considered

Many combinations were taken into consideration prior to the experimentation.  Here are two

examples:
a) / clues Ist compréhension 2nd comprchénsion
A/B listening est listening sl

This procedure needs two comprehension tests, because the first set of clues and the sccond set of
clues are different.  Therefore. it is difficult to assess on which clues the answers are based.  Students
might answer only after listening to the tape for the second time or thev nmught also use the first

comprehension test as another set of clues.

b) | lst clues 2nd comppehizysion

listening | \A/B listening t

The students are given the first listening without a set of clues.  Afier clues are given, students
only have one listening on which they can base their answers. We think it important that students

should be given pre-listening clues. therefore we believe this method 1s less effective.

3. Results and Analyses

Our two hypotheses are that advanced-level students make more efficient use of contextual
clues, and that basic-level students make more efficient use of lexical clues.

In order to venfy these hypotheses, the work below was done.

First, the means of the comprehension test for both contextual group and lexical group
were calculated. (3. 1. 1.)

Next, based on the students’ level, each of two groups was furthermore divided into two
groups, that is, four groups were made. Then the four means of comprehension test were
calculated. (3.1.2.)

Lastly, in order to see how advanced-level students and basic-level students differ, the
means of two advanced-level groups were compared and that of two basic-level groups were

compared. (3. 2.)



3. 1. Results
3. 1. 1. Data- |

mean of “contextual’ group : 14. 0

mean of “lexical’ group 12,5

In fact, two groups had the remainder in the score because the pre-listening clues were
different.

14.0 -12.5 =1.5 --- A

This was used 1n the correction in 3. 2.

3.1.2. Data-2

mean of advanced-level students in ’contextual’ group - 16. 0 --- «
mean of basic-level students in "contextual’ group LT - B
mean of advanced-level students in ’lexical’ group 14,2 —— 7
mean of basic-level students in 'lexical’ group 1006 - 6
(See Table 3) Table 3
advanced-level * contextual ' group advanced-level * lexical = group
a,=16.0 T1:]4.2
basic-level ' contextual ' group basic-level * lexical = group
B.=11.17 0.=10.6

3. 2. Analyses
3.2. 1. Analysis - |

First, as the mean of 'contextual’ group was pnmarily higher than that of ’lexical’ group,
a1 was corrected with A.

@ -A =160-1.5=145 - .

Next, on the first hypothesis that advanced-level students make more efficient use of
contextual clues, @: and ¥ were compared.

Az = 7T



3. 2. 2. Analysis - 2

First, as the mean of ’contextual’ group was primarily higher than that of 'lexical’ aroup,
31 was corrected with A.

B:-A=11L.7T-1.5=10.2 - 3.

Next, on the second hypothesis that basic-level students make more efficient use of lexical
clues, 6. and [3: were compared.

6. > B> (See Graph 1)

"contextual group Graph

@a 145 [oomemmoeees

7o 142 |
14. 0 "lexical’

group

13.0

“lexical group

10.0 “vontextunal graup

advanced-level groups baste-level groups

4. Conclusion and Discussion

4. 1. Conclusion
We can say that our two hypotheses were verified:
I) Advanced-level students make more efficient use of contextual clues.
2) Basic-level students make more efficient use of lexical clues.

The result suggests a way to foster students’ positive attitude towards listening.

4. 2. Discussion
4. 2. 1. For further study

We concluded our study as mentioned above. However, a lot of alternatives still remain.
The following factors could be taken into consideration for varying results, contrary to our

findings.



a) Students: private senior high school students, junior high school students,
university students, etc.
- the number of the students
. subdivided classes/levels
b) Matenals: text; story, research, directions, etc.
. the total number of the words in a text
: speech deliverance
. level of the difficulty of the text
¢) Clues: the number of the clues
. clues in Japanese or in English
- written or recorded clues
d) Comprehension tests: in Japanese or in English
- true or false questions
. filling in blanks
e) Procedure: when the clues are given
. whether students can read clues while listening or not

. how many times the script should be listened to

4. 2. 2. For classes
Clues to be given must reflect the level of students, as follows:
1) To make use of our study in one-shot classes, it’s desirable to mix up both kinds of
clues according to the level of students.
2) To make each class contribute to the overall learning goals set for the year, we can

change clues from the lexical ones to contextual ones as the level of the students develops.
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Group B
A STUDY ON DEVELOPING STUDENTS’ ABILITY TO COMMUNICATE IN ENGLISH
--WITH SPECIAL REFERENCE TO SPEAKING

[. Introduction
Since the New Course of Study was officially announced in 1989, the main objective of
foreign language education has been to foster a positive attitude towards communication In a
foreign language. Following the concept of the New Course of Study, our group has attempted
to develop the ability of students to communicate in English, especially the ability of speaking in
English, through vanous ways.
But in reality, we find that our attempts are not easy when we think about how classes are
going on.  We have a lot of difficulties in encouraging students to * speak = in English.
Though students wish to speak English, many of them will not speak out or they feel 1t difficult
to do so.
For example: Some students hesitate to pronounce English words themselves,
hesitate to read English sentences aloud,
read without any intonations,
read i a small voice.
Others will not speak out even though they can, because they have nothing
special to say.
These attitudes mentioned above are all negative ones. We think that the attitudes
themselves impede communication in English. We would like to find out what factors cause
those attitudes and to search for effective ways through expenmental lessons so that we can turn

them into positive ones.

Il. Aims and Ways of Our Study
We assume that the following are the main factors keeping students from ' speaking = in
English.
1 Psychological aspects such as the anxiety of failure, embarrassment, shyness, fear of
standing out and so on.
2 Practical aspects
I)Lack of opportunity — Students do not have enough chances to express their ideas in
front of others.
2)Lack of practice — Students seem to have little confidence in " speaking = activities
because of insufficient practice. That may lead to their reluctance
toward verbal activities.

In this paper, we define ' speaking = as all kinds of verbal activities in English. Among




speaking activities, we emphasize reading aloud, pronunciation practice, making a speech,
recitation, drama, skits and so on. Therefore, we think that reading aloud and pronunciation
practice can be also regarded as ' speaking = because they are fundamental elements of
communication.

Our goals are as follows:

DIn order to communicate in English with confidence, students should leam how to

pronounce precisely, read sentences correctly with accurate intonation and read aloud so

that everyone in the class can hear them.

2)Students should be able to express their ideas with emotion in English.

3)Students should recognize the importance of communication and open up to speak more

freely.

Il. Experimental Lessons
We made varnous teaching plans to find effective ways of cultivating students’ abilities n

English regarding speech.

1 Reading aloud and Recitation
1 —1 Significance of reading aloud and recitation
1)Students can leam English sentence structures and expressions.
2)Students can enhance their own speaking ability using them in/out of class.
3)Students who lack in speaking ability can gain confidence by pronouncing, reading,
reciting English properly.  And if they can make themselves understood in English to their
AET’s, or if they are rewarded by the compliments of their JTE’s, thewr confidence will
be a further motivation to practice harder.
4)Generally we tend to have one-way lectures, making them passive. By reading aloud
altogether in class, they can feel that they are taking part in the activity, attaining a sense
of achievement.
0)Despite the large class-size and limitation of time, we can give them more opportunity to
speak in English and to get used to English sound.
6)Being conscious of phrase groups, reading aloud and reciting, students can get used to
English structures and come to comprehend the content of the discourse directly.
So we regard reading aloud and recitation as important factors to promote their speaking
skills.
1 —2 Pre-survey
We would like to know how students feel in reading aloud and recitation.  If their attitudes
are not positive, we should know what lies behind them. 25& students from six schools

cooperated this survey.



Questionnaire

1)Do you practice pronunciation of new words aloud?
aYes 47 % bNo 53 %

2)Do you read aloud in chorus reading?
aYes 40 % bNo 60 %

3)Do you read aloud in individual reading?
aYes 48% bNo 52 %

4)Do you recite aloud in/out of class?
aYes 27T% bNo 73 %

9)(to those who answer No to each question)

Please choose your reasons among the following.

a I feel shy about reading aloud or reciting.
b T feel it troublesome or tiresome to read aloud or recite.
¢ I have no confidence in this activity because I do not know or am not sure of

pronouncing some words.

d  Others
a b c d
about QI 13 % 43 % 42 % 2 %
Q2 17 % 3T % 43 % 3 %
Q3 10 % 19 % 67 % 4 %
Q4 19 % 32 % 46 % 3 %

The result of the pre-survey shows that students have little confidence in how to pronounce
words or how to read sentences. That is why our students read in a small voice, what is worse,
hardly read. It is needless to say that they should practice reading aloud as a fundamental stage,
which leads to the next stage, that is, to convey their ideas. Moreover, it is also necessary
for them to practice reciting so that they can read, grasping the content of written discourse.
What we should do is to get rid of their anxiety and fear of making mistakes by making them feel
confident in reading aloud and reciting. We assume that if we succeed in doing it, their
attitudes toward speaking must be improved gradually.

1 —3 Lesson Plans for Reading Aloud and Recitation
- We paid special attention to the following points.
1)To attach greater importance on pronunciation practice of words
If necessary, we allow students to note down how to pronounce in Japanese in their
textbooks or handouts.
2)To give them some handouts for preparation in advance

On the handouts, we divided each sentence into some parts by the phrase groups and



marked the stresses. And then we instructed them to try to read aloud and comprehend
the outline and/or main points of the content of wntten discourse directly by the phrese
group. We assume that it might be easier for students to accept this way, which will be
helpful to the activity of recitation.  (See Figure | )

3)To introduce recitation as a way of review

Students should prepare for reciting one or two sentences which they have already
understood from the previous lesson. In advance, they are assigned the part they should
recite.  After their recitation they should answer the questions about the content of what

they recited.

Figure |

“Austria, "/ Géorg said/ in téars,/ “you | Georg; a German name
are not déad./ You vill live 6m / in our |on; BMEO@EHZE T,
héarts.”/ live onr £ ZHIT A

We all vept. / The little girls didn't
understand/vhat it vas all abdut,/ but it; REDit
their young héarts/ félt the sdrrov of
the héur./ the hour; FDB
“Listen!” said Wérner,/ Opening a vin-
dov,/ and in came/the sbéund of many beé-
Ils./ Father Wasner, /vho héppened to be |MERBSFEOEMNBAE (XE¥H)
vith us, /célled a priest friend of his,/ |priest; M4
and we léarned/that the Nazis vere mar-
ching into Salzburg. /A man vith a gin/
vas vatching / the ringing of the bélls/ | vateh; BEH T+ 5 (seedk NELY)
in évery chirch.

Procedure
1)Recitation and Q&A (as review)
e g S: student, IJ: JTE
J : Now close your textbook and notebook.  S1, please recite your assignment.
SI: “ Austria, " Georg said in tears,  you are not dead. ~  You will live on in our hearts.
] Good. Where did Georg say * Austria will live on ™ ?
S1: In their hearts.
J : That’s right.  Next student, please.
S2. We all /wi:pt/. The little girls didn’t understand what it was all about, but their young
hearts uh. . .
1 ZOBOELAEERLTHE, EVWHT LK,
S2: Ah... fe, felt the sorrow of the hour!
J . Congratulations! Will you pronounce the word /wépt/, not /wi:pt/?
S2: Wept.
J: O.K. That's perfect. Next, Ihave a question. What did their young hearts feel?
S2: The sorrow of the hour.
J . Great.



2)Pronunciation practice of the new words
I Model reading by a JTE or tape
2 Checking the meaning of each word
3 Chorus reading
4 Individual reading
As we mentioned above, students can note pronunciation of words in Japanese according to
their level of achievement.
J)Listening to a JTE’s model reading by the phrase group and making sure of it.
4)Grasping the content, studying important grammar and expressions.
5)Consolidating their comprehension.
We adopt chorus reading and individual reading again as consolidation.  Students are
assigned one sentence and read aloud in tum in such a manner as to demonstrate an
understanding of a sentence or a series of sentences. If possible, every student should take
part in this activity. They should listen carefully to the others’ reading.
A JTE should pay attention to their pronunciation, intonation, the volume of their voice,
and give them some advice to foster their positive attitude.
6)Assignment
Students memorize the one sentence that each of them read aloud in the lesson.
1 —4 Post-survey
Questionnatre
1)Do you have more confidence in pronouncing words?
aYes 65 % bNo 35 %
2)Do you feel your pronunciation improved?
aYes 62% bNo 38 %
3)Do you pronounce words aloud when you practice?
aYes 85 % bNo 15 %
4)Do you have more confidence in reading aloud?
aYes 69% bNo 31 %
5)Do you feel your reading aloud improved?
aYes 67 % bNo 33 %
6)Do you read aloud when you practice?
aYes 86 % bNo 14 %
T)Do you feel it easier to practice reciting?
aYes 64 % bNo 36 %
8)Do you read aloud when you practice reciting?
aYes 8 % bNo 14 %

9)Do you feel it easier to understand the content when you read by the phrase group”?



aYes 82 % bNo 18 %
10)Can you understand the content, reading aloud”
aYes 2l % bNo 49 %

Students came to speak out and read correctly through various verbal tramning in class.
(More than 80 percent of the students read aloud. ) Thanks to the training, about 70 percent of
students became more confident and made progress in speaking skill.  Students were able to read
more easily with emphasis on stress and phrase groups, which also helped them read aloud.

They recognized the necessity of such activities as reading aloud, pronunciation practice and
recitation. They also thought that the lessons with verbal training were more desirable than the
one-way lectures where grammar and reading comprehension are made much of. We feared that
such activities might be troublesome and bonng for students. In fact, few students made
negative remarks in post-survey.

For further study, we would like to point out the following.

DIn order to make up for the lack of opportunity to listen to Enghsh in class, we may as

well let students have model-reading tape and they can practice listening at home.

2)As one way to motivate students, it seems effective to let them come to teachers on their

own initiative, at a recess or after school, for reading aloud or reciting sentences.

3)As for the final goals, we would like to let students by themselves comprehend the outline

of wnitten discourse by being conscious of phrase groups, and also let them express their
feelings about the content in English.

1 —5 Variations

1 —=5—1 Varation ] ( English Il B for the fourth-year students )

We appealed to students” emotions, by using audio-visuals. We assumed that videos and
music help to soothe students’ hesitation and uneasiness about speaking out in English.  So we
used a part of * Ghost*  and its main theme ° Unchained Melody " .

Procedure

1)We showed the scene on video twice without letting students see the lines.
Tuming off the lights 1s suggested at this first stage.

2)We let students practice reading, keeping some points in mind.
The points mentioned were clear pronunciation, proper intonation, and the voice as loud as
possible.

3)After playing the video again, we divided students into groups of three.
In a group, students acted as the characters in the scene: Sam (the hero), Molly (the hero’s
wife), or Oda Mae (the psychic), and practiced their roles with * Unchained Melody

4)We played the video the last ime and then started students’ group presentation.

What was successful in this experiment was the matenial we used and group presentation.



Students were more interested in reading the screenplay than reading usual materials, and they
seemed to enjoy speaking the same words as the chardc‘ters. Reading in a group might be useful
for students to speak out. Individual shyness was lessened in this way. Group work helped
students positively participate in reading practice.  Students stimulated each other to try to
perform their lines better than others. Besides, reading with emotion required more time and
effort to be accomplished. Students were still diffident in their ways of reading, and were too
conscious of its accuracy. This time the video was effective to help them understand how to
express feelings in English.

1 —5—2 Variation 2 ( English Il for the second-year students )

In order to make students willing to participate in reading-aloud activities, we set up the
reading-aloud test when the whole parts for one lesson were finished. The material, which
consisted of five parts, was from the textbook.

Procedure

1)Each student chose one part from five.

2)On finishing his/her reading, we commented on a good point.

3)We evaluated with A /B. ° A’ means that he/she was able to read through without help.

" B’ means that he/she needed some help to read through.

Students looked happy to hear the comments, and it seemed to be important to motivate
them by pointing out their good points. It also seemed that the test itself motivated students to
join both word-pronouncing and sentence-reading activities, because the number of students who
participated in reading activities increased just after they knew that they would have the test on

reading aloud. It seemed that students became eager to do so in order to prepare for it.

2 Speech

To foster the communicative attitude of students, it is effective to do a comprehensive
activity such as making a speech. But in reality, we have little opportunity to let students
express their i1deas, and students hate announcing them in front of others. If we can do this
tough activity well, we assume that students might

1)get over problems in psychological aspects,

Z)gain confidence in communicating in English,

J)heighten their interest in further communicative activities.
Based on these assumptions, we attempted the following activities in OCA, OCC and English L
2 —1 Five-sentence Speech

We put our lesson plans into practice for the first-year and the third-year students in OCA
and OCC.

Procedure



1)Teach students what speech is.

2)Let students decide their topics for their speeches.

3)Let students write five-sentence scripts. (See Figure 2, 3 as examples)

4)Have students submit their scripts.

5)Correct their scripts. (by JTE's and AET's, if necessary)

6)Let students know what they should pay attention to, when they make speeches.

T)Let students make their speeches one by one in front of other students.

(Teachers evaluate their speeches. )
8)Send out questionnaires. (See Figure 4, 5)
Notes; | Students can choose any favorite topic because a single topic makes them bored.
2 It might be difficult for students to write longer scripts because it would
discourage them.

3 When students make speeches, teachers record them on video so that they can

gain a sense of achievement.

According to the results of the questionnaires, most
students said that they got nervous and embarrassed |
during their speeches. Some students showed interests
in making speeches. Some said that 1t was difficult to g
make speeches in front of others, but it might be good
practice for them to have self-confidence in speaking
English. Others said that it was a very exciting activity.

We found that there was a certain difference between the £+

first-year and the third-year students. Many of the
a1 . "o

first-year students are more willing to join this activity ; : s
A student 1s making a speech ]

and enjoy it more than third-year students. Some of [ Celass
the third-year students showed strong opposition against

making speeches because they were afraid of disgracing themselves in public and felt it bothered
to do so. We were impressed with some of the third-year students’ words, ~ We don't
understand why we have to do this kind of activity.” This clearly stands for the difference
between the two. While the first-year students can accept making speeches as one of the
language activities, the third-year students cannot.

Why cannot they accept it? We think that they have been waiting for teachers’ directions
since they began studying. As a result, they do not study positively. However, this kind of
activity can keep students doing something m English.

Next we would like to explain about recording the speeches on video. Watching the video,

many students said that they hated watching themselves on it. But actually, some of them



enjoyed watching the video. Some found that they made speeches in a small voice. others were
pleased that they were able to do better than they had éi\"i)ected. We succeeded in giving them a
sense of achievement and an opportunity to think theirr own speeches over.
2 — 2 Vanations

Here we pick up two activities, which we regard as a kind of speech activity. because they
are the same In purpose and different only in ways.
2 —2—1 Variation I  ( Expressing themselves in English 1)

We think it very important to express their ideas about main points of the content of the
textbook.  Given this opportunity, they heighten their interest in communicating in English.
This time we made this attempt for the third-year students.
Procedure
1)In the first term

In English [ textbook, the teacher taught students important sentence structures. key
words and grammar.  Then the teacher asked them some questions about the content in Japanese
so that they could understand it without translation. Next, the teacher instructed them to
summarize the content in Japanese, because these steps are important towards expressing their
ideas in English.  After that, the teacher instructed them to announce their summary in front of
others.
2)In the second term (1)

As students got used to summarizing the content in Japanese, the teacher told them to
express their opinions in English based on the content. Because they did not know how to
express them, the teacher presented the following samples.

Do you like baseball? Yes, Ido, because

No, I don’t, because

Are you interested in volunteering?

Yes, I am, because

No, I am not, because

Each student must answer Yes or No, and then express the reason.
3)In the second term (2)
- The teacher told students to do the following things.
I To announce their opinions in front of others

2 To fill out the questionnaires

This activity was very hard for many students who had gotten used to the
grammar-translation lesson.  Because they had not gotten used to expressing their own opinions
in both Japanese and Englsh, it took much time to formulate their opinions in spite of the

teacher’s assistance.  Although many of them are not good at English, they are usually



outspoken and outgoing. Thanks to the teacher's assistance, they did not hesitate to announce
their opinions in English in front of others.
According to the questionnaires, there are both positive and negative aspects for students.
On the negative side, this attempt was the first time for the third-year students, and some of
them did not understand the importance of expressing and conveying their ideas to others.
On the positive side, some of them understood its importance and showed willingness to do this
attempt.  They said that, although they found this activity difficult, they would like to have the
opportunity to express themselves again.
2 —2—2 Variation 2 ( Making the news shows )
As one of the speech activities, we made the news shows in OCC.
Procedure
[)Let students practice some patterns of announcing.
2)Explain what the news show would be like.
3)Divide students into small groups.
4)Let them decide their roles in their groups. (an anchorperson and reporters)
9)Let each group write the scripts for the shows.

L

Their shows must contain * headline news , ' the weather forecast and ' the news
about something happy = . And imaginary news can be allowed.

b)Let an AET correct their scripts.

T)Let students practice their scripts and decide details for their shows.
(e. g music and photographs)

8)Make the news shows. (recorded on video)

9)Send out questionnaires. (See Figure b)

This activity was so hard to carry out both for a Japanese teacher and students.  Students
had to write their own scripts, play news reporters on the video and attempted to make their
programs as real ones. And the teacher had to play a director, a cameraperson, and even a
reporter in some students’ programs.

When the teacher shared hardships with students, a sense of unity was born.  As a result,
the atmosphere of the class changed. It eased students’ hesitation, embarrassment and shyness.
And the more difficult the activity was, the stronger sense of achievement we had.  These two
senses gave students confidence in speaking in English.

In the questionnaires, students said that it was very high level and tough activity, but that
they had enjoyed themselves. Surprisingly, some students recognized the teacher’s efforts and

praised them.



IV. Conclusion B
We have been looking for the effective ways to foster students’ communicative attitudes in
English.  Our experimental lessons can be applied to various classes of English. We found the
following factors which were able to change students’ attitudes into positive ones.
I)Encouraging students to speak out
2)Giving students a sense of achievement
Students can get a sense of achievement by doing difficult activities or getting teachers’
compliments.
3)Giving students verbal training
Verbal training lessened students’ hesitation to speak out. Though these are not
remarkable activities, teachers should spare more time for these activities in every class.
4)Introducing speech activity to lessons
Though it requires much time and energy to let students make a speech, teachers should
not hesitate to introduce speech activity to lessons.
9)Believing in students
Students did better than we had expected. Teachers should believe in students™ speaking

capacity, because students have strong desire to express themselves.
p g p

Through these ° speaking ’ activities, students came to realize how important verbal
aspects were. They realized that English is a living language, not just one subject at school.
Teachers need to recognize the necessity and significance of verbal activities.

Although daily conversation is emphasized in textbooks of OCA, we believe it desirable to
introduce verbal activities, especially speech, to the first-year students. These kinds of activities
cultivate the fundamental elements of speaking, which will foster students’ positive attitudes

toward communication.
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