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【日本語抄録】

A.表 現力を高めるための指導 と評価の工夫

平成9年 度 都立高等学校入学選抜学力検査外国語(英 語)に 、与え られた題 目につ いて 自分

の意見を 自由に英語で書 くとい う英作文の問題が出題 された。 この問題 は、生徒の英語 による

表現力を総合的に評価す ることを意図 した ものである。

しか し、依然 と して、文法事項 は知 っていて もコ ミュニケー ションの手段 と して英語を活用

で きないという状況が あることか ら、A班 は、自分 の考えなどを英語で積極的に表現す る能力

を高めるための効果的 な指導 と適切 な評価方法 について研究す ることに した。

まず、指導の実態を把握す るために英語 の各科 目にお ける授業内容の分析 ・考察 を行 った。

その結果、 コ ミュニケー ション能 力を育成す るための活動には、①生徒か らの答えが初めか ら

予測可能な活動(display活 動)、 ②生徒か らの答えの予測が難 しい活動(referentia1活 動)の

2っ が あ り、 これ らが密接 に関連 して いることに注 目した。そ こで、A班 は、referential活

動を増やす ことで、授業で習 った文法事項を主体的に利用 し、積極的に コ ミュニケー シ ョンを

図 るための表現力を伸 ばす ことが で きるとい う仮説を立て た。

都立高等学校6校 で の検証授業 を通 じて、ス ピーキ ング とライティ ングの2っ の領域で生徒

の表現力 に伸長が見 られ、referentia1活 動 を 日常の授業内活動 に一層多 く組 み込む ことによ

り、効果的 に生徒の表現力を伸ばす ことがで きる ことを確認 した。

B.読 解力を養 うための効果的な リスニ ング指導の工夫

従来の文法訳読中心 の授業 は、英語 を日本語に置き換 えて理解す るとい う点 では有効 であ る

が、TOEFL等 の国際的な基準で英語力が問われた場合には、満足 のい く成果 をあげてい るとは

言えない。平成9年 度 都立高等学校入学選抜か ら リスニ ングテス トが導入 された ことか らも分

かるように、一層 コ ミュニカティブな能力の育成が求め られて いる。

そ こで、B班 は、読解活動 に積極的に リスニ ング活動 を取 り入れる ことによ り、コ ミュニケ

ー シ ョン能力を高め るための読解力を育成す ることがで きるという仮説を立て
、読解活動 に有

効な リスニ ング活動の在 り方 にっいて研究 した。

都立高等 学校5校 の生徒 にア ンケー ト調査を実施 した ところ、50%以 上の生 徒が英語を聞 き

取 って理解 す ることに興味 ・関心を示 した。 この結果を踏 まえて読解力 について準備段階 か ら

第4段 階 までの定義付 けを行 い、各段階 に有効な リスニ ング指導を実施 した。 また、 リスニ ン

グと読解力に関するア ンケー ト調査を都立高等学校7校 で実施 し、生徒が読解力養成のために

リスニ ング活動 を重要 と考 えていることが分か った。 さらに、文法訳読を行わない リスニ ング

指導中心の読解授業 クラスと、文法訳読 中心の読解授業 クラスにっいて都立高等学校3校 で比

較研究 し、デー タ収集を行 った。

これ らを基 に数次 にわ たる授業実践 ・検証授業の結果、 リスニ ング活動 は、読解力 養成にお

いて文法訳読式 に優る効果をあげるとともに、生徒 に積極的な学習への動機付けを与え るとい

う点で有効で あることを確認 した。
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GroupA

ASTUDYONCLASSROOMACTIVITIESANDEVALUATIONSYSTEMSFORTHEPURPOSE

OFDEVELOPINGPRODUCTIVESKILLSINENGLISH

1.Introduction

InspiteofsixdiligentyearsofstudyingEnglishinjuniorandseniorhighschool,Japanesearestill

criticizedforpoorcommunicativeability.Internationalization,however,requiresustodeveloptheabilityto

makeourselvesunderstoodinEnglish,theprimaryinternationallanguage.

Takingthisintoaccount,TheCourseofStudybegunin1994emphasizesthefosteringofapositiveattitude

towardscommunicationinaforeignlanguage.Additionally,thisyearTokyometropolitanhighschoolsmade

anattempttoevaluatestudents'abilitytoexpressthemselvesinwritingintheirentranceexaminations,as

somenationaluniversitiesdo.

Greateffortshavebeenmadetodevelopcommunicativeabilities,butthesurveysofthepastrevealthat

neitherstudentsnorteachersarereallysatisfiedwiththecurrentteachingmethods.

Ourresearchseekseffectiveandpracticalapproaches.

lOTodevelopstudents'abilitytoexpressthemselves-afundamentalaspectofcommunication

2Tomakeevaluationsthatencouragestudents,motivatethem,andfacilitatelearning

Inordertodevelopstudents'abilitytoexpressthemselves,itisessentialtostresstheirproductiveskills,

i.e.,writingskillandspeakingskill.

Wewilltrytoproposeabetterapproachtoovercomethedifficultiesthatteachershavefacedinteaching

andevaluatingtheseproductiveskills.

2.EffectiveActivities

2.1.CommunicativeLanguageTeaching

Whatisnecessaryforclasseswhichemphasize"communication"?Inthecommunicativeapproach ,

suggestedfeaturesofcommunicationlanguageteachingareasfollows:

1QEmphasisonlearningtocommunicatethroughinteractioninthetargetlanguage

②Theintroductionofauthentictextsintothelearningsituation

Providingopportunitiesforlearnerstofocusnotonlyonlanguagebutalsoonthelearningprocessitself

④Enhancementoftheleamer'sownpersonalexperiencesasimportantcontributingelementsto

classroomlearning

5Attemptstolinkclassroomlanguagelearningwithlanguageactivationoutsidetheclassroom

(Nunan1991)
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2.2.ReferentialandDisplayActivity

Asquotedintheprevioussection,thecommunicativeapproachemphasizesauthentictextsandthe

learner'sownpersonalexperiencesasimportantelementsofclassroomlearning.Referentialactivities

providechancestousetheseelements.

Referentialactivitiesderivefrom"display"and"referential"questionsinclassroomresearch."Display"

questionsarenotrealones,butthosebeingusedonlyforlanguagepractice,e.g.,"lsthisapen?""Yes,it'sa

pen."Ontheotherhand"referential"questionsaskforinformationwhichisnotknowntotheteacherin

advance,e.g.,"Whatdidyoudothisweekend?"

Thisviewcanbeappliedtoclassroomactivities.Displayactivitiesemphasizetheproductoflanguage

learning.Theactivitiesaredesignedjusttohavestudentsdisplaytheknowledgeorinformationwhichthey

havelearned.Inthoseactivitiestheresultoftheactivity,thelanguagetobeused,andthecontenttobe

expressedarepredictable.Theydonotrequirethestudent'sideasorimagination,i.e.,theyarecontrolled

tasks.Patternpracticeorplayingaskitinthetextbookisactivityofthiskind.

Ontheotherhand,referentialactivitiesemphasizetheprocessoflanguagelearning.Theseactivities

enablelearnerstoexperiencecommunicationinthetargetlanguage.Theyaredesignednottotestthe

student'slinguisticknowledgeoffunctionoruse,buttostimulatethedevelopmentofthelanguagesystem

itselfthroughcommunication.Rsaresult,thelanguage,content,andresults丘omactivitiesofthistypeare

unpredictable.Thestudentsarefreetochoosewhattoexpressandhowtoexpressit."Plus-one-dialog"

and"Show&Tell"areexamplesofthiskindofactivity.

Wereviewedclassroomactivitiesfromthispointofview.Inthefollowingchartwearrangedeachactivity

accordingtothedegreeofpredictability.

(CHART1) CLASSIFICATIONOFDAILYCLASSROOMACTIVITIES

(Predictable)1)isplayActivities← 一
‐〉(Unpredictable)ReferentialActivities!

ENGLISH

I・II

READ-NG

・Q&A・Repea血g・Summary・Mak血gup・Dramatization・Makingup

・
sentencesquestions

bystudents

WRIT-NG

・Exercises・Translation・Recitation・Interpretation・Story・Paraphrase

ofbasicofpicturesmakingWriting

phrases・Plusone・Writingon

・Informationgapcompositionagiventopic

・5-sentence・Writingon

compositionafreetopic

ORAL

COMMUNICATION

A・B・C

・Repeating・Pairpractice・Q&A・Show&Tell・Retelling・Speech

・Patternpractice・Interview・Informationgap・Roleplay・Debate

・Recitation・Discussion

3一



2.3.PreliminaryInvestigation

Inordertoinvestigatetherealityofclassroomactivities,weconductedasurveybasedontheitemsin

CHARTlonthepreviouspage.Thankstoresponsesfrom40teachersofsixhighschools,wehavebeen

abletoformulatethefollowingchart.

(CHART2) WHATKINDOFCLASSROOMACTIVITIESAREWEOFTENAPTTOOMIT?

Display

Activities

(Predictable)

T

!

Referential

Activities

(Unpredictable)

ENGLISHI・II

READ】NG

WRIT-NG ORALCOMMLTIVICATION

A・B・C

ACTIVITY

%

ACTIVITY

%

ACTIVITY

%

Questionsand

Answers 0.0

Exerdses血Ule

textbook o.o

Repeatingnew

material o.o

Repeating

newmaterial 3.7

Translationinto

English o.o

Pairpracticeof

adialog o.o

Summaryofa

story 3.7

Recitationof

basicphrases 11.1

Questionsand

Answers 3.7

Makingsentences

basedon

newfeatures 33.3

Interpretationof

・
pictures,e.g.,

Informationgap 33.3

Interpretationof

■

pictures

(Show&Tell) 22.2

Dramatizationof

astory 40.7

Storymaking

33.3

Retellingusing

one'sownwords 33.3

Makingquestions

bystudents iII

Plusone

」●
compos血on 44.4

Recitationofa

story/speech 37.0

(Basedontheresearchof40teachers丘omsb【highschools)

AlthoughthereareenoughreferentialactivitiesalreadysuggestedinEFL/ESLstudies,theabovesurvey

showsthatsuchactivitiesarerarelyintroducedintotheclassroom.Someteacherssaythatdisplayactivities

arebasicpracticetolearnalanguage.Otherssaythatdisplayactivitiesareeasytohandle;itjusttakesa

littletimetocarrythemout.

Oneofthemainreasonswhyreferentialactivitiesareoftenneglectedisthatitisdifficulttoevaluate

students'performance.Almostalltheteachersagreethatreferentialactivitiesareadvancedlevelpractices

orjustsupplementarylessons,thatreferentialactivitiesaredifficulttotry,andthatittakesalotoftimeto

evaluatethem.Ifreferentialactivitiesareintroducedintotheclassroom,theyshouldbetestedand

evaluatedproperly.Thismeanstheanswersfromstudentsareunpredictabletosomeextent.Althoughmany

researcheshavebeenconductedrecently,theteachersfinditdifficulttoevaluatestudents'productiveskills

usingspeakingtestsandcompositions.
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3.Hypothesis

Byintroducingmorereferentialactivitiesintotheclassroom,studentsbecomemoreskilledatproductive

activitiesinrealcommunication.Appropriateevaluatingsystemswillmakeiteasierforteacherstointroduce

thesekindsofactivities.

4.Evaluation

Thefollowingaretwoimportantpointsinevaluatingstudents'productiveskills(Nishida,1993).

①Toevaluatecommunicativecompetence,notlinguisticcompetence

20Toevaluatequantity;howmuchstudentscanwriteorspeakwithinalimitedtimeusingthelanguage

andexpressionstheycanmanage

Aswedescribedintheformersection,oneofthereasonsteacherstendtoavoidcommunicativeactivities

isthattheyaredi伍culttoevaluate.Inordertosolvethisproblem,wemadeanewtypeofevaluationsheet,

withabovethetwopointsinmind.

4.1.WritingEvaluation

Wetookthenextfourstepstocompletetheevaluationsheet.

(1)Decidingthetypeofscodng

Therearetwotraditionaltypes-"HolisticScoring"and"AnalyticScoring"-andonenewtype-"Multitrait

Scoring"(Heinle&Heinle).Multitraitscoringisthebestforbeginners.

Multitraitscoringresemblesanalyticscoring,butintheformer,thetraitsarenotfixed.Teacherscan

chooseorchangethemslightly.

Inourevaluationsheet,"Display-basedactivities"canbeusedasanytrait.(Thistraitisexplainedbelow.)

Moreover,allfivetraits(seetheevaluationsheetprintedattheendofthissection)neednotbeusedevery

time.

(2)Selectingasmanytraitsaspossiblefromformerstudiesandrearrangingthem

OContentAComprehensibility

B.Quality(relevanceofthetheme)

C.Originality

D.Impression(senseofhumor,interest,empathy)

②QuantityA.Totalnumberofwordsandsentences

B.Amountofinformation

FluencyA.Logicalitya.Essaylevel.................Organization

b.Paragraphlevel...........Development

B.Cohesiona.Linkwords

b.Parallelism,coordination,subordination

C.Vocabularya.Denotation

b.Collocation

一5一



OAccuracy A.Mechanics

B.Grammarandstructure

(3)Addingstrait-"Display-basedactivities"-totheabovefour

Wehaveonehypotheticaltheoryofhowstudents'communicativeabilitycarebedeveloped.

Increaseinbasiclinguisticcompetencethroughdisplayactivities

十

Referentialactivitiesinthisarea

Increaseincommunicativecompetenceinthisarea

(Theaccumulationofthesetypesofactivitiesleadstoidealcommunicativecompetence.)

Supposeaclassisprogressingasfollows.

①Studentsarelearningtheusageof"neednot+have+P.P."__(Displayactivities)

Theteachertellsthemtowritea"Five-sentencecomposition"using"neednot+have+p.p."

Example:Igotupat6:00yesterday.Ihadtogotoschool.Butitwastooearly.

Ineednothavegottenupsoearly.Icouldhaveslept30moreminutes.

........(Referentialactivities)

Theteacherwantstoevaluatethis"Five-sentencecomposition"fromtheviewpointofwhetherthestudent

uses"neednot+have+p.p."formcorrectlyandeffectively.Thisisaspecifictraitwhichisnecessaryonly

thistime.Theteachercanevaluatethistraitas"Display-basedactivity".

(4)Decidingtheweightofeachscale

Thescalesmusthaveapositivebackwasheffect,sotheweightofascaleshoulddependonhowimportant

eachtraitisforhighschoolstudents.

Inthefirstsectionofthischapter,wepointedoutthatthefollowingarethetwotargetswemustalways

remember.

①Toevaluatecommunica廿vecompetence

OToevaluatequantity

Takingtheseintoconsideration,weconcludedthat"Content"and"Quantity"arethetraitstobeevaluated

withmorefbcusthanothers.1'Fluencジand"Accuracy"arenotsoimportantastheotherthreefbrbeginners.

Thefollowingonthenextpageistheevaluationsheetwecompleted.

‐s‐
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WRITINGEVALUATIONSHEET

DATE: CLASS: NO.. NAME:

TOTALSCOREVERYVERY

POORPOORFAIRGOODGOODEXCELLENT

1.CONTENT13691215

A:COMPREHENSIBII,ITYB:QUALITY-一 一一一Relevanceonthetheme

C:ORIGINALITYD:IMPRESSION-一 一一一Senseofhumor,interest,empathy,etc.

2.QUANTITY13691215

A:TOTALNUMBEROFWORDS/SENTENCESB:AMOUNTOF-NFORMATION

3.DISPLAY-BASEDACTIVITIES

4.FLUENCY

A:LOGICALITY:

B:COHESION:

C:VOCABULARY:

5.ACCURACY

A:MECHANICS:

B:GRAMMAR&STRUCTURE:

02468

01234

QESSAY:Organization-一 一一一<introduction+body+conclusion>

PARAGRAPH:Development-一 一一一<topic+supportingdetails>

QILINKWORDS-一 一一一Connectors,substitution,etc.

20PARALLELISM,COORD-NATION,SUBORD-NATION

10DENOTATIONOOCOLLOCATION

O1234

①SP肌UNGOPUNCTUATION

OiWORDORDER'.'TENSE

④JOINTS-一 一一一Co巾notions,rela廿ves,etc.

0

5

1

5

.00PRONOUNS

4.2.SpeakingEvaluation

InEFI/ESLstudiesofholisticandanalyticapproaches,somespeakingscoringsystemshavealreadybeen

establishedandputintopractice.Itisnecessarytoa〔 加stthemtotheneedsofJapanesehighschools.

Scoringshouldbenotonlyvalidandreliablebutalsobeeasyenoughfordailyuseatschools.

Inordertoproposeascoringsystem,weneedtospecifyproficiencydescriptions.Thedescriptionswere

decidedonasfollows:

(1)Descriptionsshouldbesuitabletoassessthelevelofabilityofhighschoolstudents.Proficiencyof

organizationisadescriptionnecessaryinevaluatinghigherlevelsofability.

(2)Descriptionsshoulddifferentiateabilitiesatthesamehighschool.Holisticdescriptionsareloobroadto

clarifydifferencesinindividualability.Itisusefultofindwhetherthestudentscancommunicatein

Englishusingwhattheyhavelearnedatschool,suchasgrammaticalaccuracy,orfluency.Thestudents'

attitudetowardcommunicationshouldalsobetakenintoconsideration.

一7一



(3)D,、cripri・nssh・uldb・ ・bl・t・beassessed丘 ・mth・limit・dd・taava皿 ・bl・丘・m・1・ssr・ ・mp・ 血 「mance・

Iftheybecametooanalytic,anexcessiveamountoftimewouldbeneededforcollectingandanalyzingthe

datafromtheclassroom.

(4)Thesco血gsystemshouldbeeasyandhandytouse・

Oursuggestionsfortraitsofevaluationareasfollows:

QIAccuracy:Howaccuratelythestudentfollowsthegrammaticalrules.

②Fl。e岬 ・H・wfluentlyth・ ・t・d・nt'sspeechfl・w・ ・Thi・i・ ・1・desth・

appropriateaccentandpronunciation.

OContent:Howwellthecontentisorganized.Highlyevaluatedwhenthe

contentiscomprehensive,interesting,andlogical.

●Comprehension:Howwellthestudentunderstandsthepartnerortheexaminer.

(onlyassessedwhenthetaskisaninteractiveonesuchasroleplay)

5Non-verbaldelivery:Howwellthestudentusesnon-verbalelements,e.g.,facial

expressions,eyecontact,gestures,andposture;nottoberated

whentheassessmentisbasedonrecordings.

⑥Strategiccommunicationability:Howeffectivelythestudentusescompensatoryabilitiessuchas

rephrasing,askingforclarification,etc.

(thistraitisbeyondthescale:ratedonlywhenthestudentusesit)

Thefollowingistheevaluationsheetwecompleted.

SPEAKINGEVALUATIONSHEET

DATE: CLASS: NO.: NAME:

TOTALSCORE

1.ACCURACY:

2.FLUENCY:

3.CONTENT:

4.COMPREHENSION:

5.NON-VERBALDELIVERY:

VERY

POOR

1

1

1

1

1

NO

6.STRATEGICCOMMITNICATIONABILITY:

POOR

2

2

2

2

2

CHANCE

TOUSE

O

R皿

3

3

3

F

3

3

GOOD

4

4

4

4

SOMETIMES

1

EXCELLENT

5

5

5

5

EFFECTIVELY

USED

2

Elicitationtechniquesofspeakingabilityusuallytakealotoftime.Forexample,interviewing4Ustudents

takesconsiderabletimeandeffort.Onesolutionistorecordeachstudentinlanguagelaboratory.

一8一
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5.ClassroomResearches

5.1.HowtoDesignReferentialActivities

Itisnotd面cu童ttointroducereferentialactivitiesintodailyclasses.Allwehavetodoisinclude

students'experience,ideas,andimagination.Wearenotsuggestingtheeliminationofalldisplayactivities.

Onthecontrary,itiseffectivetoaddonemoreactivitybyslightlychangingofdailydisplayactivities.Asfor

speakingexercises,itisgoodtostartbyhavingstudentsmakeupanoriginalskit.Asforwritingexercises,

itisusefultohavethemthinkandwriteoriginalsentencesusingthetargetlinguisticforms,orwritesome

sentencesthatcontinuethepassageinatextbook.

5.2.ClassroomRsesarchesinWriting

DuringthemonthsofSeptemberandOctober1997,weconductedclassroomresearchesbyadding

referentialactivitiesinwritingtoregularclasses.SchoolA,BandCgottheirstudentstowritecompositions

onagiventitle,e.g.,"SummerVacation,旧'MyFriend,旧 冒BirthdayPresent.1'InbothSchoolAandB,the

studentsweregiventwentyminutestowriteinclass,afterperformingdisplayactivities.Ontheotherhand,

studentsinSchoolCwererequiredtowritetheassignmentathome.

Aftergivingthesamekindofactivitiestwoorthreetimestothestudentsofthesethreehighschools,we

evaluatedtheirwritingabilitiesusingthescoringsystemproposedabove.

5.3.ClassroomResearchesinSpeaking

Likewiseduringthesameperiod,forthestudentsofSchoolDandSchoolEweincreasedtheopportunities

forstudentstoexpresstheirownideasinspeakingclasses."Plus-one-dialog"and"Roleplay"wereoften

introducedintoclasses.

Inone"Roleplay"activity,studentswereaskedtoplayaroleinaparticularsituationandkeeptalkingin

pairs.Theywererequiredtogetintotheirrolesandcarryonaconversationinpairs.Therewasno

particularscripttofollow.Acertainsituationwasgiven.Forexample,afterlearningamodeldialogat"a

potluckparty,"studentsweregiventheroleofhostorguestataparty.Inthecaseof"jobhunting,"they

weregiventheroleofemployerorapplicant.

Theirpe面manceswererecordedontape.Listeningtotherecordings,weevaluatedspeakingabi且itiesof

thestudentsofbothhighschoolsthreetimesusingthescoringsystemproposedabove.

6.AnalysisoftheResults

6.1.QuantitativeAnalysis

6.1.1.AnalysisofWriting

Theaveragescoreofeachevaluationisshownbelow.(Convertedtoamaximumscaleof100points)

1sttime2ndtime3rdtime

SchoolA3.7/10013.2/10040.7/100

SchoolB44.6/10051.8/100-一 一一一

SchoolC75.4/10075.7/10091.7/100
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Onthewhole,studentsgothigherscoresastheygotusedtothewritingactivity.Thiswasespeciallytrue

ofthetraitsof"Content"and"Quantity,"Thesetwocategoriesmaybeeasiertoimprovethanothers,On

theotherhand,thescoresfoピ'Fluencyl'and"Accuracy'lwentuponlyslightly.Thisisprobablybecause

thesetwotraitsarehardertodevelopquickly.

6.1.2.AnalysisofSpeaking

Theaveragescoreofeachevaluationisshownbelow.(Convertedtoamaximumscaleof100points)

1sttime2ndtime3rdtime

SchoolD59.4/10067.8/10U78.9/100

SchoolE63.5/10070.0/10076.1/100

Asstudentsgotusedto"Roleplay,"theirscoresgothigherforthemostpart,especiallyinthetraitsof

"Fluency"and"Non -verbaldelivery."Thescorefor"Content"iscloselyrelatedtotheamountthestudents

spoke.Thestudents'speechincreased,andsucceededinpassingonmoreinformationinEnglishasthetime

wentby.Thisgrowthinquantityresultedinraisingthescoresfor"Content."Fromtheviewpointof

"Comprehension
,"allthestudentsobtainedhighscoreseverytime.Thisisprobablybecausetherewaslittle

differenceinthevocabularytheylo7ew.

6.1.3.PostSurvey

Aftersomereferentialactivitiesinwritingorspeakingwerecompleted,wesentoutaquestionnairetothe

studentsofsixhighschoolstolearnhowtheyfeltaboutwritingorspeakinginEnglish.Atotalof216

studentscooperatedinthissurvey.Theresultsareasfollows:

Ql.DoyouthinkyougotusedtowritingorspeakingbetterinEnglishthanbefore?

a:Yes40%b:No17%c:Neitheryesnorno43%

Q2.DoyouknowyourweakpointsinwritingorspeakinginEnglishnow?

a:Yes59°lob:No14%c:Neitheryesnorno27%

Q3.Doyouhavemoredesiretowriteorspeak丘eelyinEnglishthanbefbreP

a:Yes35%b:No27%c:Neitheryesnorno38%

Q4.DoyouhavemorefunwritingorspeakinginEnglishthanbefore?

a:Yes34%b:No22°loc:Neitheryesnorno42%

Q5.DoyouthinkwritingorspeakingfreelyinEnglishisusefultoimproveyourabilitytowriteor

speakaboutyourownideasinEnglish?

a:Yes84%b:No15%c:Neitheryesnorno1%

Astheabovesurveyshows,moststudentsrecognizedthenecessityofwritingorspeakinginEnglish.

Theyseemedtohaveapositiveattitudetowardreferentialactivities.Moreover,themajorityofthem

discoveredtheirweaknesseswhentheysawtheirevaluationsheets.However,thereweremanystudents
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whocouldnotansweryesorno.Thisisprobablybecausethedurationoftheresearchwastooshortfor

someofthemtojudgethedevelopmentoftheirabilities.

6.2.QualitativeAnalysis

6.2.1AnalysisofWriting

Althoughsomestudentswerenotsurewhethertheyhadimprovedornot,theteacherslearnedthattheir

studentscametoshowmuchimprovementandshowedapositiveattitudetowardwriting.Itistruethat

thosewholackedbasic童inguisticabilitieshadd面cultywriting,butwebehevethatiftheycontinuedoingthis

kindofreferentialactivity,theywillbeabletoexpressthemselvesintheend.

Themainaimofwritingcompositionis,ofcourse,toimprovelanguageskills,butwewereimpressednot

onlywiththeirprogressbutalsowiththeconsiderableinfbrmationweobtained丘omreadingthestudents'

compositions.Weobtainedmuchinformationaboutthestudents,suchastheirhobbies,interests,andthe

waytheyspendtheirfreetime.Thiswasveryvaluableinhelpingustounderstandthestudentsthemselves.

6.2.2AnalysisofSpeaking

Thestudents'attitudetowardreferentialactivitiesisquitedifferentfromthattowarddisplayactivities.

Thestudentsweremoremotivated.Althoughtheirgrammarisoftenincorrect,theyactivelyreferredto

theirpreviousknowledgeinordertoexpresswhattheywanted.Especiallywhenthetopicwasfamiliartoココ
thestudents,theybecameexcitedabouttalkinginEnglish.Forexample,whentheywereaskedtotalk

aboutwhattheydidduringtheschoolfestivaltheyattended,theykepttalkingexcitedlymorethanever.

Referentialactivitiesalsoplayedanimportantroleformutualunderstandingamongthestudents.They

hadtheopportunitytolistentotheirclassmates'ideasandlearnmoreaboutthem.Themoretheygotto

knoweachother,themoretheyhelpedandcooperatedinpairworkandgroupwork.Goodrelationships

amongthestudentsfacilitatedlearning.

"Roleplay"asanelicitationtechniquedoesnottakesolongtoevaluate .However,therestillremainsa

problemwithreliability.Inapair-practiceactivity,theperformanceofastudentcanbeaffectedbythatof

his/herpartner.Thiswasoftenobservedthroughoutourresearch.Inordertoavoidthisproblem,wehad

thestudentschangepartnerseachtime.

7.Conslusion

AlthoughthereareenoughreferentialactjvitiesalreadysuggestedinEFI/ESLstudiesandteachersagree

thattheyareeffectivefordevelopingstudents'productiveskills,suchactivitiesarerarelyintroduced.Oneof

thereasonswhyteacherstendtoneglecttheseactivitiesisthelackofapplicableevaluationsystems.When

theyteachtheirstudentsthroughreferentialactivities,theyshouldevaluatetheirabilitiesusingproperscales

forreferentialactivities.However,teachershavenotyetfoundappropriatestandards.

Inthisresearch,weproposeanewtypeofevaluationsystemforwritingandspeaking.Usingthese

scales,weevaluatedstudents'referentialactivitiesseveraltimes,andreachedthefollowingconclusions:
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①Byintroducingreferentialactivides,students豊producdveskillsimproved.

`?Referentialactivitiescanbefoundanywhere,andcanbecreatedanyway.Withalittlemoreeffortby

teachers,muchbetterreferentialactivitiescanbedeveloped.

Theevaluationsheetswemadeareeasytouseandapplicableindailyclasses,becausetheselected

traitsfitfairlythestudents'levelofEnglish.

Throughthisresearch,notonlystudents,buttheteachersalsogreatlychanged.Wefoundanewwayof

lookingatourclasses,anddeterminedtotryhardtopreparebetterreferentialactivities.Westrongly

believethatreferentialactivitiesarethekeytoleadingourstudentstowardaninternationalizedsocietyas

goodcommunicatorsinEnglish.
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GroupB

ASTUDYONDEVISINGEFFECTIVELISTENINGACTIVITIES

FORIMPROVINGREADINGCOMPREHENSIONABILITY

1.Introduction

InTokyometropolitanhighschools,Englisheducationisnowchanging .Threeofthesechanges

pertaintothisstudy.First,thesubjectofOralCommunicationA(O.C.A.)hasbeentaughtsince

1994.InO.C.A.theexpansionofcommunicativecompetenceinEnglishisemphasized .Second,

listeningcomprehensiontestswereintroducedintheentranceexaminationsofTokyometropolitan

highschoolsthisyear.Third,teamteachinginEnglishclassesisnowpopularamongTokyometro-

politanhighschools.However,itcan'tbedeniedthatinEnglishclasses,grammar-translation

methodsarestilloftenused.

AccordingtothequestionnairesaboutlisteningwhichwereadministeredinfiveTokyometropoli-

tanhighschoolsin199?,about50%ofthestudentsareinterestedinlisteningtoEnglish.Moreo-

ver,someofthemwouldalsoliketoreadEnglishnewspaperswithoutusingdictionaries.

Thereisacloserelationshipbetweenreadingandlisteningbecausebothofthemrequirethestu-

dentstounderstandEnglishdirectly.TranslatingEnglishintoJapanesetakesalotoftimeand

makesitimpossibleforthestudentstounderstandEnglishrapidly.Inreadingclasses

grammar-translationmethodsareoftenusedandthestudentsbecomegoodattranslatingEnglish

intoJapanese.Onthecontrary,theybecomepooratunderstandingEnglishwithoutusingtransla-

tionandbecomeweakinreadingEnglishquickly.Inaddition,studentsinJapanaren'tusedtolis-

teningtoEnglishdirectlyandcan'tcommunicateinEnglishwell.

LookatthetablebelowwhichliststheaveragemarksoftheTestofEnglishasaForeignLan-

guage(TOEFL).ItshowsthatJapangetsthelowesttotalmarkinlistening,expressionandread-

ing.Thereseemtobelimitationsinthegrammar-translationmethods.

*TheAverageMarksofTOEFL 1991^-1993

Country Examinees Listening Expression Reading TheAverageTotal

China 151,561 51 56 54 540

Korea 110,232 48 51 52 504

Japan 260,513 49 50 48 490

2.AimofThisStudy

Theaimofthisstudyistosupporttheideathatreadingabilityimproveswhencombinedwithlis-

teningexercises.SomeEnglishteachersthinkthatgrammar-translationmethodsarenotalways

effectiveinimprovingstudents'communicativecompetence.Iflisteningcomprehensionabilitiesare

emphasized,itisbelievedthatstudentswillacquiregreatercommunicativecompetence.
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Thisstudywillattempttosupporttheideathattodevelopreadingability,studentsshouldfirst

understandEnglishsentencesquicklythroughlistening.

3.Hypothesis

(1)Studentswillimprovetheircommunicativecompetence.

↓

(2}Acertainlevelofreadingcomprehensionabilityisnecessary.

↓

(3)Thecoreofreadingcomprehensionissilentreading.

↓

(4)Listeningtothetextonaudiotapebeforedoingsilentreadingisessential

foreffectivereadingcomprehension.

1

(5)Listeningiseffectiveinimprovingreadingcomprehensionability,whichwill

leadtocommunicativecompetence.

3.1.FiveStepsofReadingComprehensionAbility

Wesuggestthatreadingcomprehensionabilityconsistsofthefollowingfivesteps .

(1)PreparatoryStep:Studentsinferthetextbookmaterialthroughvariouslisteningactivities.

(2)TheFirstStep:Studentsunderstandthemaininformationorfactsfromthetextbookmaterial.

(3)TheSecondStep:Studentssummarizewhattheyhaveunderstoodinthefirststep.

(4)TheThirdStep:Studentsexpresstheiropinionsonthetextbookmaterial.

(5)TheFourthStep:Studentsdiscussthetextbookmaterialrelatedtopics.

3.2・ ε饗ec象lve鍵essofしlste蜘gAc霊1》 髭les

Wehavehypothesizedhowlisteningcomprehensionactivitiesareeffectiveineachstep.

{1)TheEffectivenessinthePreparatoryStep:Studentscanacquirebackgroundinformationonthe

斑ate!蟻a}e挽c雛ve呈yth… ℃疑gh三 主ste轟三羅gも ◎ も盤ea疑(圭 孟◎tapebefc)rereadingthetext。

(2)TheEffectivenessintheFirstStep:Studentscanunderstandthemeaningofeachsentence,

凶 ぎasebヲ 鋤rase,s重 卿1y議ro疑9熱1孟s乞 曲 登9,fr幡 乞hebeg重nn玉 論gt・theend.

(3)TheE艶ctive轟ess垂 轟 出eSeco轟dSもeρ:A翫erthe}i§teningcomprehensionactivit重es,stude就sca轟

readmorequicklythanbeforeandwillunderstandthematerialmoreeffectively .

(4),(5)The藝f艶c雛ve蕊ess沁theT}盛 ご(孟orF◎ 耀 縫圭Step:Studentsca籠understandwhatthewritersays

betweenthelinesthroughpronunciation,pitch,stressandtone .Theycanalsoexpresstheir

opinionsanddiscussthecontentwithotherstudentsmoreeasily .
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4.Experiments

4.1.ExamplesofActivities

Thefollowingaretheexamplesoflisteningactivitieswhichareconsideredeffectiveforreading

comprehension.Throughtheseactivities ,thestudentscanacquiresomebackgroundonthetext

contenttheywillread.Theywillthenpredictthetextcontentusingthisbackgroundinformation .

Aftercompletingtheinitialactivities ,theyconfirmtheirpredictionsthroughreadingactivities.In

short,theyinferthroughlisteningactivitiesandverifytheirinferencesthroughreadingactivities .

Byrepeatingthisinference-verificationprocess ,theycanunderstandthewholemeaningofthe

textcontent.Tocompletethisprocesseffectively ,theactivities,whicharedoneinsmallsteps,such

asparagraphlisteningandreading,phrasereadingandsoon,areuseful.Teachingstyles,suchas

team-teaching,pairworks,groupworks,classeswithcomputersandsoon,mustalsobedevised.

4.1.1.ActivitiesinthePreparatoryStep

Itisimportanttointroduceunfamiliarwordsandphrasesbeforelisteningactivities .

Example1(team-teaching):(ShowingaphotographoftheAtomicBombDomeinHiroshima)

(JET:JapaneseEnglishTeacher,ALT:AssistantLanguageTeacher,S:Student)

JET:

ALT:

JET:

S1:

JET:

S1:

JET:

ALT:

JET:

ALT:

HaveyoueverbeentoHiroshima,ALT?

No,Ihaven't,butIaminterestedinHiroshima.

HaveyoueverbeentoHiroshima,S1?

Yes,Ihave.Iwentthereinmyjuniorhighschooldays.

Didyou?Sodoyouknowwhatthisis?

Yes,Ido.ButIcan'texplainitinEnglish.

Allright.Doyouknowwhatthisis,ALT?

Yes,Ido.ThisistheAtomicBombDome.

That'sright.Ithinkeveryoneknowswhathappened

inHiroshimain1945.

Pleasepredictthecontentofthistext,everyone.

"Go .English!1"(TOKYOSHOSEKI)

Example2:

1)lntroductionofthephrase'voluntarywork'(T:Teacher,

　

ロ

ロ

コ

ロ

コ

　

コ

コ

ロ

T

l

T

l

T

S

S

コ

　

コ

　

l

T

S

S:Student)

Whatdidyoudoduringthesummervacation,S1?

ボ ラ ン テ ィ ア 活 動 を し ま し た 。

Youdidvoluntarywork.Therearemanykinds.Whatkindofvoluntaryworkdidyoudo?

幼 稚 園 で 子 供 の 面 倒 を 見 ま し た 。

Isee.Soyoulookedafterthesmallchildrenatakindergarten.Didyougetpaid?

No.

O.K.Soyoulookedafterthesmallchildrenatakindergartenwithoutgettingpaid.Thisis

akindofvoluntarywork.Thengivemeanotherexampleofvoluntarywork,S2.
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S2=お 年 寄 り や 病 気 の 人 に 食 事 を 運 ぶ ボ ラ ン テ ィ ア 。

T:Yes.Itisbringinginmealstooldorsickpeoplewithoutgettingpaid.

(Ateacherwritesthestudents'answersontheblackboard.)

2)Oralintroductionandinteractionincludingintroduction

ofnewwords(SeeFIGURE1)

Newwords:voluntary,middle-aged,housewife,wheel,

volunteer,chat

T:Youcanseeawomanonyourworksheet.Her

nameisMargaretFletcher.Howolddoyouthink

sheis,S3?Pleaseguess.

　

コ

ロ

リ

コ

コ

コ

ら

3

T

4

T

S

S

5

T

S

Forty?

O.K.Howaboutyou,S4?

Fifty?

Yes.Sheismaybeinherfortiesorherfifties.

Shemaybeforty-one,forty-five,fifty-threeor

fifty-seven.Anywaysheisamiddle-agedwoman.

ShelivesinBritain.Sheisahousewife.Shehas

nojob,butsheisdoing"mealsonwheels."Itisa

kindofvoluntarywork.Whatkindofvoluntary

workisit?
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Read亘 ㎎ .z_VoluntaryWork
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[FIGURE1]

(Lookingattheblackboard)Tobringinmealstosickoroldpeople?

Youthinkso?Thenlet'slistentoandreadthetextbookstoconfirmyouranswer.

4.1.2.ActivitiesintheFirstStep

[FIGURE2]
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(1)Theteacherpreparestheworksheets.(3)Studentscompletetheworksheets.

(2)Studentslistentotheaudiotapetwice.(4)Theteacherandstudentsinteracttocheck

*Firstlistening -一一wholepassagetheanswers .

*Secondlistening -一一phrasebyphrase

Example3:

1)Listening(SeeFIGURE2)

2)Phrasereading:Thestudentsdosilentreading ,phrasebyphrasewithFIGURE3.

4.1.3.ActivitiesintheSecondStep

(1)Withtheanswersfromtheworksheets,theteacherhasstudentssummarize.

(2)Studentsreadtheirsummaries.

(3)Theteachermakessomecommentsabouttheirsummaries.

Example4:

一一WORKSHEET--Answerthequestionsinfullsentences .

(1)1.WhendidRumiandherparentsmovetotheisland?

2.Whydidtheymovethere?

:

<Exampleofastudent'ssummary>

Rumi'sparentswenttoHiroshimaonthemorningofAugust5,1945.Theysaid,"Wewould

comebackafterstayingovernight",buttheydidn'tcomebacknextday,theatomicbombwas

droppedonHiroshima.RumiandherunclewenttoHiroshimatofindherparentsanywhere.

Finally,theyreturnedtotheisland.

4.1.4.ActivitiesintheThirdStep

Basedonthesummaries,studentsfreelyexpresstheirownopinionsorfeelingsinEnglish.

Example5:

<Exampleofastudent'sassignment>

WhenIreadthisstory,Igotangrywiththefactthatalittlegirlhadtofinishherlifeatthe

ageofonlythree.NowinJapan,thereislittlecasethatalittlegirl'sparentsnevercomeback,

thoughtheypromisedher.Whatisworse,thegirlandherunclebecameseriouslyillsome

timeaftertheywenttoHiroshimatolookforherparents.Ican'thelphatingthewarthat

leadscommonpeopletothecrueldestiny.Iaswellasmyparentshavenoexperienceofwar,

butwehavetoreadsuchhardstoriesandtalktogetheraboutthem.Iwishthewarnever

breakoutandalltheinternalwarswhichtakeplacesomewhereintheworldevennowcometo

end.
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4.1.5.ActivitiesintheFourthStep

Studentsexchangetheirownopinions.

Example6:

<Exampleofastudent'sspeech>

1'lltalkaboutTouristsandSouvenirs.Franklyspeaking,Iamopposedtoheropinion,be-

causeshetellsusJapanesetouristswhogoabroadforvisitingfamousplacesandgoshopping

tobuythename-brandsouvenirs.WhenIreadit,Ifeltdisagreeable,becauseitseemedasif

theywereverybad.Ofcourse,iftheythinkthatcountrywhichJapanesetouristsvisitisonly

worthvisitingfamousplacesandbuyingname-brandgoodsnotinterestedinanotherplacesand

brand,theyholdverynarrowmindandlackinoriginalities.Therearealotofplacesand

brandaswellasfamousplaceandname-brand.Butit'sonlynaturalthateveryonewantsto

gotofamousplacesandbuythename-brandsouvenirs.Thefeelingswhichtheywanttobuy

weremovedtoactions.Theyareexcellentoriginalities.

<Exampleoftheinteraction>

コ

ロ

コ

コ

T

lS

S2:

3

4

S

S

S5:

Whatdoyouthinkaboutherspeech?

Iagreewithher,becauseifweshopinaforeigncountry,wecanbuythingscheaper.Sowe

don'thavetobecriticized.

Besides,webuythesamename-brandsouvenirsbecauseofourtaste.Ithinkitisoneofin-

dividualitiesperfectly.

MaybeJapanesepersonalityisweakerthanAmericans,butitdoesn'tmeannopersonality.

ButlheardJapanesetourists'busesalwaysdropinasouvenirshop.Soshopassistants

hiderealname-brandsouvenirsandtheyputfakegoodsinsteadofrealgoods.

Anyway,let'sthinkaboutthetravelers'purposeagain.Ithinktherearetwomainpurposes.

Oneistomakefriendsandtheotheristorefreshourselves.

4.1.6.AnExampleoftheWholeLesson

1)Reviewofnewwordsandimportantphrases:(5minutes)

2)Divisionofsentences:(5minutes)

3)Listening:(5minutes)

4)Takingnotesonworksheets(FIGURE4):Tohavethemwritedownallthewordstheycould

recognizeintheflowofthesentences.(10minutes)

5)Confirmingandpredicting:Topredictthecontentthroughthestudents'answers.(15minutes)

6)Silentreading:(5minutes)

7)Fastreading:(5minutes)

Whenstudentsclickthe"slow"or"rapid"buttononthecomputerscreen(FIGURE5),Eng-

lishsentences,whicharedividedintophrases,willappearonebyone.Eachphrasewillstay

onthescreenfor4seconds,(ateachercanchangethetimeaccordingtothestudents'ability),

andthenthenextphrasewillappearaftertheformeronedisappears.Studentsareforcedto
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readtheEnglishsentencesfromthebeginningtotheend,withoutbacktracking ,andcompre-

henditswholemeaning.Ateachercanchangethepaceofthelessondependingonthestu-

dents'comprehension.
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4.2.ExperimentalLessons

4.2.1.ResearchDesign

Toexaminethee脆ctivenessoflisteningactivities,wecarriedoutanexperimentwithclassesin

threeTokyometropolitanhighschools.Eachtimeitwasdecidedamongteacherstodoitinthe

samewaywitheachclass,withtheexperimentbeingconductedduringthefirst20minutesofthe

class.

(1)Class

Tocheckandcomparetheireffectiveness,twoteachingmethodsforreadingtextswereadopted.

"L(Listeningclass)" 一一一ToreadthetextwithouttranslationintoJapanese
,understanding

Englishasitis,andtoplacemuchweightonlisteningactivities.

"GT(Grammar -translationclass)"一 一一ToteachEnglishwithoutlisteningactivities .

(2)Materials

Fivekindsofreadingmaterialswerecarefullyselectedafterdueconsiderationofthestu-

dents'levelsandabilities.

(3)ComprehensionTests

Attheendofeachsession,theteachergavestudentsacomprehensiontest .
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ExampleofReadingMaterials:<TheColorTVs>

Jimislookingouthiswindow.Heseestwomeninhisneighbor'sdriveway.Themenare

carryingabigcolorTV.TheyarecarryingtheTVtoatruck.Jimopenshiswindow."Hey!"

hesaystothetwomen."AreyouTVrepairmen?""Yes,"themenanswer."Areyougoingto

fixthatTV?"Jimasks."Yes,"themenansweragain."MyTVisbroken,"Jimtellsthemen.

"CanyoutakemyTV
,too?旧'Sure,"themensay."WecantakeyourTV."Jimneverseeshis

colorTVagain.Thetwomenaren'tTVrepairmen.Theyarerobbers.

"EasyTrueStories
,APictures-basedBeginningReader,"(1994)SandraHeyer,Longman

Example .ofworksheetsandComprehensionTests

★次の文は,Simが 警察で話 した内雰である。語群から適切な語 を

選んで,下 線部に書きなさい。同じ循は1度 しか使えない。

WhenIwaslookingoutmywindow,twomenwerecarrying

=曾houghセ ↑ho††hεy胃εr邑_星一________-

soIα 雪k巴d†hcm†oセokcmyTV.Th巴 ↑脚omc【pu† ↑hoセwoTV5rh†h巴

and4.away.NawIunder-

s↑o渦dセho曹↑h巴y騨cro5.

[WORKSHEET

4.2.2.DatafromComprehensionTests

Theresearchwasdoneovertwomonths.

1.Words:Let'spronouncethefollowingwords .

neighborl麟 人.driveway=私 有車 道

repciremn=修 理人robbvl渥 棒

2.Task:Listentothetape.Onewordineach

sentenceisnotcorrect.

Findthewordandcrossitout.

W酎e↑h巴correctword,

Ex.Jimielookingouthiedoor.

(1)Ji揃9螂 ㎞ 曾眠 ㎏ihhisneighbor'Sdri鴨 呵 .

(2)T脚o鵬nα ㊤鱈 ワi㎎obigoolorprin?艦r.

(3)Ji撤 鱈㎏?ho㎜,・A隠"u卯i㎎ †o糊 セ`h曾㎞↑rn圓

(4〕Jimtells曾h膿 ㎜,醐MyTVisold.隔

(5)Th巳m巳npu† セh巳TV50h,h●truckondran6刷 曜ワ.

[COMPREHENSIONTEST]

Thischartbelowshowstheresults.

School Class 1 2 3 4 5

A

L1 4.7 4.3 3.7 3.6 4.8

L2 4.6 3.9 4.0 3.7 4.5

GT1 4.4 4.0 3.8 3.8 4.0

GT2 4.0 4.4 3.5 3.9 4.4

B L 4.7 4.5 4.2 4.4 4.6

GT 4.6 4.4 4.2 4.3 4.6

C

L1 4.4 4.5 2.8 3.3 3.5

L2 4.4 4.4 3.9 2.9 3.3

GT 4.6 4.5 4.0 2.5 3.4

Foreachsection,fivepointsisperfect.

Eachclasshasabout40students.

Eachnumberrepresentstheaveragescoreofaclass.
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4.2.3.AnalysisoftheExperimentalLessons

Throughtheseexperimentallessons,thestudentsinLclassesshowedamorepositiveattitudeto-

wardthelessonsthanthatoftheGTclasses.ItwasremarkablethatLclasseshadalmostthe

samescoresasGTclasses .Judgingfromthedata,listeningactivitiescanbeeffectiveinimproving

readingcomprehensionability.

4.3.AnalysisofQuestionnaires

Inordertoknowhowthestudentsfeltabouttheintroductionofmorelisteningactivitiestothe

lessons,weadministeredtwoquestionnairesatsevenTokyometropolitanhighschools;oneinSep-

temberandtheotherinNovember.Ineachinstance,fouroftheitemswerealmostthesame(from

QItoQ4)andoneitem,Q5,wasnewlyadded.

QlWhatmakesitdifficulttoreadEnglish?

Q2HowdoyoureadEnglish?

Q3WhatdoyouwanttododuringEnglishlessons?

Q4Doyouthinkthelisteningcomprehensiontrainingactivitieshasledtoan

improvementinyourreadingcomprehensionability?

Q5Doyouthinkthelisteningcomprehensiontrainingactivitieswilllendtoan

improvementinyourreadingcomprehensionability?

Theresultsareshownintheappendix,withthreeofthefivegraphsshownbelow.Lookingat

GRAPHSland2,wecanfindacleardistinctionbetweentheresultsachievedinSeptemberand

thoseachievedinNovember,andcanseeaninterestingdifferencebetweenGRAPHS2and3.

GRAPH1

<Analysis><Proofs>

(1)Studentsseemtohaverecognizedthe(1)Thepercentageofstudentswhowanted

importanceofthelisteningactivitiesastostudywordsandidiomsincreasedby8

wellasthatofwordsandidioms.points.

(2)Halfofthestudentswantedgrammatical(2)Thenumberofstudentswhowantedto

lessons.dothelisteningactivitieshasincreased

by5points.

GRAPH2

<Analysis>

Wecanassumetwomainreasonswhythenumberofstudentswhofeelpositivetowardthese

typesoflessonsdecreasedfrom72%to64%.
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〈Proo飴 〉

(1)Somestudentshadfoundnomeritsintheresultsoftheseactivities.

AStudent'sComment:"Listeningactivitiesarenotnecessary."

(2)Somestudentswerenotquitesurewhethertheyhadimproved.

Students'Comments:

"1'mnotsurethatIhaveunderstoodEnglishcompletely .""Becauseofthelackofvocabulary,

Icouldn'tfollowtheactivities.""ParticularlyinlisteningtoEnglish,Ifounditverydifficult

tounderstand."

Thoughthedatadidn'tshowthattheattitudeamongstudentsincreasedpositivelytowardlisten-

ingactivities,thereweresomecomplementarycommentsamongstudents.

Students'Comments:

"Listeningactivitiesafterlearningunfamiliarwordsweremoreeffectiveforreadingcompre -

hension.""Afterthelisteningactivities,Icouldunderstandthecontentonlythroughlisten-

ingtothetapeofthetext.""Listeningactivitiesencouragedmetofollowtheflowofthema-

terials,soIcouldconcentratemoreonthematerials.""Icanunderstandsenseunitsmore

easilythanbefore."

GRAPH3

<Analysis>

TheywerenotcertainthattheyhadacquiredmuchEnglish,butatthesametime,theyfeltthat

thesetypesoflessonswouldbehelpfulinacquiringEnglish.

<Proofs>

Thenumberofstudentswhofeltlisteningactivitieswouldleadtoanimprovementintheirread-

ingcomprehensionabilityincreasedfrom64%to68%.

3ど のようなことを授業でやってほしいか
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40¥
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団9月

1巳11月

4リ スニングの向上が英語の読解力の向上
につながるか(11月 つながったか)
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[画 月

5.ConclusionsandRecommendationsforFurtherStudy

Theresultoftwomonthsoflisteningcomprehensionactivitiesandexperimentallessonsisthat

listeningactivitiesareaseffectivetosupportreadingskilldevelopmentasgrammar-translation

methods.Throughthisstudy,thefollowingconclusionscanbeaffirmed:
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(1)Makingalong-termplantofosterstudents'listeningabilities

Thefocusofthisstudyisonthedependentrelationbetweenlisteningabilityandreadingability.

Theaimofthisstudyistoincorporatethelisteningprocessintoreadingactivitiessothatgreater

readingcomprehensionisachieved.Tomakethispossible,improvementofthestudent'slistening

abilityisessential,andanin-depthresearchprocessisneeded.Thus,along-termplantobeimple-

mentedintheclassroomisrequired.Withthisplan,theuseoflisteningactivitiespriortoreading

comprehensionactivitiesmustproveeffective.

(2)Makingasuitablesyllabustoreachthefourthstep

ThefivestepsofreadingcomprehensionhavealreadybeendescribedinChapter3.Themainob-

jectiveofreadingcomprehensionistoenablestudentstodiscussthestudymaterialsandrelated

topics(thefourthstep).Inordertoachievethisaim,asuitablesyllabuswithwhichstudentscan

graduallyreachthefourthstep,inadditiontothelong-termplanmentionedabove,isneeded.If

thelong-termplanisincludedinthesyllabus,andimplemented,itwouldbepossibleforthestu-

dentstodotheactivitiesinSections4.1.4,and4.1.5.

(3)Givingvariousandgraduallisteningactivitiestostudents

DonnBynesays,"Oralcommunicationisatwo-wayprocessbetweenspeakerandlistener(orlis-

teners)andinvolvestheproductiveskillofspeakingandthereceptiveskillofunderstanding(orlis-

teningwithunderstanding).Itisimportanttorememberthatreceptivedoesn'timplypassive:both

inlisteningandreading,languageusersareactivelyinvolvedintheprocessofinterpretingand

negotiatingmeanings."(1986)Listeningisnotnecessarilyapassivefunction,itdependsagreat

dealonthestudentslmotivationastowhetheralisteningactivityisdonee脆ctivelyornot.Be-

sides,thereisawidegapinthelisteningabilityamongstudents.Thereforeateachermustdevise

variousandgraduallisteningactivitiessuchasonesinSection4.1.sothatstudents'motivationis

arousedandstudentscanlistenactively.Inthisway,theteacher,asthefacilitator,modelsanef-

fectiveapproachtolisteningintheearlystages.Throughtheseactivities,studentswillbeinde-

pendentlistenersandreaderswhocanlistenandreadeffectivelybythemselveswithouttheteach-

er'shelp.

(4)Furtherunderstandingwithsilentreading

DonnBynesays,"Thefirstpointtobenotedwhenpractisingreadingintheclassroomisthatitis

asilentactivity.Thereforesilentreadingshouldbeencouragedinmostcases"(ibid.)

Alotoflisteningactivitieshelpstudents:

・combiningaudioresponsewithwrittenwords

・readingphrasebyphrase

・predictingwhichwordshouldcomenext

Throughthesesteps,studentscandosilentreadingeffectively.

(5)Reaffirmingthecontentthroughreadingaloud

ChristineNuttallsays,"Thereisnodoubtthatagoodreadingaloudshowssomesortofunder-

standingofthetext...Toreadaloudreallywell,itisfirstnecessarytostudythetextcare血zllyand
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understanditfully;...:'(1982)Inshort,readingaloudmeansreadingwithcomprehension.Reading

aloudafterlisteningcomprehensionactivitieswillleadtounderstandingthematerialswithout

backtracking.

(6)Takingfastreadingintoclass

ChristineNuttallalsosays,"Thereisnodoubtthatreadingspeedandcomprehensionareclosely

linked."(ibid.)Ifstudentscaneffectivelyusethelisteningprocess,theirreadingahilityaughttobe

improvedthroughacquiringinformationprogressivelywithoutrereadingthetextunnecessarily.To

examinewhetherstudentshaveacquiredthisreadingabilityornot,regularpracticeoffastreading

i8use血1.Inthepracticeof飴8treading,Fran穿oiseGrellet8ays,"Whenpractising血sterreading

systematically,thestudentscanbeencouragedtokeeparecordoftheirresults,showingtheirprog-

ress.Thisshouldenco犠ragethemtoread血ore."(1981)Animprovemeatofthereadingabilityof

studentswillalsoleadtoanimprovementintheirlisteningability.Practiceoffastreadingwill

showthedependentrelationbetweenlisteningand肥adi皿gabilitysuchasthis.

{7)UsingclassroomEnglish

Inordertofosterthestudents'listeningabilitywhichistobeusedinreadingactivities,oneofthe

mostimportantfactorsforthestudentsistolistentoasmuchEnglishaspossibleduringtheclass.

Forthisreason,teachersneedtouseEnglishinclassasmuchaspossible,sothatstudentsbecome

usedtolisteningtoEnglish.
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