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Group A
A STUDY ON DEVELOPING MORE COMMUNICATIVE ACTIVITIES
IN ORAL COMMUNICATION A

1. Introduction

Have the students improved their communicative competence since the subject "Oral Communication”
started in 19947 Looking for the answer to this question, we made a survey of actual classes and the
students' communicative competence. The following is the result of the survey.

To the question "In the Oral Communication classes, which aim should be more important?"; 0% of
JETs(Japanese English Teachers) answered accuracy, while 79% answered fluency and 21% both. All
of the JETs think that fluency should be the aim. To the question "In YOUR Oral Communication
classes, which aim is more important?”; 4% answered accuracy, while 90% fluency. Also in the actual
classes, most of the JETs think fluency is important. On the other hand, however, asked "which of the
communicative competence have the students improved in?"; only 16% of the JETs answered fluency,
while 84% answered stating other factors, such as accuracy and appropriateness. We will discuss the

cause of this gap between the ideal and the fact in the following chapter.

2. Aim of This Study
2.1. Definition of Communicative Competence

Communicative competence consists of grammatical competence, sociolinguistic competence,
discourse competence and strategic competence (Canale, 1983). This study, based on this idea, will be

focused on the concept of "more communicative," which is defined in the following section.

2.2. What is "more communicative"?
We define "more communicative” in Oral Communication class as follows.
The students have their own clear aim to communicate.

They have their own desire 1o communicate.

ol S =

They are trying to express themselves more.

4. Consequently, more oral interaction is occurring.
But the fact is that the self-expression activities are not conducted as often as we expected in the actual
classrooms.

The following is from the survey we mentioned above. To the question "What activity is the best for
the students to improve their communicative competence?"; self-expression is the most popular answer
with 65% of the teachers, the second is role play with 30%. To the question "What aclivity is most
frequently used in the classroom?", however; 59% answer role play, while only 23% answer
self-expression. This shows that many of the JETs think self-expression important, but have not

introduced it yet in the classroom activities. This is the cause of the gap between the ideal and the fact.



Then, why is self-expression effective for the students to improve their communicative competence?
Among the communication activities in classrooms, self-expressing is the one that encourages students o
have their own aim and desire to communicate.

The aim of this study is to investigate more effective ways to make our classroom activities "more
communicative." Among various activities based on self-expression, we will look into referential
activities, communication strategies, social factors in communication and evaluation by students in the

following chapters.

3. Hypothesis

The activities based on students' self-expression can make the students' activities more communicative.

4. Experiments in Class
4.1. Relerential Activities
(1) What are Referential Activities?

There are two basic aspects of referential activities. One aspect is that students try to transfer
information to other students with their limited vocabulary to convey their opinions in the course of a
task. Ways of transmission of the information is varied according to the students’ abilities and
creativities. The task should involve communicative language use in which the students' attention is
focused on meanings rather than linguistic forms. Therefore, even if the teacher shows students
predetermined linguistic forms when he introduces the task, he should not force the students to use these
forms. If students dont know how to convey their opinions, the teacher, as a helper, should show
students communication strategies; such as repetition, topic avoidance, message replacement, mime,
gesture, and appeal for assistance.

The other aspect of referential activities is that even the teacher doesnt foresee how students'
communication is going on, and what direction the communication is going towards. It is natural that
since the activities are based on the students' self-expression, the teacher cannot know the result of the
activities beforehand. We think that the procedure of the task should be more emphasized than the
actual result.

(2) Aims of the Experiments in Class

We introduced discussion activities as an experiment in the class in order to make the activities of the
students more communicative .

1. To put students in a situation where they must talk together to find a solution through the

problem solving activities in the desert dilemma.

2. To encourage students to be more communicative through interactions based on students'

self-expression.

3. To make students understand the importance of self-expression and the importance of having

their own opinions by trying to reach an agreement.



Teaching procedure of the experiments in class
The task is that students choose seven most important items on the list in order to survive.
1. Teachers explain a situation and the students' role in it . The students are told to read the passage.
2. The class is divided into two groups, A and B.
3. Each group follows the instructions and finds out how to survive this situation in the desert.
Teachers also join the groups to suggest or check how the task is going on.
4. After each group's discussion is over, one student in each group writes down seven
items on the blackboard.
5. Teachers point out one student as a chairperson.
Each group member tries to persuade the other group to get an agreement.
Teaching Material
Students are given a complex situation and told to find a means of survival.

All the students are told to read the following passage.

"It was two o'clock in the afternoon on the 30th of October. You were traveling in a school
excursion to Europe. Suddenly the engine of your airplane broke down, and crashed in the middle of
the Sahara desert in Africa. The pilot was dead and the airplane was completely bumnt out.

The airplane had no radio, and you thought that you were about 100 kilometers away from a small
lown, because the pilot told you that you were 120 kilometers south of the small town just before the
crash. You know that daytime temperature of the Sahara can reach 43 °C and night time temperature
reach — 5 °C. You are dressed in light clothes. The area is flat and sandy as far as you can see.
© The following is a list of items that came out of the crashed airplane.
Flashlight with four batteries , Jack knife , pilot's map of the area, Two bottles of alcohol
Large plastic poncho, Compass, One pocket mirror, Pistol
One red and white parachute , Bottle of 1000 salt tablets , One liter of water per person

Book of edible desert animals , One pair of sunglasses per person , One overcoat per person

The task is to choose the seven most important items on the list in order to survive ."

( Jeremy, 1991)

The discussion was performed on the basis of problem solving activities which put students into a
certain situation where they had to negotiate to solve a problem and reach an agreement. The students
were required to give their own opinions which were based on their self-expression. That was the key
point to start referential activities. In this phase, fluency was the first priority, then came accuracy.

(3)  Analysis of Experiments on Referential Activities

The above communicative outcome table shows that negotiated solutions are desirable for the
referential activities. This desert dilemma activities showed that in order to reach negotiated solutions,
students had to find out what were the problems in the desert , and what was the conflicting point of the
negotiation. In the course of finding a solution, they gave several opinions to persuade other students,
The necessity of their self-expression stimulated their strong desire to communicate. The most important

thing was whether the topic could stimulate interest or not.



Since the activities didn't require the students to use predetermined linguistic forms, they could
concentrate meanings. When they were faced with the difficulty of conveying their opinions, they tried
to use communication strategies. Teachers allowed the students to use Japanese if they couldn't possibly
find appropriate words. That lessened the students' affective filter.

As a result, they became more communicative. Now we can say that referential activities, which

require the students' self-expression, make the students' activities more communicative.

4.2. Communication Strategies
(1) What are Communication Strategies?

Communication Strategies (CS) are the communicative skills that help students overcome their
difficultics by using a series of alternative ways of communicating their messages. Typical examples of
the communication strategies are as follows; request for repetition, clarification request, confirmation
check, borrowing, paraphrase, mime etc.

We can develop students' fluency by getting them to practice communication strategies in classroom
activities.

The survey mentioned above shows that 91% of JETs think it necessary to instruct communication
strategies to the students, but only 15% actually do in class. The reason they don't instruct the
communication strategies is that they don't know how to do it.

(2) Evaluating Points on Communication Strategies
Evaluating points on CS are as follows (Hirano,1993);
@D To try not to be silent for long period of time.
@ To try to continue communicating with a partner, specifically;
1)By saying unfamiliar words in different ways.
2)By getting the help of a partner when one can't express a word suitably.
3)3}' giving more information to a partner.
4)By confirming one's understandings.
5)By asking a partner to repeat or explain when he/she doesn't understand.
6)By responding to what a partner said.
7)By using nonverbal methods like gestures and facial expressions.
@ To try to be willing to ask and answer questions.
@ To try to look at a partner when interacting.
(3) Experiments in Class
The followings are the experiments on CS we did in class.
Procedure
(D Beforehand, we prepared handouts on CS and an evaluation sheet based on the points Hirano
suggests,
(See Figure 1 & 2)
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@ We explained CS and got the students to practice CS in some of the fluency activities in the
classroom.

@ At the beginning of each class, the ALT(or JET) asked the students referential questions as a
warming-up activity.

@ At the end of each class, the students evaluated themselves by using the above sheet( Figure 2).
The JET also evaluated the students, focusing on CS, or how they interacted with each other.

® Before we introduced CS into class, we first got the students to do fluency work in order to compare

the classroom situations before and after introducing Communication Strategies.

Ist & 2nd period: At the beginning of the class, the ALT(orJET) asked the students some referential
questions like "What did you do this weekend?".
To get the students to do a Show & Tell activity.
At the end of the class, the students evaluated themselves by using the above sheet.
3rd period: To explain CS by using a handout. We gave the students some models in the form

of a short dialogue. For example,

ALT: It's a beautiful day today!

JET: What did you say?

ALT: I said it's a beautiful day today!
JET: Sorry, I don't understand.

ALT: I mean it's nice today.

JET: Wh-at does "nice" mean?

ALT: It means that things look good!
JET: You mean the weather?

ALT: Yes, that's right.

After the demonstration by JET & ALT, the students practiced the dialogues,
first of all by chorus and then in pairs.
4th- 10th period: At the beginning of the class, the ALT(or JET) asked the students some
referential questions such as " What is your plan for this weekend?"
To get the students to do some fluency activities. At the end of each class, the
students evaluated themselves.
Fluency activities
4th-6th period: Guessing game in pairs.
7th  period: Picture-drawing game in pairs.
8th period: Explaining Sazae-san comics in pairs.
9th  period: Interview test- Guessing game (in pairs)

10th period: Interview test- Explaining pictures (individual)



(4) Analysis of Experiments on Communication Strategies
We made the following analysis of Communication Strategies by walching the students' classroom
activities on video and conducting a questionnaire after the above experiments.
1) Observation of experiments in class
Communication Strategies helped to make classroom activities more interactive. The strategies
worked well as cues that enabled the students to continue communicating their messages, which
eventually resulted in an increase in the amount of the students' talking time in fluency activities.

In the above experiments of the 1st and 2nd period, the students were initially less interactive with
each other in the Show and Tell activities prior to the introduction of the strategies. Their conversation
didn't last very long. There were long gaps of silence, with very little expansion of their statements.

After the introduction of the strategies, the students got more positive toward communication in the
Guessing game and Picture-drawing game. The students began lo use as many strategies as they could.
As the students spent more time practicing the strategies in the fluency work, they became more and
more productive in speech. However, for some students, especially of elementary level, the total
amount of Japanese and incorrect English also increased.

2)Effects of self-evaluation on Communication Strategies

Mostly the students evaluated themselves correctly in each class. By doing so, they got the
opportunities to think deeply about how much they were involved in communicative activities in each
class. More importantly, this self-evaluation was of great help to the students in acquiring the basic
communication skills by examining which strategies they had and hadn' used yet in class.

3)Result of some questionnaire
(D What strategies did you use most?

Mime was the most frequently used strategy. Confirmation check and repetition came next. This
result suggests that non-verbal methods like gestures are the easiest and most efficient ones for the
students to express what they want to say. As for the confirmation check and the repetition, the
students got to use them more naturally as they spent more time on the practice.

@ What strategies did you use least and why?

Paraphrase was used least. Most students said it was too difficult for them to try. There were many
students who couldn't say unfamiliar words in different ways because of lack of vocabulary. In such
situations, most of the students expressed unfamiliar words in Japanese only when they couldn't do so by
using gestures.

(@ What changes occurred in classroom activities before and after CS introduction?

50% of the students found it more enjoyable to communicate in English. 43% felt that their ability

of self-expression had improved.
@ Do you think CS are effective for you to communicate with others?
All the students answered "Yes" to this question. They think of Communication Strategies as an

effective means of communication.



The results of the questionnaire obviously show thal, by getting the students to practice
Communication Strategies in fluency activities, we can really motivate the students to interact more with
one another in the English classroom. We're sure these experiments gave students a chance to learn

how to make the best use of the little they know about expressing themselves.

4.3. Social Factors in Communication
(1) What are "Social Factors in Communication"?

Sociolinguistic competence consists of following a variety of social rules, such as respecting
interpersonal space, using eye-contact, gestures and prosodic features, etc. in a given situation. "When
these rules are followed, behavior is said to be normal: failure to follow rules constitutes deviant
behavior."(Gumperz and Hymes, 1972) Hymes calls these rules cultural grammar, and points out that
"they are regarded as measurable by measures which are independent of communication processes.”
(ibid.) Here, in this study, we call them social factors in communication so that JETs will accept this
term more easily.

(2) Experiments in Class

We will describe the communication activities in class in which social factors are included. We used
color photocopied traveler's checks issued by American Express in the communication activity in which
the students cashed the checks. Students were given the following directions for using the checks:

1. Sign the traveler's checks immediately on the top line when you purchase them.
2. Countersign the traveler's checks in the presence of the cashier when you use them.
3. You will be requested to show some form of identification.

In a given society, cashing traveler's checks is not completed only with English expression , but
must be accompanied by English expression and procedures 1 through 3.

After teaching the procedures and the English expressions, the students were given fake traveler's
checks and required to cash them with an ALT acting as a hotel cashier. The students were also given
a bag where they found a book and a passport to use as identification. After several performances in
which they could easily show their identification, the students were given a bag where they found no
passport. We forced the students to act in this situation to let them experience that a violation of the
procedures leads to refusal to cash the traveler's checks.

Unfortunately, no students in our class succeeded in surviving this difficult situation. We advised
them that it might be best to tell the cashier that they would return to their room to get the passport and
come back again.

(3) Analysis

The communication activilies mentioned above allow students to have a more realistic situation, and
within this situation, the students learned not only to use traveler's checks, but to see the tradition of
money security underlying check cashing. By using authentic teaching materials like traveler's checks
in a simulated situation, students were more involved in the communication activities, experiencing the

joy and difficulty of communication. The feedback from the students is as follows; " Now I've got



some idéa of how to use a traveler's check, and maybe I can use one. " When asked to show a

passport, I was very angry and about having a quarrel with the cashier because I could not find it in my
bag . "

4.4. Evaluation by Students

(1) What is "Evaluation by Students"?

Here, in this study, we will mainly discuss the evaluation by students because this activity is very
useful to encourage students to be actively involved in class while they are watching and listening to
their friends' performances. First, we will show the general aims of evaluation in class;

" 1. To enable the teachers to increase their own effectiveness by making adjustments in their
teaching to enable certain groups of students or individuals in the class to benefit more.
2. To diagnose the student's weaknesses and difficulties.
3. To evaluate the effectiveness of the syllabus as well as the methods and materials used.
4. To motivate students. " (Heaton, 1988)

The evaluation by students consists of peer-evaluation and self-evaluation, and in the evaluation
activity in class, we will put emphasis on the fourth aim mentioned above.
(2) Experiments in Class

We implemented peer-evaluation and self-evaluation along with teacher's evaluation in class. We
observed and evaluated the students' communication performances. Only three students were evaluated
in one period on average because of the time limit, but throughout a term all 40 students could be
evaluated at least once. The result of peer- and self-evaluation was immediately shown to all of the
students through the LL system(analyzer). The students push one of the buttons from five (the
highest) to one (the lowest) to show their evaluation. In the evaluation here, students never evaluated
the performance analytically, that is, ilem by item, like loudness of voice, accuracy of pronunciation, etc.
(i.e., analytic evaluation), but evaluated it as a whole (i.e., holistic evaluation). At the evaluation
phase soon after each performance, the performing student was informed of the teacher's comments
along with evaluations by students displayed on a monitor.

(3) Analysis

"There is a strong correlation between analytic and holistic evaluation only when the evaluator is
proficient in English." "Holistic evaluation is superior in terms of practicality, but one must use caution
not 1o decrease its validity and reliability. When the evaluator is less experienced, he should make
analytic evaluation."(Naito, 1995) It seems irrational that students with little proficiency in English
should make holistic evaluation. The main reasons for implementing holistic evaluation in our class are
as follows:

1. For immediate evaluation and feedback, the evaluation activity should be as simple as possible.
2. Every student has his own idea of being fluent, and the domain in which he wants to improve
differs among students. Students tend to be less concerned with items they are not interested in.
Accordingly, letting them evaluate a performance with several items weighed equally would not

work well.



We are not seeking for validity and reliability, but for active student involvement in class through

evaluation . Under such conditions, holistic evaluation is suitable for the students.

5. Conclusions and Recommendations for Further Study

The following is the result of a questionnaire done by the students at 6 senior high schools in Tokyo.
We asked all the students the same question at the end of the first term and in the middle of the second
term. And since the beginning of the second term, we have tried to introduce referential activities, such
as word definitions, discussions and debates. At the same time, we have taught the necessity of

communication strategies. The question is:

How often do you think you could tell your opinions to the teachers and your friends in English in

Oral Communication classes?

Quite Often So-So Rarely Not at All
1st Term 2.8 % 31.0 % 40.8 % 254 %
2nd Term 9.9 % 69.2 % 20.8 % 0.1 %

The results show that, through these activities, students come to think that they could have more
opportunities to express their own opinions and ideas in English. Obviously enough, these referential
activities can increase students' 'desire to communicate. In addition to that, students feel less stress to
speak by using communication strategies and they can express what they really want to say. It means
that the classes become more communicative. Accordingly, it is imporntant for the teachers to motivate
the students to express themselves.

Finally, we would like to point out the following which may be of some help to further studies on this
issue.

(1) In order 1o make the classes more communicative, the teachers should introduce referential
activities to these classes, and at the same time, they should also show the students the importance
of communication strategies and social factors.

(2) At the very first stage, one of the most important things is to decrease the students' affective filter.
But on the other hand, students often make errors in expression in those cases. So when the
students' desire to communicate becomes greater to some extent, the teachers take notice of the
students' mistakes, and we believe that it will make the classes even more interactive.

(3) It depends on the students' desire and ability which activity is the most effective. Therefore the

teachers should be very sensitive 10 choose the most suitable one.
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Group B
Communication-Oriented Grammar Instruction
--- Grammar Instruction for Developing Ability to Communicate ---

1. Introduction

In the past 20 years, many studies and researches on foreign language education have suggested that
language learning should be made up of communicative activities. In Japan, also, it was made clear
that the main objective of foreign language education was to foster a positive attitude towards
communication in a foreign language and the new subject “Oral Communication” was introduced when
the New Course of Study was officially announced in 1989. Since then, understanding contents had been
more emphasized than learning grammar, and grammar had been thought somewhat lightly of. These
days, as a reaction to this trend, the underestimation of grammar comes to be reconsidered, and
grammar instruction comes to be regarded as an important element of language learning again. By
some teachers, the importance of grammar instruction in language learning is now verified, particularly
under the condition that students try to acquire a foreign language but they can’'t master the language
as naturally as they did their mother language. Furthermore, some teachers consider it effective to
contrive to arrange grammar instruction into communicative activities.

It is needless to say that students need ability to understand situations and express their own
intentions and feelings. In order to develop such ability, they should make use of grammar as “support’.
In order to develop their confidence and motivation they need grammar as “support’. Because many
students are reluctant to speak with a native speaker in English class since they are not confident in
their knowledge of grammar and vocabulary We can expect that grammar instruction contributes
greatly to accuracy of their communication and to speeding up making ability to communicate stick.
That is, we should not think that communicative activities are incompatible with grammar instruction

but reconsider them from a grammatical point of view and make up communicative English classes.

2. Present Situation in Grammar Instruction

In order to investigate students awareness of how useful grammar is in communication, we conducted
a survey. Data were collected from about 300 students in 6 different high schools. ( see FIGURE 1 & 2)
According to the survey, it appears that students feel that the grammar is less useful when
communicating in English.

When the New Course of Study, whose aim was to develop ability to communicate, was officially
announced in 1989, the subject of grammar was abolished and students have learned grammar in
English I and EnglishII. On the other hand, some teachers have deeply rooted recognition that
grammar should be taught deductively, thinking of acquiring language grammar as most important in

order to master the language, and expecting that non-natives can acquire ability to communicate more



quickly and more accurately by learning grammar. Even though grammar instruction is very effective,
we should not have classes conducted by the Grammar-Translation Method again while we aim at
developing students’ ability to communicate, the ultimate purpose of English education. That's
because the traditional method of grammar instruction was said to have some problems; (1) using
grammatical terms too much, (2) lacking in consideration for current usage, (3) making too much
emphasis on inflection, (4) explaining by formula and mechanical explanation. In the past, students
sometimes could not acquire implicit knowledge of grammar in learning grammar, so they could not
make use of grammatical knowledge which had been acquired in English classes as an effective means
to communicate. [t is likely that after taking such English classes they regard grammar as boring and
dull. They might have some doubt whether grammar is effective and lose motivation to learn English.
Moreover, in high schools, all subjects (English I, English II, Reading, Writing, Oral Communication) are
not linked together. That is, it is very difficult to teach grammar systematically through three or four
years because, among the subjects, grammar instruction is independent of each other.
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3. Points Concerning Grammar Instruction

In senior high schools, English teachers must emphasize the communicative activities, such as
"Listening activities”, "Speaking activities", "Reading activities" and "Writing activities". Through such
activities, students can acquire the ability as readers or listeners to take correctly the information and
the content the opposites would like to inform. Students can also acquire the ability as speakers or
writers to give correctly and successfully the information and the content they would like to inform,
using the most appropriate forms and structures for the situation. So, we should have students do
communicative activities under situations as communicative and realistic as possible.

We have to make a thorough plan on English grammar instruction, considering stages of the students'
development in order to maneuver the communicative activities in classes such as “English I", “English
11", “Oral Communication”, “Reading” and “Writing”. Johnson and Morrow (1981) showed us how to
make the ideal syllabus and said, "While the syllabus itself is based on grammar features, functions and
conceptions, which learners need, can be presented systematically when grammar features are
introduced."” We aim at having students acquire knowledge of grammar features through
communicative activities. We also think it very important to let students enjoy such activities.

We will make teaching plans toward this aim, considering the following points.

3.1. Task-based Communicative Activities

The traditional grammar instruction has often been structure-centered and deductive. But few
students can put up with the instruction while many students get to dislike English for the reason that
such instruction seems difficult to understand and boring and useless. Therefore we suggest we should
teach not only structure of language but function of language. That is to say, we should not teach only
language form deductively too much, but teach function of language inductively, considering language
performance, by letting students work on task-based communicative activities. Then students get to
have more interest in English grammar.

3.2. Grammar-consciousness-raising Activities

The concept of grammar-consciousness-raising has been paid more attention from the viewpoint of
grammar instruction for communication. In communication-oriented grammar instruction we should
not teach grammar features themselves only in a deductive way. We should have students discover
grammatical rules by themselves in an inductive way.

In grammar-consciousness-raising activities, students work on grammar-consciousness-raising and
problem-solving tasks to learn grammar features independently through discovering and realizing
grammatical rules by themselves. "Form-focused instruction” in which a certain grammar feature is
mntroduced in the context in order that students can discover a grammatical rule independently is one of
the effective means for raising grammar consciousness.

3.3. Grammar Instruction Based on Students' Needs and Stages of Development

When we make a teaching plan, we should take students stages of development and students
environment into account. It is almost ineffective to teach grammar deductively to the students who
have not reached the stage of thinking logically. That is, it is not useful to teach grammar features



through explaining them by indicating example sentences and using grammatical terms to the students
who have difficulty in understanding abstract ideas or general ideas. Instead, it is effective to give
those students enough chances to listen to and read a lot of words and sentences accessible to them.
And when we teach English in class, we should think it more important to teach ways of understanding
content and let them accomplish tasks and let them express themselves than to instruct rules of
language deductively and logically. After giving students enough input of language, we should teach
grammatical rules systematically. On the other hand, it is possible and useful to instruct grammar
features deductively through explaining them by indicating example sentences and using grammatical
terms to the students who can think logically and understand abstract and general ideas. Those
students can realize grammatical rules by themselves, And then it is more effective to give these
students opportunities to express themselves positively using the grammatical rules they acquire.

3.4. Various Means of Presenting Grammar Features

When we instruct grammar features effectively, a variety of activities below should be done. And
many of them should be communicative. We would like to make grammatical structures clear through
the variety and recycle grammar features periodically considering students' needs and development.
The grammar instructions should be presented clearly in simple and non-technical words. Teachers
should use simple grammatical words, and avoid using confusing linguistic words. And we can use
boxes, examples, illustrations, charts, and tables whenever possible.

We suggest some examples as a variety of useful techniques and resources for grammar instruction;
listening and responding, telling stories, participating in dramatic activities and role-plays and
simulation, describing pictures, realia (i.e. real things) show and tell presentation, graphics, singing
songs, recitation, playing games, presentation, speech writing, essay writing, discussion, debate, using
multi-media, using authentic materials, participating in problem-solving activities and text-based
exercises and activities.

3.5. "Spiral" Grammar Instruction

When we instruct grammar features mainly by using implicit communication-oriented and problem-
solving tasks, it is difficult to decide an order of presenting grammar features. Moreover, in order to
instruct grammar features useful for communication as a pragmatic tool, it is necessary to instruct them
repeatedly in different classes, in different ways and in different stages of development through the
program of three or four years,



4. Model Teaching Plans

4.1. A Model Teaching Plan of “English II” - Variation 1 -
Aim of lesson: To teach “formal it”

Learner Characteristics: 24 third graders in a full-time high school
Focus: To have students use “formal it” willingly. Practice of “It ~ to ...” has already been covered. Tasks
range from the meaning-focused to the inductive and the explicit.

(1) Procedure

At the beginning of the lesson, the teacher gives the students the brief background information of the
theme of the text and introduces some difficult words and phrases to them. The students are given
questions about the content of the text in Japanese.

Next, the teacher lets the students understand “formal it” .

{(Work Sheet)

OOLEERTLLEXOO (1 2mA) Q 5. ROD~DERBRIZSLT, BLAARIESELETH, 2. bOLTH
PEARLEE, ELTEORAFAEE, AFORRL LaE AL KA

Are Portabls Phones Dangarocus? EEAEARE>TUALEN, BALRA~HOWTAEALELEST?

@It is ( a. beartwarwing b. disgasting ) to see & cowple deep in love.

Q1. xoExa( ) ARADLBEERERARLED, @it is (&, fom b. painful ) to play a trick on & teacher.

{ 1) A: Where is Tom"s dog? . ; ey e
B ( ) is in the garden. @It is ( a. pleasing irritating ) .

{2) All of us vant pesce. ( )} is mare precions than anything else. DIt is (s, exciting b. depressing ) 1o watch a docomentary fils oo & war-.

Pointsdd
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dried flowers.
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T: Fill in each blank. @3, Q4 T: What does each “it” refer to?

S 1: Tbm's dog and peace. Think about the difference between @ 2
T That's right. and @ 3,Q4.
Can you use any other words? T: Foliow the direction.
S2: Ir? You ean find out your own personality:
T: Good T:  Letsreviewtheuseof “lt~to..”,
T: What does each “it” referto? “Tt ~ that...” Afler that, express your own
S 1: Theanswerto(l)is feelings.
“Yoshiko is pretty.”

S 2: Theanswerto(2)is
“Taro tried to move the stone.”
ity The answer to (£) is
“to move the stone.”

(2) Result

The students answered Q1 easily. Some of them found it difficult to answer Q2, but they finally
knew “it” does not always refer to one word. They easily answered Q3 and Q4. They understood the
use of “[t ~ to ...", “It ~ that ..." by looking at Q2 again. They finished Q5 immediately hy looking at Q3
and Q4 again. They got excited and felt more relaxed. They wrote each answer to Q6 in a relaxing
atmosphere. They reconfirmed the difference between “It ~ to ....” and “It ~ that ...”. In addition they
had more confidence to express their own feelings through working on Q7.

42. A Model Teaching Plan of “English 11” - Variation 2 -

Aim of Lesson: To have students understand the usage of subordinating conjunctions such as when,
after and before in cases in which a subordinate clause is located in the second half of the sentence.

Learner Characteristics: 25 third graders in a part-time high school

Focus: To have students learn the usage of subordinate clauses implcitly and inductively, using the
edutament software “Chaz's Construction Junction” of “Fisher-Price Ready for School,” which was
originally made for children to learn safety rules and manners.

(1) Procedure
The students play a game in which they search for a pair of blocks whose pictures and messages (a
subordinate clause and main clause) fit each other.
The followings are some examples of sentences
spoken when students click the blocks:
( main clause) ( subordinate clause)
Icall 911 when there is a fire
I'll stop and look both ways  before I cross the street

I brush my teeth after I eat every meal




The students make sentences connecting two pictures, using subordinating conjunctions from the
worksheet. A teacher instructs them to write sentences using pictures on the left first and then those

on the right.
Cro Tcgz-\'l'\er‘s
O I
! ‘*:“ N ?\‘:\:-‘
A (1) EMOREEMORT. ToFTE6DMEI —TAL,
vide o bicycle roin
(2) when P after £#->T. XEFUTZL.
’@ (EMORERTENNAOEM, HEMORERTEIXXOEMREILOIC)
dont ik use tigsues
5ee Ahe s4qn‘walk®  Goto the toiler
Iheld an webrella, wear o helmet
wsh hands See fhe sign “dorit walk”
heve o rumy rose walk
(2) Result

There is a sentence “He went fishing even when the season was over” in the reading material “The
Biggest Liar on the Mississippi” in the text “Go, English! IT” published by Tokyo Shoseki. Many of my
students translated this sentence as follows; 9D IZfTo /=L X, ZOFMITIED>TWOE Loy before
this lesson. Why did they come up with this wrong translation? It is because they did not understand
English word order well as implicit knowledge, although this grammar feature had already been part of
their explicit knowledge. In the grammar-translation method, students look at one sentence divided
into three parts, such as “He went fishing”, “even when” and “the season was over”, In this lesson, the
students could grasp it in two parts—a subordinate clause and main clause by connecting two pictures.
After the lesson, the students understood more complicated sentences than the aforementioned example
more rapidly and translated them into Japanese with increased accuracy. The following is one of the
examples in the textbook: “I remained calm as I walked out of the gym and out of the school” We can
say this task somehow enabled the students to learn the grammar feature. One student remarked “I
learned that it is important not only to know the meaning of each word but also to master correct word
order to communicate in English.”



4.3. A Model Teaching Plan of “Oral Communication A”

Aim of Lesson: To have students master using and answering the Interrogative Sentence.(Especially the
habitual present tense and the past tense.) To have students practice talking about their daily lives in
English. To encourage conversations by using concrete, everyday topics.

Learner Characteristics: 16 second graders in a part-time high school

Focus: To have students do the task to stimulate communications in the classroom. Grammatical
explanations should be to a minimum and given only after the student activities. Corrections should be
avoided, thereby encouraging the students to focus on communication. However, fossilization (e.g. He
have breakfast. I goed to school) needs to be kept in check. The mood and atmosphere of the classroom
should be conjunctive to learning.

(1) Procedure

@ Set Context. ALT writes "Daily Schedule” on the blackboard and has the students pronounce it.
The ALT then asks a few students questions, such as, "What did you do? Meanwhile JET helps them
to understand the sentences and answer them.

@ Listening/Speaking Only. ALT has the students stand in a circle facing one another. He says,
"Yesterday I got up and." The next student in the circle repeats the former sentence and adds an action
of hisown. This continues for two or three cycles, while ALT gives the students vocabulary (especially
past tense verb forms) where necessary.

® Blackboard Work. The students return to their seats. ALT writes "I wake up at seven, then I turn
on the heater, then change clothes..., after that I eat breakfast," and has the students practice
pronouncing the sentences. JET explains the meaning of the sentences and the words.

@ Consolidation. Students form pairs and practice the conversation from a handout. One student
asks the other about his/her daily life and fills in the blanks. Then the students change partners and
do the same questions, filling in the handout to the end. When all the handouts are collected, the ALT
reads out the times marked in the schedules, one by one, and has students guess the student who gave
that information. After these activities, an explanation of the grammar is given and the corrections are

made, coneerning the use of interrogative sentences and present and past tense.

What time do you...

Name :

wake up?

eat breakfast?

go to work?

go to school?

eat dinner?

go to bed?

A_.20 o




(2) Result

Because we did not immediately correct the students' errors, the quantity of the students' utterances
increased remarkably and their attitudes towards the lesson improved. Although no explicit
grammatical explanation was given at the start of the lesson, students were careful in their applications
of the target structures and used them accurately. We saw students interview each other spontaneously,
before being ordered to do pair work. They seemed to have gradually acquired an improved attitude

towards communication.

4.4, A Model Teaching Plan of “Writing”

Aim of Lesson: To have students understand pragmatic use of awaliary verbs

Learner Characteristics: 40 second graders in a full-time high school

Focus: To have students understand that with use of auwxalhiary verbs, they can adjust the degree of
certainty, obligation, intention, possibility of their utterances and express politeness to others

(1) Procedure:
@ Grammar-consciousness-raising activities: In order to have students review basic usage of the
grammar feature and raise grammar consciousness, the teacher has them listen to songs and fill in the
blanks where auxiliary verbs should be put, then have them guess the meaning of the auxiliary verbs in
the lyrics.
@ To present the grammar feature in an implicit way: In order to have students understand the degree
of certainty of auxiliary verbs, the teacher presents the grammar feature, that is, auxiliary verbs,
through playing a “magic” (materials: a ball and four empty boxes)
“Here are four boxes. And one box has a ball in it and others not. Which box has a ball?”
“Box A could have a ball in it. ”
(Open the box) “No.”
“Then Box B might have a ball in it.”
(Open the box) “No.”
“Then Box C may have a ball in it.”
(Open the box) “No.”
“Then Box D must have a ball in 1t.”
@ To present the grammar feature in an explicit way: The teacher has students confirm the degree of
certainty with the list below and examples
could might may must
() < certainty -> (4)
E.G.) Judging from the looks of the sky, we must have rain tomorrow.
It may rain tomorrow or it might snow.
The light over the mountains could be a UFO.
@ Task-based Communicative Activities: Making a script of a weather forecast & a pair work. One
student makes a weather map filling in the blanks with figures of rain possibility, and tells his/her

partner the rain possibility, using auxiliary verbs, not the figures. But, the partner writes down the




figures of the rain possibility he/she expects. After the pair work, the teacher explains that we can
express the degree of certainty with auxiliary verbs and that it is not rigid certainty.
POSSIBILITY OF RAIN
NAGOYA:  90%
It must rain tomorrow morning.
TOKYO: 80%
It may rain tomorrow morning.
NAGANO:  30%
It might rain tomorrow morning.
SENDALI: 20%

It could rain tomorrow morning.

® To present the grammar feature in an explicit way: In order to have students understand that
auxiliary verbs can express the degree of politeness and that they should be used properly in certain
situations, the teacher has students choose the appropriate expression.
Situation 1: You arrived at Narita Airport just now. And you call your brother.
( Can / Could )you pick me up at the airport?
Situation 2: You arrived at Narita Airport just now. And you call your boss.
{ Can / Could )you please pick me up at the airport?
Situation 3: Your friend caught a cold. And you give him/her a piece of advice.
You( hadbetter / should ) take a good rest.
Situation 4: Your teacher caught a cold. And you give him/her a piece of advice.
( Please take a goodrest. / You had better take a good rest. )
(2) Result

What I will note here may not be a result of the teaching plan. However, it is true that, to make the
teaching plan above and to teach grammar features communicatively, we need various kinds of
authentic contexts. A point is how efficiently we can get such contexts, or how we can save time in
preparing materials.

In order to know the song containing certain grammar features, I referred to “1-7l-21322r-Y3yD /= 8HD
7'=51"U2(p.145)" issued by Taishuukan-shoten, which has a song list useful for classes. And to get
TEXT files of the lyrics, I accessed the home page of lyrics server (http://www.lyrics.ch) on the internet,
which contains more than 100.000 TEXT files of the lyrics. To know the pragmatic use of certain
grammar feature, | referred to “FEAED YL by ALC Press. This book has much information for
Japanese teachers of English to teach grammar features communicatively.



5. Conclusion and Recommendations for Further Study
(1) Task-based Communicative Activities

Students were exposed to a lot of grammar features through listening and reading in English while
tackling communication-oriented and problem-solving tasks. Coping with the pedagogic tasks,
students also had opportunities to write and speak in English. Consequently they were able to have
communicative activities among students and between a teacher and students. Further, the
completion of the tasks brought to students a feeling of satisfaction and achievement and gave them an
incentive to study English.

(2) Grammar-consciousness-raising Activities

Through grammar-consciousness-raising tasks, students paid more attention to each grammar
feature. More time was given for them to participate in communication-oriented and problem-solving
tasks. Surely there is room for improving these tasks. However, through them students got to discover
grammatical rules themselves positively,

(3) Grammar Instruction Based on Students’ Needs and Stages of Development,

While the traditional grammar instruction has often been structure-centered and deductive, we tried
the grammar instruction in inductive ways in our classes. Both the inductive instruction and the
deductive one seemed to have some merits and demerits. We reconfirmed the students’ positive
attitudes in such classes by inductive instruction, though it took students a long time to discover
grammatical rules by themselves. When we teach in the deductive instruction, students understand
grammatical rules immediately and maintain them effectively by practices for a short period. But we
wonder if students may be passive and get bored. Therefore we reached the conclusion that we should
use properly both of them, two types of instructions, taking into account the objective of teaching
grammar features, students’ stages of development and curriculum.

(4) Various Means of Presenting Grammar Features

This time we attempted to teach the lessons with games, software, songs, a weather chart, daily
schedules, etc.  We should always try to be aware of social conditions, the actual situations of students
and their school lives. We also need to keep studying so that we can acquire various skills and
techniques. We should have students perform grammar lesson activities in pairs or groups. In these
types of communicative activities, students exchange understandable input so that they have more
opportunities to use the grammar features. Their interest in communicating in English should
increase.

(5) “Spiral” Grammar Instruction

We had classes with aforementioned communication-oriented and problem-solving tasks. Grammar
features that we teach in these lessons are not arranged systematically. Therefore, we should know
which grammar feature is useful and suitable for our students. We need to plan a 3-0r4-year program
for teaching grammar to enable students to realize that all the grammar features are connected as a
whole. After that. teachers should make a 3-year or 4-year teaching plan, considering students' grades
and their stages of development in English,



When we utilize the five points above, we are sure that classes will become more active. Grammar

features will become more pragmatic. Students will become more motivated to communicate in
English.
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