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【日本語抄録】

A英 語の授業 におけるコミュニケー ション活動を活性化 させるための指導の工夫

平成6年 度学習指導要領からオーラルコミュニケーションが導入されたが、都立高校数校

の英語教員にアンケー ト調査を実施 したところ、実践的コミュニケーション能力の育成に関

して充分満足できる成果が上がっていないという結果が出た。そ こでAグ ループは教員生徒

双方 に対する調査結果の分析に基づき原因を探 り、英語の授業について次の点 を考察するこ

とが重要であると考えた。

①活動 を通じて、英語で積極的にコミュニケーションする態度が育まれ、学習者が技能の

向上を実感できること。

②学習者ができるだけ多 く 「英語 を聞き、話す」機会を与えられること。

③評価 の在 り方 を再考すること。

我々は これらを考慮 した授業実践を、計画、実践、観察 ・省察 のサイクルで授業改善を図

るアクションリサーチの手法に基づいて進め、授業毎に教員が指導の自己評価を行い、適宜

指導法や指導内容 を修正改善 した。

このことによ り、生徒の実態 に即した適切な指導が可能 とな り、結果 として授業 における

実践的コミュニケーション能力の育成を期 した諸活動が活発に行われるようになった。大部

分の生徒が、行われた活動により、コミュニケーションの楽しさを体験 し、英語を話す機会

が増 したことによ り、英語学習への関心が高まった。また、自己評価の実施により、生徒、

教員の双方 とも授業に対する意識が高まった ことが認められた。

B音 声利用によるリーディング指導の工夫

近年の通信技術の発達 によ り、多量の文字情報をより速くより正確 に読む力が一層求め ら

れるようになった。また、現行の学習指導要領には、「聞 くこと、話す こと、及び書くことと

も有機的に関連付けた活動 を行うことによ り、読む ことの指導の効果 を高めるよう工夫する

ものとする。」 とあるO

このことを踏まえてBグ ループでは、読む ことと他の技能とを関連付けつつ、多量の情報

を効率よく処理できるようになるための読解指導を研究したいと考えたOそ して、リーディ

ングとリスニングのプロセスが似ていることに着目し、音声の不可逆性 を利用 して、戻 り読

みをさせない読解指導 を試み、都立高校4校 で10回 にわたる訓練を実施 した。

その結果、生徒の多 くが、この訓練によって読解力の向上を実感 し、英語を読む楽しさを

味わったということが確認できた。長文読解に対する抵抗感がな くなったという生徒もいた。

また、生徒 自身が自分の現在の英語読解力を認識 し、今後の英語学習への意欲、関心が高め

られたということを、訓練後 に実施 したアンケー トの結果は示 している。

訓練に用いる英文、出題形式、チャンクごとのポーズの設定時間な ど、更なる工夫の余地

はあるが、本研究は、普段の授業のなかで無理なく実施できるリーディング指導のひとつの

アイディアを提示できたのではないか と考える。
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GroupA

ANACTIONRESEARCHPROJECT

ONREFERENTIALACTIVITIESANDREFLECTIVETEACHING

1.Introduction

TherehaslongbeenacritiquethatthesixyearsofEnglishteachinginsecondary

educationseeminglycannotbearfruitintermsofcommunicativeskills.Duringthe

pastseveralyears,theformerMinistryofEducationhasintroducedtheaural-oral

communication-orientedEnglishteachingsyllabusesintohighschoolsinorderto

improvethelearners'practicalEnglishability.

The2001reportonimprovementofEnglishteachingfromtheMinistryofEducation,

Culture,Sports,Scienceand'llechnologyposesaproblem,sayingthat"ltislikelythat

whatisreallytaughtinclasshasbeenfocusedmostlyongrammar-translationand

lecturestyle,althoughintheCourseofStudymoreemphasishasbeenplacedonthe

improvementofbasicandpracticalskillsofthelanguage:'

AsimilarconcerncomesfromsomeoftheEnglishteachersontheshopfloor.

AccordingtoaquestionnairewegavetoEnglishteachersfro血differenthighschools

in'lbkyo,28teachersoutof38stronglydisagreedordisagreedtotheitem,"Doyou

thinkthatthestudentssufficientlyhaveimproved-theirlanguageskillsafterthe

ongoingsyllabusOralCommunicationwasintroduced?"Tothequestion"Whatdo

youthinkisthereasonforyourdisagreement?"theparticipantspointoutthatthe

studentsdon'tfeeladesperateneedforcommunicatinginEnglishmainlybecause

JapanisanEFLcountrywheretheycandowithoutit,andthattheyseemtoshow

verylimitedinterestin血akinguseofEnglishasameans'ofoommunication.Evenif

anydoubtremainsaboutthelimitednumberoftheparticipants,itisclearthatfrom

theviewpointofEnglishteachersitisthestudents'needsandmotivesthatwillaffect

theirimprovementandability.

Wealsosurveyedtheopinionsofapproximatelythreehundredstudents血avariety

ofEnglishclassesinsixpublichighschools.Question2inTablelshowsthatmerely

40%ofthestudentsenjoytheirEnglishlessons.AndQuestion40bviouslytellsus

thattheyhavelittleopportunitytopracticallyusethetargetlanguageduringclass.

ItseemsthatweteachersinEnglisharerequestedtogivethemmoreinteresting

lessonsandmoreopportunitytouseEnglish.Thesetwofindingswillbeakeyfactorin

affectingtheirmotivation.

ThepapergivenbytheresearchgroupAof1997recommendedtheintroductionof

referentialactivitiesthatleadtomotivatingstudentsandproposedmodifiedassessment

sheets.Takingthisintoconsideration,wehavelistedthreefactorsthatweplanto

introduceintotheclassroomactivities.
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1.Toincorporatetheactivitiesthatencourageourstudentstoparticipateactively,

thatletthemobtainvaluableinformation,andthatletthemfeelinvolvedinthe

activitiesandfeelanimprovement

2.Toreconsidertheassessmentofwhatourstudentsdoduringclass

3.ToexposeourstudentstoEnglishaurallyandorally

2.PurposeofthisStudy

Thepurposeofthispaperistoexplorealittlefurtherthedynamiteofwhatisreally

taughtandhowitistaughtintheclassroom.Firstly,wewillintroducesomeofthe

referentialactivitiesthatcanfulfillconditionNo.lasmentionedabove.These

activitiesshouldbeinteractivelylinkedtowhateachoftheclasaeacover.Secondly,

wewillreflectuponeachlessonbyevaluatingitbasedonsomequestionnairestoour

studentsandtoourselvesandreconsidertheplanofthefollowinglesson

3.Method

Wewillapplyactionresearchtoourpaper:itisatypeofresearch,weunderstand,

thatencouragesteacherstoconductasurveyforadeeperunderstandingoftheir

teachingandthestudents'learningintheclassroom,andtofindalternativessoasto

putthemintopractice.Thefollowingflowchartistheprototypeofactionresearch.

Planning 一 ction 一一一一 一ｺ Observation 一 Reflection

4.P舳9

Atthefirststage,weconductedtheaforementionedpreliminaryquestionnaire,The

analysisreadsasfollows.

4.1.AnalysisofPreliminaryQuestionnaire

Q2:∠iretheEnglishlessonsinteres血9?

Ifthelessonhasanactiveandgoodatmosphereandmoreofthestudentsunderstand

wllatietaught,theywi工1enjoythele880n.Andifwemakeu8eofaudio・v蜘uabor

introducesomekindsofgamesinadditiontotheusuallesson,thestudentswillhavemore

負m.

Q3:Ca皿youmaL診P■09齢e88血yourab皿itytooom皿unicatedu血glassoコ 旧?

Theresultmeansthat75%ofthestudents"expect"muchofEnglishlessons.Weoften

hearthestudentssay,"Wedon'tlikegrammarbutwe'dliketospeakEnglish."Itiea

somewhatnarrowidea,butmostofthemthinkofspeakingEnglishonlyasameansof

communication.
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Table1

Q2AretheEnglishlessonsinteresting?

Don'tknow

47%

恥
儲

■Yos■No口don'tknow

Q3(h,y。.m欲 。P㎎ 榔`i。y傭 。bili切t。

oommmic幽d面 ㎎bsso「 蛤?

Don'tIoawN
o3覧

鐵

Yes

75覧

■Yes■No口don'tD

04DoyouoftenspeakEnglishduringthe

lesson?

NotatatlFrequenty

21覧6覧

Sometimes

73%

■Frequerrtly■Sometimes口Notatall

Q6Doynulikeparworld?

DislikeLike

14垢22覧

Don't㎞w

64x6

■1」ke■dbrゴt,.口Qslike

Q6Doyoulikesoupvwrk?

Dislike

11%

D◎n'tknow

61%

Like

28%

■Uke■din'tD口Dislike

Prioritiesoflmprovemerrt

｠Grammar

口Rwding

｠Vocabulary

■Listening口Speaking

｠WritingpJuken

口CeI価cates■others

Table2

ReferentialActivities

Easy Difficult

18tstep 2nastep 3rdstep

Individual Question&Answer
.一,.

CompleteDialogue

(Fi皿i皿theBlanks)

Show&Tell

Speech

Pairwork RollPlay

InformationGap

Sm8皿Talk

(Ba皿Dons)

Task-basedActivity

Groupwork

Karuta

Sugoroku

StoryMalang

I?iscussion

Debate
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Q4:】[byouofヒen8pea】 【Eln窪 血 聾h己u■ingtbele880n?

SomestudentsseemtoconsiderspeakingEnglishtobespeakingwiththeAET,others

tobesaying"present"inrollcall.Wehopestudentswillhavemorechancestospeak

Englishduringclassinordertoexchangesomeideasorinformation,andthenumberof

studentswhospeakEnglishverylittlewilldecrease.

Q5:1)oyou】likepairwork?

Amongthestudentswhoanswered"neither"(66%),somestudentshaveneverdone

pairworkbefore.IftheyhadmanyhoursofEnglishlessonsduringjuniorhighschool,

theyseemtochecktheanswer"yea".Weexpectsuchstudentswillchangetheiranswer

to"like"afterdoingmoreactivities.

Q6=Doyouh】 【egroupWOZ'】 【?

ThisisalmostthesameresultasinQuestion5.Itdependsonthekindofactivity,

whetherwemakepairsorgroups.Alsosomestudentslikepairworkbutnotgroupwork,

andviceversa.Itisnecessaryforteacherstodecidethemembersofpairsorgroupssoas

toletthemtalkwithmanydi脆relltcla88mate8.

4.2.Procedure

Firstly,weclassifiedsomereferentialactivitiesaccordingtothelevelofdifficultyand

thetypeofthework.(Table2)Thenwe8elected80血eactivitie8thatareintere8tingfbr

the8tudent8andeffectivefbrtheimprovementof8tudent8'comlnunicationsk田8,

Furthermore,duringtheactivitiestheteachersendeavoredtospeakasmuchEnglishas

possibleinordertomotivatethestudentstospeakEnglish.Sometimesweallowed

our8elve8togiveoversimp1雌edandaflbcted8peech,whati8caUed1み8面 θr箆1翫

5.Action

Activities

5.1Karate

Karuta,Sugoroku,Balloons,Task-basedActivities

Organizationgroupoffourorfivestudents

Preparationcardsforeachgroup

Time15-20minutes(Itdependsonthesituation

ThinisplayedinthesamewayasJapaneseKarutaandthecardscanbechanged

accordingtothestudents'knowledgeofEnglish.Forexample,ifyouteachthe"past

participlemodification"inyourclass,youcanusepicturecards.Youshouldusesimple

EnglishtoexplainhowtoplaybecauseyourstudentscanunderstandtheJapanese

version.Youdecidewhichcardcounts3pointsandsoon.Whenthereareonly4cards

leftonthetable,thestudentshavetoputtheirhandsontheirheads.Thismakesthem

moreexcited.TheyarerequiredtolistentoEnglishcarefully,whichcanbeagood

trainingforimprovingtheircommunicativeability.
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Throughthisactivity,thelessonbecomesmorefunthanordinarylessonsinwhich

teachersnormallyspeaktothestudentsinonewayconversationflowwhilestudentshave

littleopportunitytospeak.

b.2.EnglishSugomku

Organizationgroupsof30r4

PreparationAdie,countersforeachgroup,andthecopiesofSugoroku

Time:15・20minute8(ltdependsonthesituation)

TheaimofthisactivityistohavethestudentsfeelfreetokeeptalkinginEnglish.

Someconditionsarenecessarytoachievetheaims.1)Sugorokumustbefun,

becauseitisapopulargameforchildren.2)Therulesmustbesimpleenoughforthe

studentstofollow.

Inreferencetothe"during-classsituation",itisnecessarytochangethecontentsof

sometopicstomakeiteasierforthestudents.Atthesametimethephrasesinthe

boxplacedaポthecenterofeachcounter8houldbemorecomparabletoreallife

situations.

InthisactivitythestudentsarenotexpectedtospeakperfectEnglish.Youmay

changehowtoplaythegametosomeextentaccordingtothelevelofstudents.For

instance,itmaybeacceptableforthe2nayearstudentstousejustsimplewords.

Aftertheygetusedtothisactivity,thenyoumayinstructthemtomakefull

sentences.

5.3.Ba皿oon8

Organizationpairs

Preparationpencils,worksheets,countersforeachpair,andastopwatch

Time15-20minutes(ltdependsonthesituation.)

ThisactivitygivesstudentsmorechancestospeakEnglish.Studentsworkinpairs

andtalkaboutatopicofgeneralinterest,suchasmusicorsports.Yougivethem5

minutestointerviewtheirpartners.Everytimetheygetnewinformation,theycan

drawoneballoon,inwhichtheycanwriteinformationinEnglishorJapanese,on

theirworksheets.

Thereisarulethatstudentsshouldcollectasmuchinformationastheycan,andthe

studentswhogetthemostinformationarethewinners.Afterthepairshavefinished

a5-minuteinterview,theycountthenumberofballoonstheyhavemade.Becauseof

thiscompetitivestyle,studentstrytoaskmorequestionsinordertocollectmore

information.Theyalsoenjoymakingballoonsintheirownways.
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5.4.Task-basedActivity

Organizationpairsorgroups

Preparationworksheets,andpencils

Time15-20minutes

Intask-basedactivities,messagesareinteractivelyconveyedtofulfillagoal.Takashima

characterizesthetask・ba8edactivityasthe丘)110w血g:1)mes8age・focused2)completion3)

negotiationofmeaning4)informationgap5)ofinterest6)comparisonofstructure.

(Takashima,2000)

Teachershavestudentscompletethesetofactivitiesconsistingofthreegrammarfocus,

communicationactivity,andtaskbasedactivity.

6.ObservationandReflection

6.1.SchoolA

Ourstudents'knowledgeofEnglishisquitelimitedandtheirmotivationforEnglish

studyisnotsohigh,either.Wehavethereforehaddifficultyinmakingthemspeakevena

singlewordi皿Englis11.Predictably,theydidn'tcom皿unicatewitheachotherwel1血the

firstlesson,"Karuta".Afterthelesson,lfilledinthe"self-evaluation"sheetandthought

thatthestudentswerepuzzledbymyinstructionsandwerealittlebitnervous.SoI

decidedto8peakmoreclearly血plainEnglishandtousepopularEnglishmusica8back

groundmusicduringclassinordertorelievethetensiontheyfeltandtoencourageamore

positiveattitudetoco皿 皿u皿icatingwitheachother。Thisworkedverywell.Daybyday

theygraduallybegantospeakEnglish,althoughinashyvoice.

TheresultsareasfollowsTothequestion"DoyouoftenspeakEnglishduringthe

lesson?"11%hadanswered"often"beforetheactivities,but46°loanswered"often"after .

Thenumberofstudentswhoanswered"like"tothequestion"Doyoulikepairwork?"also

increasedfrom24%to44%.Ontheotherhand,thenumberofthosewhoanswered"don't

like"tothesamequestiondidn'tchangeatall,regrettably.Itwasalsoapitythatonly

29%ofthestudentsanswered"Yes"tothequestion"Aretheselessonsusefulforyour

future?"Consideringtheseresults,IthinkIshouldtrytoclearupwhynotafewstudents

feeltheselessonsareuselessandtochangeortransformtheactivitiestoso皿eextent。As

awhole,however,theyseemedtoenjoytheactivities.Inourschooltherearesome

studentswhotakelittleinterestinEnglishlessons,butnobodylookedboredafterthe

activitieswereintroduced.Ithinkstudent-centeredactivitiescausedthisoutcome.

Certainlytheaffectivefilter(Krashen,1988)hasbeengottenridof .Ifwecontinuewith

theseactivitiesfurthermore,withwhichwecanmaizeourlessonsmorefun,givingour

studentsmoreopportunitytospeakEnglish,Ibelievewewillbeabletomakeour

studentsmoremotivatedandtoimprovetheircommunicativeability.
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"Self-evaluation"surelyhaschangedmyattitudetowazdlessons
.NowIwouldliketo

endeavortobemoreconsiderateofthosestudentswhodon'tfeeltheyhavemadeprogress

incommunicatinginEnglish.

6.2.SchoolB

Inmyschool,OCAclassisdividedintotwoaccordingtothestudents'nameorder.

HavingthesmallclassprovidesmystudentswithmoreopportunitiestospeakinEnglish.

Furthereffectiveways,however,shouldalwaysbetakenintoconsiderationtomakethem

feelfreetospeakinEnglish.Inmyclass,"Karuta","Sugoroku"and"Balloons"havebeen

introducedtomotivatethem叙)8peakmoreinEnghsh.Tc)thequestio皿awe,69%

answered,"Idon'tthinkEnglishisnecessaryformyfuture,"and"Idon'tknow."However,

81%respondentsrepliedtheyfeltcommunicationclasswouldbeusefulintheirfuture.

Ingeneral,theyshowmoreinterestinspeakingEnglishcompazedtoreadingand冊iting.

Inpairandgroupactivities,theywerepositiveinspeakingeventhoughtheymadesome

mistakesingrammar.ThosewhoansweredtheyspokeEnglishverymuchduringthe

activityremainedonly12eh,buttherewere84°6whofelttheyjustmanagedtospeak

English.Inreferencetothefinalquestionnaire,one-fourthoftherespondentsmentioned

theyfelt.

6.3.SchoolC

2.Didyouhaveapositiveorgoodfeel血gabouttheactivity?

Inmyself-evaluationafterlasttwoactivities,thepercentageofpositiveresponses

matchedthestudents'evaluation.Everyclassseemedtohaveoneortwostudentswho

wouldn'ttakepartinthepairactivities.Ithinkthesestudentssimplydon'tliketomake

pairswithotherstudents.

4.冊atdoyouthi1」 【abouttheleveloftheac1匪vitie8?

Soonafter"Baloons"wa8血 加G)duced,somestudentstoldmethatthey(h(㎞'tknowwhat

questionstoaskeveninJapanese.Sointhenextperiod,Ishowedthemmanyexamplesof

questionsandtoldthemtoanswerjustinonewordinEnglish.Inthisway,more

studentsuseEnglish血arelaxedmood.

S.Whatdoyouthinkaboutyourteacher'sspeaking?

Comparedwiththeprevioustwoactivities,theinstructionsforthe"Taskbased"activity

weretwiceasdifficultinthesecondpairactivityasinthefirstpairactivity.However

studentsfoundtheexplanationeasiertounderstandsincetheybetterunderstoodwhat

wasrequiredofthemtodo.Thereweresomereasonsforthis.Firstly,thestudentsbecame

moreusedtotheactivities.Secondly,Ifoundawayofspearingwhichiseasyforthemto

understand.Forexample,Ispokeveryclearlyandslowlyinthestandardclassesandused

moredifficultEnglishexpressionsintheadvancedclass.Sometimes,Ispokeonlyin
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English.ThenIlearnedImustwaitsomemomentsbeforeexplainingsomeexpressionsor

inStruCtion曲1JapaneSe.

7.Didyoufeeltheatmosphe】 蛤 飯}SPeakE皿gli8hea8皿yj皿thelesson?

In"Karuta",studentshadlittlechancetospeakEnglish.Theyonlytoldmethescore

they'vegotinthegame.Intheactivity"Balloons",whichisapairworkactivity,students

prceeededtospeakmoreandmoreEnglish,wh皿e血the"Taskbased"activity,somepairs

tookalongtimetobeginspeakingEnglish.Howevertheytriedtoformlongsentences

ratherthanone-wordresponses.

6.4.SchoolD

Thepre-and-postquestionnairesshowthat76%ofthestudentsenjoyedtheactivitiesand

pa就icipatedpositively.Studentswerealgointerestedinpairandgroupworkmorethan

beforeandwantedtodovariousactivitiesmore.

Introducingtheactivitiesproducedagoodeffectontheclasses.However,Ithoughtthat

the8tudentssoonbecameaccustomedωtlleactivitiesafterhav血gtakenpartinthem.At

first,thestudentswhohadwantedtouseEnglishstartedtoparticipateactivelyandeven

triedtospeakEnglishoutoftheclassrooms.Furthermore,thestudentswhoshowedno

interestinitiallybegantoenjoygroupworkprogressivelyandasaresulttheoverall

studentinterestandmotivationwasraised.Consequently,theywereaskingmoreand

morequestions,suchas,"HowdoyousaythatinEnglish?"

EventhoughIusuallylookbackaftereachlessontodoaself-evaluationmentally,I

fb皿ditwasm(nepracticalandbeneficialtowritedownandlogthelessons'progressfbr

thepu叩oseoffuture8elf-evaluationsandclass-improvement8.This,Ibeheve,wiUgive

meabetterchancetoimprovemyfuturelessons.Also,throught血eseactivitiesIrealized

thatthemoretheteachers'involvementsandenthusiasm,thebetterthestudents'

responses,positivityandactivenesswouldbetowardthelessons.

Finally,IbelieveourworkhasshownthatthestudentsandIwerebothencouragedto

becomemorepositiveregardingourfutureEnglishlessonsandregardingourattitudes

towardsteachingandlearningandourrelationship.

6.5.SchoolE

Iobservedhowthestudentsreactedthroughso皿eactivit証esintwodifferenttypesof

classes,OCAandEnglishI.Thereweresomedifferencesbetweenthetwo,however,80%

ofthestudentsansweredtheyenjoyedtheactivitiesand67%answeredtheytookpartin

themactively.

In"Karuta",IusedsomebasicEnglishexpressionswhichwereveryhelpfulforstudents

suchas,"Pleasespeakmoreslowly"or"HowdoyousayitinEnglish?"Ialsomade

studentsreadoutthesentencesaftertheypickedupthecards,whichgavethemsome
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opportunitytospeakEnglish.In"Sugoroku",Ifoundthestudentstriedtoexpress

themselvesbyusingsimpleEnglishwordsandenjoyedspeakingupinEnglish.In

"Ba皿oon8"
,Igavethemthreeminutestointe踊ewtheirpartners'favoritemu8ic.The

secondtimetheyplayed,theywereabletocreateevenmoreballoonsbyinterviewingtheir

partners'favoritefoodsandsports.

"lstheEnglishlesso
ninteresting?"

Afterapplyingtheseactivitiestotheusuallessonplan,theanswer"Yee"increasedfrom

30%to66%,whichmeansdoingdifferenttypesofactivitiesreallywork$totheinterestof

thestudents.

Oneofthestudentssaidtheactivitieswerefunbutshewouldliketododifferentkinds

ofactivitieseverytime.Soweneedtouseavarietyofdifferentandinterestingactivities,

moreover,wehavetobemoreflexibleaccordingtotheclassesorstudents.

"Self-evaluation"aftereachlessonwasessentialinordertoimproveandorgani
zethenext

lesson.

6.6.SchoolF

Itiseasytounderstandthatgamelike,task-basedactivities,oractivitieswitha

competitiveangleareasurewaytomotivatestudentsandlivenupourclassrooms.

Throughouttheseriesofactivitiesmostofthestudentsseemedtohaveparticipated

actively.Accordingtotheactivityquestionnaires,mostofthestudentswereinterested,

enjoyedthemselvesandwantedtodomore.Inaddition,bygivingavarietyofinteresting

topicsandactivities,studentswillbemoremotivatedandinterested,andtheyaremore

likelytopracticemore.Apparentlyiti8good飴rteacherstopromotesomeactivitieslike

the8e,butiti8notea8ytollandletllemtothepointthatteacller8callalway8th血kof

whattodointermsofhowtointeractivelyconnecttheseactivitieswiththecurrentgoals

ofthetextorcourse.

OveracoupleofmonthsIvideotapedmyclasses,keptajournal,andusedthe

selfevaluationsheetonwhichtoreflectuponeachofmyclasses.Ihavefoundthis

routineveryhelpfulindeedespeciallywhenIreflecteduponwhatIactuallydid,howit

wastaught,whatmystudentsdid,howtheyrespondedintheclassroom,etc.This

encouragedmetospendalotmoretimethanbeforethinkingofandplanningwhattodo

andhowtodonext.Furthermore,Inoticedthatinduecoursemyfocu$onhowtoteach

andwhattoteachshiftedtothatonhowthestudentsperformedandhowlinteracted

withthem.Thisstudent-centeredviewcanhelptoimprovemyteachinginmanyways.

10
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SelfEvaluationQuestions

1.Didyoufinishwhatyouhadplannedtodo?

StudentsParticipation

Wereyouclearinthepresentation?

Didyourstudentslistentoyoucarefully?

DidyourstudentsspeakEnglish?

Wasyourmaterialorhandoutsappropriate?

Didyouhelpyourstudentsintherighttime?

Wereyouabletocontrolyourstudentsduringtheactivity?

Didtheactivitydisturbtherestoftheclasstime?

Anythingelsetonote?

YeaNo

100%70%50%

YeeNo

YesNo

ABC

YesNo

YeaNo

YeeNo

YesNo

20%

Fやre1

PriorQuestionnaire

Figure1.1

IS廿goEnishlossoni「rterestin

Don'tknow

3796179646覧

Figure1.2

Howofヒeodoouseakincla5s?

SometimeslNotatall

7961739612096

一

→

PostQuestionnaire

Yes No Don'tknow

臓 7弘 33%

Often Sometimes Notatall

13'X 67% 21%

Figure2.iFigure2.2

Didyoufee!TessnervousorembarrassedDoyouthinkyourteacheris

aftertheactivities?enthusiastic?

Don'tknow

3覇37弘

Figure2.fandFigure2.2areincludedinthepostquestionnaire.

YesINoiDon'tknow

81%4%15兜

7.Conclusion

ResearchGroupA㌔a8conductedanactionre8earchto描 皿theaimofpromoting

referentialactivities.Ourgrouphasputitintopracticebywayofaudiorecording,

videotaping,andtheseif-evaluationsheet.Thishasbeeninformativeandhelpfulforthe

teacher8.Weha鴨ad血ittedthattheroutineworkofob8ervationandre且ectionenabled

ustoseewhathasremainedunseeninthestudents'performanceandtoviewourown

wayofteachingfro血differentperspectives.Addit沁na皿ytheeelf-evaluation8heet

helpedustocameupwithsomeideasandgeneratenewalternatives.

Thetermoftheresearchcoveredmerelyseveralmonths.Nevertheless,therewasa
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remarkableimprovementinourstudents'attitudestowardclass.Ascomparedtothe

priorquestionnaire,thepostcounterpartshowsthereisanincreaseinthestudents'

血tere8tby23%.(Figure1.1).Th給mean8thatthe8tudent8heldagoodopinionofthe

teachers.Figurel.2showsthatmorestudentsusedEnglishmorefrequently.

Throughaprocessoftrialanderrorduringtheclassesourfocusonteachingshiftedto

student-centered.Reflectively,wenoticedthatwebecamemoreawareofthestudents'

responsesinclass.Consequently,wepositivelytriedsomealternativesinthehopeof

theirimprovement.Figure2.1indicatesthatourresearchhelped29%ofthestudentsto

becomelessembarrassedornervousaboutspeakingEnglishthanbefore.

Thestudentsassessedtheteachers'classperformanceinsomecriteria.Inenthusiasm,

(Figure2.2)forinstance,moatofthestudentsacceptedtheteachers'enthusiasm,which

reflectedourendeavor.

Weagreethattheactionresearchincludingself-evaluationhavebroughtustoadeeper

understandingofthedynamicsofwhatisreallytaughtandhowitistaught.Besides,we

fbelthatthi81℃ 且ectivere8earchi8ju8tabeginl=ingtocreateeffectiveteachingfbr

improvingstudents'communicativeability.
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GroupB

ASTUDYONDEVELOPINGREADINGABILITIES

THROUGHLINKINGTOLISTENING

1.Introduction

Haveourdailylessonsbeensufficientinimprovingthereadingabilitiesofstudents?

Therecentdramaticdevelopmentofinformationtechnologyrequiresustohavegreater

abilitiesinreadingtheabilitytoprocessalargequantityofinformationandrespondwith

ourownideasasquicklyaspossible.Thereisanurgentneedforteacherstosearchforhow

thesekindsofabilitiescouldbedevelopedeffectivelyforstudentsinclass.

Agrammartranslationmethod,inmanycases,isappliedwithhighschoolstudentsso

thatteacherscanassesshowaccuratelythestudentsunderstandreadingmaterials.

Generallyingrammartranslationclasses,teachersexpecttheirstudentstoprepareforthe

texttosomeextent,andsuchexpectationstendtoleadtointensivereading.Intensive

readingisofcourseoneofthemeaningfulmethodstoteachEnglish,butontheotherhand,it

limitsthenumberoflinesthatstudentscanreadinclass.Whatweassumedthatstudents

neededrightnowwastogainthecompetencetoreadthroughalengthypassageatonetime

andbeabletoextractthegist.

ResearchGroupBhasattemptedtofindanewmethodforreadinglessonsthatwould

helpstudentsacquiresuchcompetence.Isiteffectivetoletstudentspracticereading

throughapassagewithoutstoppingorrepeating?Andifitis,whatkindofmethodcanbe

used?

Readingitselfiscommunicationbymeansofletters,andtoteachreadingseparately

fromotherskillsisoneofmanywell-knownmethodsandalsoimportant.Inthisstudy,

however,wefocusedattentiononthewordsintheNewCourseofStudypublishedin1999by

theformerMinistryofEducation,whichstates:

``Teacherss加uldFρ 加their(glassesinordertoe
.肋aηoθ 伽(漉o加 α1θ550f加 掘 η8伽

betterreヨ 伽8孟 加oロ8カacts'vibessystematically∠ntegratedwi'飴liste加8speaking

8刀 ゴwritin〆

Takingnoteofthesewords,weattemptedtosuggestateachingmethodofreading,

particularlylinkedwithlistening.Thiswasbecauseweconsideredthatthelistening

processwouldbesignificantlysimilartothereadingprocess.Thus,wehaveinitiatedthis

studyonamethodthatcloselyandreciprocallylinkslisteningtoreading.

2.PreliminarySurvey

Inordertograspthepresentsituationandthoughtsofourstudents,wetooka

preliminarysurveyofatotalof823studentsfrom4differenthighschools.Someofthe

resultsareshownbelow.
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Table1. TypesofHighSchoolsandClassesSurveyed

Schooユ A B C D Total

TypeofSchool General,Full-time General.Full・tirne
●

General,Full-time General,Fu皿 ・time

Grade 1st ist 1st,3掘

-

1st

ClassType EnglishI EnglishI EnglishI,Reading EnglishI

StudentsSurveyed 162 273 190 198 823

Figure1. ResultsoftheQuestionnaires

Q.1DoyouTiceEnglish?

6.4R

18.0%,(r

36.77b

11.1%

27.8!6

■Absolutey闘Yes回So-so口Nb口AbsolutelyNot

02.Onwhichskillhaveyouspentthemost

hours?

7.1%

25.1%

13.1%
e.ox

46.7覧

■Reading口Listening口SpeakingOWriting口Others

Q.3WhishskiNdoyou廿1inkisyourstrongest?

29覧

■ReadingOListeningロSpeakingロWriting【 コOthers

0.4Howdoyoufeelaboutthetext‐learningof

EnglishI,EnglishIIandRearing?

4.4%17
.7%

22.791
55.2%

團Easy■DifFicukロEnjoyable[ヨBoring

Q5:DoyouwanttograspEnglishpassages

accurately?

16.6%

Q7:DoyouwanttocomprehendEnglishpassages

withouttranslating?

*fromthebarontheleft

Q6:DoyouwanttocomprehendEnglish

passagesfaster?

幽1幽

i:.1,i、i;.--

∴ 幽-・
』=

iil….、…・::;:・・:・

1
.』 幽 幽 ∵ 、

-1幽 層

81.4%

馳 馳

14.1%

Q8:DoyouwanttoreadEnglishpassages

withoutbeingnervous?

… ,9 』i・-i:.幽:
・:

、 ・

79.1%

;1:
幽

、、i・

:-:馳i馳,i

馳

.馳:

幽 幽

i.i
.::;

9
-;幽:＼ 馳

.:.馳

・:幽:

,、,

幽∵

、…

i:;・

:馳::1
馳

13%

Yes,Partially,Notsomuch,Notatall
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Astheabovechartsshow,40%ofthestudentsansweredthattheylikedEnglishand

about25%didnot.Thistellsusthatthreefourthsofthestudentsinthesefourschoolsdo

notshowanegativeattitudetowardslearningEnglish.Also,almosthalfofthestudents

indicatedreadingastheskillonwhichtheyhadspentthemosthours,andalsoregardeditas

theirstrongestskill.Ontheotherhand,overhalfofthestudentsfeelthatitisdifficultto

studythetextbooksinseniorhighschools.Thismayberelatedtothefactthatthereisa

largegapbetweenwhattheystudiedinjuniorhighschoolsandwhattheyarestudyingin

seniorhighschools.Somestudentssaythattherearemanynewwordsandbothlongerand

morecomplicatedsentencesinseniorhighschooltextbooks.Otherssaythatthecontentsof

thetextbooksaretooseriousanddifficult.

Inspiteofhavingthosefeelings,mostofourstudentsstillhaveastrongdesireto

improvetheircompetenceinreadinglongerandmorecomplicatedpassages,andfeelthe

necessitytoacquirehigherreadingabilities,mainlyinordertopasstheentrance

examinationsofuniversities.Recently,theentranceexaminationsofuniversitiesrequire

examineestoreadalargeamountofpassageswithinalimitedtime.

3.AimofThisStudy

Wewouldliketoprovidethefollowingopportunitiestostudentsinthisstudy

-ToreadvariousreadingmaterialswithouttranslatingintoJapanese

-Tobecomeawareoftheircurrentability

-Todeveloptheabilitytoefficientlyunderstandreadingmaterialsthatare

completelynewtothem

Tohaveconfidenceintheirreadingskills.

Thus,wewilldemonstratethatthepresentingofreadingmaterialswithlisteningtapes

thathaveartificiallyplacedpausesbetweenchunksleadstotheendresultofmotivating

studentstolearnEnglish.

4.WhatIsanEffectiveWaytoDevelop`ReadingAbilities'?

4.1.WhatAre'ReadingAbilities'inThisStudy?

Therearevariousinterpretationsofthewords`readingabilities'i.e.abilitytoread

materialsquickly,tounderstandthemdeeply,toskimorscanthem,etc.Whenwetalk

about'readingabilities'inthispaper,however,theymeanthefollowingabilities

1.toreadlengthypassagesatonetimewithoutstoppingorrepeating,

2.tounderstandlengthypassageswithouttranslatingintoJapanese,

3.toreadlengthypassagesaccordingtotheinputorderofchunks,and

4.tograspthemainpointsoflengthypassages.
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4.2.WhyDoWeUseTapes?

Hadley(2000)statesthatbothlisteningandreadingskillscan"becharacterizedas

problemsolvingactivitiesinvolvingtheformationofhypotheses,thedrawingofinferences,

andtheresolutionofambiguitiesanduncertaintiesintheinputordertoassignmeaning."

Shealsomentionsthat"thegoalsandsomeoftheglobalprocessesinlisteningandreading

comprehensionareoftensimilar,"though"thenatureoftheinput(speechorwriting)and

thewayinwhichthatinputisprocessedarequitedifferent."Moreover,Narita(1998)

indicatesthatbothreadingandlisteningare'active'and'positive'activities,notpassive

ones.

Theirideasonthesimilaritiesbetweenreadingandlisteninggaveusthehinttostart

thinkingoflinkingreadingandlisteningactivitiesinordertoimproveourstudents'

competenceinreading.

Additionally,wewouldliketorefertosubvocalization.RaynerandPollatsek(1989)

concludefromtheirexperimentaldatathatsubvocalizationis`anormalpartofnatural

silentreading.'IfourstudentscansubvocalizeEnglishwordsnaturallyastheyseethem,

theycangothroughthemsmoothly.Eventhoughtherearesomewordsinthetextsthat

thestudentsdonotknowhowtopronounce,thevoiceonthetapemayassistthestudentsin

phonologicalcoding.Inaddition,thevoiceonthetapewillguidethosestudentswho

cannotreadlengthypassagesatonetimebythemselves.Accordingly,weresolvedtoutilize

tapesinourteachingmethod.

4.3.WhyDoWeThinkChunkingIsImportant?

Chunkingis"thedivisionofutterancesintoparts,aspartoftheprocessoflearningor

comprehension,"and"thedifferentpartsoftheutterancearecalledchunks."(Richardsetal.,

50)

Someexpertsemphasizetheimportanceandeffectivenessof`chunkingreading'for

Japanesestudents.Nakajima(2000)suggeststhat'chunkingreading'wouldbehelpfulto

juniorhighschoolstudentswhohavedifficultyinreadinglengthypassages.Also,Narita

pointsoutthesignificanceofunderstandingpassagesaccordingtotheinputorderofchunks.

Sincewealsoconsidered`chunkingreading'tobesignificantandeffectiveforour

students,weadoptedthe`chunkingreading'methodasameansoftrainingforbetter

understandingoflengthyEnglishpassages.Inordertointroducethis`chunkingreading'to

thestudents,wedevisedawaytoputsomeartificiallyplacedpausesbetweenchunksona

tape.Wemadethestudentswritedownslasheswhentheynoticedpausesonatape.

Slashwritingwhilelisteningtotapeswithpausesbetweenchunksrequiresthestudentsto

followthevoicetheyarelisteningto.Italsomakesthemawareofchunks.

Somestudentsclaimthattheycannotanswerthequestionsinthetestafterreadinga

lengthypassage,eventhoughtheyunderstandeachsentenceinthepassage.L2(second
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language)readerscannotprocessinformationefficientlybecausethecapacityoftheworking

memoryinL2readingissmallerthanthatinL1(firstlanguage)reading.Asasolutionto

this,ithasbeenproposedthatthecognitiveburdeninclassshouldbereduced.Presenting

readingmaterialswithlisteningtapesthathavepausesbetweenchunkscanlessen

cognitiveburden.Moreover,itmaystimulatephonologicalworkingmemory,whichissaid

tobeessentialtoimprovedecodingskill.

5.Hypothesis

Itwouldbeeffectiveandusefulindevelopingthestudents'readingabilitiestohave

studentsreadthroughlengthypassagesaccordingtotheinputorderofchunkswhile

listeningtotapes,whichhaveartificially-placedpausesbetweenchunks.

6.ExperimentsinClass

fi.1.Procedure

{1)10・MinuteTrainingTests

Weconducted10・minutetrainingtests,tentimes,intwodi脆rentways.Onewasthe

Tape-Listeningmethod,whichwewouldliketoproposeinthispaper.Inthismethod,

studentsreadthroughthematerialswhilelisteningtotapeswithartificiallyplacedpauses

betweenchunks.TheotherwastheSilent-Readingmethod,inwhichstudentssimplyread

throughthematerialswithslashesbetweenchunks.Thetextsandthequestionswerethe

sameinbothgroups.

Teacher

<Tape-ListeningGroup>
*TheteacherprintsanEnglishtextonone

sideoftheworksheetandfivequestionson

theotherside.

Beforethetest,theteachershouldtell

studentsaboutthefollowingprocedure

lHandtheworksheetouttostudentswith

thetextsideup.

2Tellthestudentstogetreadyforthe

examinationandstartthetape.

5

6

7

9

Havethestudentsanswerthefive

questionsprintedonthebacksideofthe
sheet,afterthetapeisfinished.

Havestudentsstopansweringthe

questionswhentimeisup.

Writethecorrectanswersonthe

blackboard.

Collecttheworksheet.

Students

*Thestudentsshouldnotlookatthe

questionside,thebacksideofthesheet.

3Writeslashesonthetextwhentheynotice

pausesonthetape,andgraspthemeaning

ofthetextwhilelisteningandwriting

slashes.

4Listentothetapeagaincheckingthe

slashestheyputdown,andtryto

understandthetextmoredeeply.

*Thestudentsshouldnotreadthetext

again.

★Theyshouldanswerthequestionswith血a

certaintimeperiod.(90sec.forTextNo.1,

80sec.forNo.2-4,and70sec.forNo.5-10.)

8Checktheirownanswersandwritetheir

scoreonthesheet.
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Teacher
<Silent-ReadingGroup>
*TheteacherprintsanEnglishtextwith

slashesbetweenchunksanonesideofthe

worksheetandfivequestionsontheother

side(thesameastheTape-Listening

Group).
1Handtheworksheetouttothestudents

withthetextsideup.

3

4

Havethestudentsanswerthefive

questionsprintedonthebacksideofthe
sheet.

Thenextproceduresarethesameas6-9for

theTape-ListeningGraup.

Students

*Thestudentsshouldnotlookatthe

questionside,thebacksideofthesheet.

2Readthetextsilently_
'`Readingtimeshouldbeaslongasthatof

theTape-ListeningGroup,i.e.therecorded

timeofTextNo.lis2'13",sothestudents

ofthisgrouphave4'26"toreadit.
*Thestudentsshouldnotreadthetext

again.

(2)ComprehensionTests

Weconductedtwocomprehensiontestsbeforeandaftertheseriesof10・minute

trainingtests.Bothtestswereconductedinthesameway.Thenumberoftextwordsfor

thepre・t■ain血gtestwas353,while出atforthepost・trainingtestwas378.Theprocedure

fbrthepre・trainingtest'thepost・trainingtestwasasfollows.

1

2

3

Teacher

Explaintheprocedureofthecomprehension

test.

Givethestudentstheworksheetwiththe

textsideup.

Havethestudentsstartreadingthetext.

51ndicatethetimeontheblackboardevery

10seconds(120sec.upthrough600sec.}.

7Havethestudentsanswerthetenquestions

printedonthebackofthesheet.

*Proceduresfrom4to8shouldbedone

within15minutes.

10

11

13

Havethestudentsstopansweringthe

questionswhentimeisup.

Writethecorrectanswersonthe

blackboard.

Collecttheworksheetrightafterthe

studentsfinishwritingtheirownscores.

Students

*Thestudentsshouldnotlookatthe

questionside,thebacksideofthesheet.

4Trytograspthemeaningofthetext.Read

theto就onlyonce.

6

8

9

12

Lookattheblackboardwhenfinished

readingthetext,andrecordthetime

indicatedontheblackboardastheirown
'readingtime _'

Gothroughallthequestionswithout

readingthetextagain.

11rlaygobacktothetextifthestudentsstill

havetimeafteranswering10questions.If

theygetadifferentanswer,theyshould

writethenewanswerseparately.

Checktheirownanswersandwritetheir

scoreonthesheet.
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6.2.Samples

(1)ASample10-MinuteTrainingTest
第8回

《第8回 》

IlovefnreadandIlovebooks.InhighschoolIhadaparttimejobina

publiclibrarynearmyhouseinToronto.Manyofmyfriendsworkedin

restaurantsorinbanksandtheymademoremoneythanIdid,butIwas

happytoworkinaplacelloved.Ihelpedpeoplefindbookstheywere

lookingfor.

Somepeoplesaystudentsshouldnothavepart-timejobsbecausethey

won'thavetimetostudy.Idon'tagree.Aparttimejobteachesyoung

peopleabouttherealworld.IwasluckytohaveajobwhereIcouldwork

andstudyatthesametime.

Iworkedatthelibrarywithsomefriendsfrommyhighschool.When

wewerenotbusy,wewereabletoreadbooks.Infact,ourbossenrnuraged

ustoread.Shethoughtitwasimportantforustolearnaboutmanykinds

ofbooksandsubjects.IfirstbecameinterestedinrainforestswhenIreada

bookabouttheenvironment.AndnowIamworkingtoprotecttherain

forests.Ioftenthinkaboutmyfriendsandourtimetogetherinthosedays.

Itwasthebestjobastudentcouldhave.

Q1.こ の英文の主量は何ですか.

e.ア ルバイ トをすることのよ し悪 し

c,図 書館でのアルバイ ト体験

b,趣 味としての読書

d.遭 境問題

Q2.筆 者の高絞時代のアルバイ ト先はどこでしたか.

・.レ ス トランb.銀 行

。.書 店d.図 書館

Q3,学 生時代のアルバイ トについての筆者の意見は次のうちのどれで

すか.

a.勉 強壱マる時間が無くなる

b.現 冥の世界を知ることができる

C.お 金を手に入れられ、いろいろな槻会を与えられる

d.た くさんの人々と知 °vえる

Q4.ア ルバイト先の上司の考えは次のうちのどれですか.

邑、掌生はいろいろな種類の本や詣題について知っておくへaだ

b.字 生は輿味のある分野をひとっ決めて.そ の分野の本を徹底的に続

むべ!N_

C.掌 生は環境聞題に関係ある本をもっと読むべきだ

d.掌 生はお金壱もらっているのだから、仕事中に本を読んではいけな

い

Q5.簸 者は現在どのような運動に闘わっていますか.

a.熱 帯嗣林侃護

b.リ サイクルの推進

C.塘 冒撤去

d.臓 字睾の向上

年 鰍 番 氏名 i /sI

(2)ASampleComprehensionTest

*下 の 英文 を航ん で 、 自分 が読む のに かか った時 聞 を書き なさ い。

(・の っいた語 句 は下に 脚注 があ りま†.〕

Whenyouseesomeonewhoisnotlovedbyarryone,howdoyoufeel?Mother

Teresa・sawmanypoor,sickanddyingpeople.ShethoughtNerrnstimportant

thingforthesepeoplewaslove.ShealwaysthoughtaboutitShestartedthe

"MissionariesofChanty
,'andgavehopeWpeoplemoundtheworld.Mdin

1949,shewontheNobelPeacePrize,andwithit,$190,000.Sheusedthemoney

tobuyfoodformanypoorpeople.

MotherTeresawasanun・andwasaprincipalofabigschool.InLhosedays,

shesawmarrypoor,EckanddyingpeoplewithnofoodWeatbecauseofwasOne

d孝y,dhePeltthatGodwantedhertohelpNepeople血thepoQre3t81889.So,in

1948,8helefヒher9}hooltoAelpNesepeople.Shewasabne8714shedidnothave

artymoney.

恥t,shestartedaschoolinoneofthepoorestareasba別sesheknewthe

mostimportantthingforabetterlifewaslearningtoreadandwrite.Shedidnot

haveanydesks,chairs,pensorpaper,soshewroteontheground.Theschool

startedwithafewc}tildrenanditgrewquickly.

Second,shewasabletobegintheNfissionariesofCharity.Thenumberof

membersinitincreased.Allo[themwerepoorbecauseshethoughtthatthey

mustbepoortounderstandthepoorpeople.MotherTeresaandtheother

membershelpedmanypoor,sickanddyingpeople.'[bday,therearewer300

MissionariesofChantyhousesaroundtheworld.MotherTeresamldpeopletobe

kindtothepeoplearoundthemSometimespeopleasked,"WhatcanIdoto

help?"Shealwaysanswered,"Beginathomebysayingsomethinggoodtoyour

child,ortoyourhusbandortoyourwife.Beginbyhe]pingsomeoneinyour

community,atworkoratschool."

MotherTeresadiedonSeptember5,1997.Shewas87yearsold.Once,

shewasaskedaboutthefutureoftheNlissionariesofChazitywithouther.

Sheanswered,"Godwillfindsomeonebettertohelpthepoorpeople.'

(353words)

*MotherTeresa:マ ザ ー ・テ レサ(人 名)

MissionariesofCharity:神 の愛 の宣教 者会nunl修 道女

*あ なたが上の英文を読むのにかかった時間を書きなさい。

Readingtime

正解数

*英 文 の内容にあ うよ うに、空所 に入 るべ き適 当な駒 を&～dか ら選び答 えなさい.

1.M曲 「口e囹巴 鋤 驚themast血 耳x煎 唖 ㎎ 飾rp凹 賦,価c】【a団wingDeaple

O

a珊b.hqpec.ahospitdd,1σ 囎

2MσLh6rT㎜ ■pα【此themα 陰eywhヒhBRIEgO亀w並htheprize

㎞ 四P9叩10.

a』oh1皿daecAa遇GtotuildaMaiオ 』lc.1ρbuymo面dne

dwb】yf団

3.MathesTeresaleftatiexhodin1946

aLeemsea『 鴨

b.b躍 職d卸 ∋d臼ゴdbdtohdゆPα 冒poqplo

c,b㏄ 膿dledidn8tha》e叫m鰐

d.b配 腰8hgdidn't1舳hα ■chool

4Mo亀hαT㎜th倶 噛htO箆be風w司 ノtobeabeヒtarlifbw8暉r.

atobelieve血G【db.mhavealatdnmey

etobeaWetoreedandwrited.tobetirdtopoorpeople

5.AthanewachodMahe「 瞼 ㎝w胤eew甥h㎎ ㎝the『 側 面

abecauseshehedafeweludent

b、b巴 εm胱をdheα只皿dwriteU⊃ εrgv日ygirick且y

c.6eraueesheGkedtowritethese

d,becaueahe【 董dh'th臼vepens【 密P司 惣

6.'lhemembersofthe晒 曲o面 田of〔 】barityshσ 凶dbe.

arichb.poorc.sickdalone

7.M(ahaTeresa6igsntheMissionerievo[(parity.

atowintheNobelPeacePrise

b.tostartaschool

c.totakecarofsickand(糎peOP聖e

d.tobuy㎞d釦rpeobie団 ㎜ 】t1⊃ew(rld

8.MorethenthreehtmdredhavebearGriltetrnadtheweld

aM㎞ 【m臣瞳重∈雪ofCha面tyho山 麗弼

b、】M匡ssiα面esofparitygdh【 買』s

c.MissionmiesofCharityhospitals

d.MissionariesofChantyhotels

9.MothsTeresatddpurpletobehindto

a.theirfernilyb.themembe・softhehlissi【mnhe80rα 凹rity

c.themgdve3d.God

10.MotherTeresathoightwrould5ndsomeonebettytohelpthepmr

peopleintheR」 ω跨.

a.sheb.Godc.someme

dthememben30ftheMissionariesofCharity

年 組 番
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6.3.AnalysisoftheExperiments

Table2.ResultsoftheComprehensionTests

[SCHOOLA] PRE・TRAINING POST・TRAINING

n
Reading

Time
WPM Score・1 Score・2 RE

Reading

Time
WPM Score・1 Score・2 RE

Siient・Reading

Group
41 240.51 93.43 ・ 7.03 , 259.50. 96.11 6.25 7.45 so.07

Tape-Listening

Group
41 239.00 98.18 隔 8.13 9 241.95 101.13 7.05 7.83 71.30

Tape・Listening

Group
41 260.75 85.97 . 7.95 9 256.10 93.25 7.10 7.95 ss.ai

(scxooLB] PRE・TRAINING POST・TRAINING

n
Reading

15me
WPM Score・1 Score・2 RE

Reading

15me
WPM Score・1 Score・2 RE

ControlGroup isi 296.76 77.24 s.ss ?.49 51.6? 254.66 96.63 7.28 8.03 70.35

Silent-Reading

Group
40 301.88 70.16 7.63 8.50 53.53 250.94 95.70 5.00 8.56 76.56

Tape-Listening

Group
40 314.59 67.33 7.27 7.95 48.95 241.35 99.98 7.32 8.03 73.19

Tape・Listening

Group
41 282.05 75.09 ?.05 8.00 52.94 242.82 101.72 7.41 8.64 75.37

(SCHOOLC] PRE-TRAINING POST・TRAINING

n
Reading

15me
WPM Score・1 Score・2 RE

Reading

Time
WPM Score-1 Score・2 RE

Silent-Reading

Group
40 302.63 76.26 . s.s7 . 307.88 76.89 5.79 6.15 44.52

Tape・Listening

Group
38 289.21 74.19 ・ 6.97 ● 306.33 81.62 s.zs 6.47 50.85

Tape・Listening

Group
41 296.67 71.39 ■ 5.46 ● 304.32 79.56 5.27 5.68 42.61

[SCHOOLDl PRE・TRAINING POST・TRAINING

n
Reeding

箔me
WPM Score・1 Score・2 RE

Reading

Time
WPM Score・1 Score・2 RE

S置ent・Read血9

Group
41 316.34 70.12 , 7.76 ● 262.20 87.13 6.83 6.85 59.51

Tape-Listening

Group
40 291.50 77.10 ■ 7.48 , 271.25 81.83 7.33 7.43 59.98

Tape・Listening

Group
41 331.95 65.65 . 6.95 . 275.12 80.31 7.28 7.30 58.4?

*'n'meansthenumberofstudents
.

*WPMstandsforwordsperminute
.

*Score-1showstheaveragescoresaftertheirfirstreading
,withoutre-readingthetext.

★Score・2showstheaveragescoresafterrereadingthetext
.

*REstandsforreadingefficiency
.

RE=WPMxScore-1xO.1

{'Score-1xO.1'isthepercentageofcorrectanswerswithoutre-reading.)

Theresultsoftwocomprehensiontestsshowedsomeofthefollowing'tendencies.

TheaverageofWPMandreadingeffciency(RE)intheTape-ListeningGroup(TLG)

washigherthanthoseoftheSilent-ReadingGroup(SRG?.Insomeschools,theSRG
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studentsgothigherWPMbutlowerRE.TheresultsindicatethattheTLGstudentscan

readEnglishpassagesfasterandcomprehendthecontentsproperly.Thegroupthathad

thelowestWPMineachschoolhadgreatimprovementsinaveragescores.Thistable

showsthatthe10・minutetrainingseemedtobee脆ctiveillbothoftheseways,

Themostimportantfactorofthismethodmaybecontinuity.SchoolDhadthemost

unexpectedresults,whichcouldbebecausethestudentshadsomeblanksduringthe

ロ の

training.

Figure2.ResultsoftheSurveyAfterthe10-Minute'Raining

SRG

TLG

SRG

TLG

SRG

TLG

Q1・D。y。uthinkyoucamet・ 。omp爬hend

Englishpassagesproperlyafterthe10・mlnute

training?

…

79

=

68.2

E

19940

蔭
圃

…

i84635

…

i

2r2ss

量
皇1 1

0%25%504E75%

Q3.Doyouthinkyoucametocomprehend

Enghshpassageswithouttranslatinglnto

Japaneseafterthe10・minutetraining9

100%

.「7

6.6

i

37.7 44.4 113

一

..,.

、

18.6 40.9 24.1 16.4

,.,

0%25%50%75%100%

Q5WereyouencouragedtoreadmoreEnglish

passages?

…

;21241
.1

:
29.t 86

一

「...-「 「

15.6
幽

,

375

圏

287 182

III

SRG

TLG

SRG

TLG

TLG

Q2.Doyouthinkyoucametocomprehend

Englishpassagesfasterafterthe10・minute

training

0覧25曳50弘75%100%

Q4.Doyouthinikyoucametobeabletoread

Englishpassageswithoutbungnervousafter

the10'minutetrainingワ

661470 38.4 79

一

・.■ ■.

88 427 361 ti2a

1-_11

眺 25% 50% 75%

Q6Doyouth洞kthatwntlngslashesbetween

chunksbylisteningtoatapeiseffectivein

improvingreadingabilities?

iOO%

胱 25% 5096 75% took

35.6 443 Asa

o% 25% 50% 75X ioox

*fromthebarontheleftYes
,Partially,Notsomuch,Notatall

Figure2showsthatmorethanhalfofthestudentsacknowledgedtheeffectofthe

lQ-minutetraining.AndthemostdistinctivefeatureoftheseresultscanbeseeninQ3;far

morestudentsintheTLGthoughtthattheyhadbecomeabletocomprehendEnglish

passageswithouttranslatingintoJapanesethanthoseintheSRG.
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7.Conclusion

TherewasnotmuchdifferenceintheREbetweentheSRGandtheTLGafterthe

10-minutetraining.However ,mostTLGstudentshadbetterresultsinWPM.Itseems

reasonabletosupposethattheTLGstudentsunderstoodreadingmaterialswithoutstopping

orrepeatingwhilereading ,withouttranslatillgintoJapanese,andaccord血gtotheillput

orderofchunks.Thatistosay ,'reading-while-listening'doesnotallowstudentstogoreread

passages.Tapescontrolthereadingspeedofthestudents,anddonotgivethemenough

timetotranslateintoJapanesewhilereadingpassages.

ThequestionnairealsoindicatesthatmostoftheTLGstudentsrealizedthattheycould

readEnglishwithouttranslatingintoJapanese.Moreover,theycametoknowthe

importanceofpayingattentiontochunksbylisteningtothetapeswhichhad

artificially-placedpauses.

Therefore,wecandeducefromthedatathatitiseffectiveandusefulindevelopingthe

students'readingabilitiestohavestudentsreadthroughlengthypassagesaccordingtothe

inputorderofchunkswhilelisteningtotapes,whichhaveartificially-placedpausesbetween

chunks.

Theseexperimentsgaveusmanyopportunitiestoconsiderwhatisthebestwayto

developreadingabilitiesfc)reachstudentandeachschoo1.Weareconv血cedofthepotential

ofdevelopingstudents'REmorethroughsomemodificationstoourmethod .Forexample,

thequalityandthequantityofEnglishmaterialsweusefortraining,thewaytoaddpauses

tothetapes,andthelengthofthepausescanbemodifiedtosomeextent .Inparticular,the

lengthofthepausesshouldbeconsideredcarefully.

ItwasobviousthatmostofstudentsenjoyedstudyingEnglishbyourmethod .Some

studentsweresatisfiedwiththefactthattheygainedconfidenceinreadingEnglishafterthe

training.OtherscommentedthattheybecameawareoftheircurrentEnglishabilityand

setgoalsforachievement.Therewerealsosomestudentswhomadetheassertionthatten

timeswerenotenoughfortraining.Thereisnodoubtthatthemostsignificantfactorinthis

methodistocarryoutthetrainingcontinuouslyandpatientlyineveryclass .
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