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Group A
AN ACTION RESEARCH PROJECT
ON REFERENTIAL ACTIVITIES AND REFLECTIVE TEACHING

1. Introduction

There has long been a critique that the six years of English teaching in secondary
education seemingly cannot bear fruit in terms of communicative skills. During the
past several years, the former Ministry of Education has introduced the aural-oral
communication-oriented English teaching syllabuses into high schools in order to
improve the learners’ practical English ability.

The 2001 report on improvement of English teaching from the Ministry of Education,
Culture, Sports, Science and Technology poses a problem, saying that “It is likely that
what is really taught in class has been focused mostly on grammar-translation and
lecture style, although in the Course of Study more emphasis has been placed on the
improvement of basic and practical skills of the language.”

A similar concern comes from some of the English teachers on the shop floor.
According to a questionnaire we gave to English teachers from different high schools
in Tokyo, 28 teachers out of 38 strongly disagreed or disagreed to the item, "Do you
think that the students sufficiently have improved their language skills after the
ongoing syllabus Oral Communication was introduced?”” To the question “What do
you think is the reason for your disagreement?” the participants point out that the
students don’t feel a desperate need for communicating in English mainly because
Japan is an EFL country where they can do without it, and that they seem to show
very limited interest in making use of English as a means of communication. Even if
any doubt remains about the limited number of the participants, it is clear that from
the viewpoint of English teachers it is the students’ needs and motives that will affect
their improvement and ability.

We also surveyed the opinions of approximately three hundred students in a variety
of English classes in six public high schools. Question 2 in Table 1 shows that merely
40% of the students enjoy their English lessons. And Question 4 obviously tells us
that they have little opportunity to practically use the target language during class.
It seems that we teachers in English are requested to give them more interesting
lessons and more opportunity to use English. These two findings will be a key factor in
affecting their motivation.

The paper given by the research group A of 1997 recommended the introduction of
referential activities that lead to motivating students and proposed modified assessment
sheets. Taking this into consideration, we have listed three factors that we plan to

introduce into the classroom activities.



1. To incorporate the activities that encourage our students to participate actively,
that let them obtain valuable information, and that let them feel involved in the
activities and feel an improvement

2. To reconsider the assessment of what our students do during class

3. To expose our students to English aurally and orally

2. Purpose of this Study

The purpose of this paper is to explore a little further the dynamics of what is really
taught and how it is taught in the classroom. Firstly, we will introduce some of the
referential activities that can fulfill condition No.1 as mentioned above. These
activities should be interactively linked to what each of the classes cover. Secondly,
we will reflect upon each lesson by evaluating it based on some questionnaires to our
students and to ourselves and reconsider the plan of the following lesson

3. Method
We will apply action research to our paper: it is a type of research, we understand,
that encourages teachers to conduct a survey for a deeper understanding of their
teaching and the students’ learning in the classroom, and to find alternatives so as to
put them into practice. The following flow chart is the prototype of action research.

Planning | — [Action] ——» Observation] —> [Reflection

4. Planning
At the first stage, we conducted the aforementioned preliminary questionnaire, The
analysis reads as follows.

4.1. Analysis of Preliminary Questionnaire
Q2: Are the English lessons interesting?

If the lesson has an active and good atmosphere and more of the students understand
what is taught, they will enjoy the lesson. And if we make use of audio-visuals or
introduce some kinds of games in addition to the usual lesson, the students will have more
fun.

Q3: Can you make progress in your ability to communicate during lessons?

The result means that 75% of the students “expect” much of English lessons. We often
hear the students say, “We don't like grammar but we'd like to speak English.” It is a
somewhat narrow idea, but most of them think of speaking English only as a means of

communication.



Table 1

Q2 Are the English lessons interesting?

Don't know Yes
" Q'
No
13%

[@Yes WNo Odon't know|

Q3 Can you make progress in your ability to
communicate during lessons?

Don't know
*

No
,2,“
Yes
5%

|M Yes @No Oldon't know |

Q4 Do you often speak English during the
lesson?

Not at all Frequently
21% &%

Sometimes
73%

1- Frequently Bl Sometimes CONot at all

G5 Do you like pair work?
Dislike Like
14% 2%
Don't know
64%
| M Like W don't know O Dislike |

Q@6 Do you like group work?

Priorities of Improvement
s 4% 5% 1% 15

1% 28%
10% 20%
32%
Don't know
81% B Grammar MListening [0 Speaking
D Reading B Writing B Juken
‘.L’ka W don't know [ Dislike I B Vocabulary [ Certificates B others
Table 2
Referential Activities
Easy > Difficult
1#¢ step 2rd step 3rd step
Individual Question & Answer Complete Dialogue o Show & Tell
(Fill in the Blanks) Speech
Pair work Roll Play Small Talk Task-based Activity
Information Gap (Balloons)
Karuta Story Making
Group work Sugoroku Discussion
Debate




Q4: Do you often speak English during the lesson?

Some students seem to consider speaking English to be speaking with the AET, others
to be saying “present’ in roll call. We hope students will have more chances to speak
English during class in order to exchange some ideas or information, and the number of
students who speak English very little will decrease.

Qb5: Do you like pair work?

Among the students who answered “neither’ (66%), some students have never done
pair work before. If they had many hours of English lessons during junior high school,
they seem to check the answer “yes”. We expect such students will change their answer
to “like” after doing more activities.

Q6: Do you like group work?

This is almost the same result as in Question 5. It depends on the kind of activity,
whether we make pairs or groups. Also some students like pair work but not group work,
and vice versa. It is necessary for teachers to decide the members of pairs or groups so as
to let them talk with many different classmates.

4.2. Procedure
Firstly, we classified some referential activities according to the level of difficulty and
the type of the work. (Table 20 Then we selected some activities that are interesting for
the students and effective for the improvement of students’ communication skills.
Furthermore, during the activities the teachers endeavored to speak as much English as
possible in order to motivate the students to speak English. Sometimes we allowed
ourselves to give oversimplified and affected speech, what is called Teacher Talk.

5. Action
Activities Karuta, Sugoroku, Balloons, Task-based Activities
5.1 Karuta

PR T O T Y A e

Organization: group of four or five students
Preparation: cards for each group
Time: 15-20 minutes (It depends on the situation)

This is played in the same way as Japanese Karuta and the cards can be changed
according to the students’ knowledge of English. For example, if you teach the “past
participle modification’ in your class, you can use picture cards. You should use simple
English to explain how to play because your students can understand the Japanese
version. You decide which card counts 3 points and so on. When there are only 4 cards
left on the table, the students have to put their hands on their heads. This makes them
more excited. They are required to listen to English carefully, which can be a good

training for improving their communicative ability.
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Through this activity, the lesson becomes more fun than ordinary lessons in which
teachers normally speak to the students in one way conversation flow while students have
little opportunity to speak.

5.2. English Sugoroku

Organization: groups of 3 or 4
Preparation’ A die, counters for each group, and the copies of Sugoroku
Time: 15-20 minutes (It depends on the situation)

The aim of this activity is to have the students feel free to keep talking in English.
Some conditions are necessary to achieve the aims. 1) Sugoroku must be fun,
because it is a popular game for children. 2) The rules must be simple enough for the
students to follow.

In reference to the “during-class situation”, it is necessary to change the contents of
some topics to make it easier for the students. At the same time the phrases in the
box placed at the center of each counter should be more comparable to real life
situations.

In this activity the students are not expected to speak perfect English. You may
change how to play the game to some extent according to the level of students. For
instance, it may be acceptable for the 2md year students to use just simple words.
After they get used to this activity, then you may instruct them to make full

sentences.

5.3. Balloons

Organization: pairs

Preparation: pencils, work sheets, counters for each pair, and a stopwatch
Time: 15-20 minutes (It depends on the situation.)

This activity gives students more chances to speak English. Students work in pairs
and talk about a topic of general interest, such as music or sports. You give them 5
minutes to interview their partners. Every time they get new information, they can
draw one balloon, in which they can write information in English or Japanese, on
their work sheets.

There is a rule that students should collect as much information as they can, and the
students who get the most information are the winners. After the pairs have finished
a 5-minute interview, they count the number of balloons they have made. Because of
this competitive style, students try to ask more questions in order to collect more

information. They also enjoy making balloons in their own ways.
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5.4. Task-based Activity

Organization: pairs or groups

Preparation: work sheets, and pencils
Time: 15-20 minutes

In task-based activities, messages are interactively conveyed to fulfill a goal. Takashima
characterizes the task-based activity as the following: 1) message-focused 2) completion 3)
negotiation of meaning 4) information gap 5) of interest 6) comparison of structure.
( Takashima, 2000)

Teachers have students complete the set of activities consisting of three: grammar focus,

communication activity, and task-based activity.

6. Observation and Reflection
6.1. School A

Our students’ knowledge of English is quite limited and their motivation for English
study 1s not so high, either. We have therefore had difficulty in making them speak even a
single word in English. Predictably, they didn’t communicate with each other well in the
first lesson, “Karuta”. After the lesson, I filled in the “self-evaluation” sheet and thought
that the students were puzzled by my instructions and were a little bit nervous. So I
decided to speak more clearly in plain English and to use popular English music as back
ground music during class in order to relieve the tension they felt and to encourage a more
positive attitude to communicating with each other. This worked very well. Day by day
they gradually began to speak English, although in a shy voice.

The results are as follows: To the question “Do you often speak English during the
lesson?” 11% had answered “often” before the activities, but 46% answered “often” after.
The number of students who answered “like” to the question “Do you like pair work?” also
increased from 24% to 44%. On the other hand, the number of those who answered “don’t
like” to the same question didn’t change at all, regrettably. It was also a pity that only
29% of the students answered “Yes” to the question “Are these lessons useful for your
future?” Considering these results, I think I should try to clear up why not a few students
feel these lessons are useless and to change or transform the activities to some extent. As
a whole, however, they seemed to enjoy the activities. In our school there are some
students who take little interest in English lessons, but nobody looked bored after the
activities were introduced. I think student-centered activities caused this outcome.

Certainly the affective filter (Krashen, 1988) has been gotten rid of. If we continue with
these activities furthermore, with which we can make our lessons more fun, giving our
students more opportunity to speak English, I believe we will be able to make our

students more motivated and to improve their communicative ability.
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“Self-evaluation” surely has changed my attitude toward lessons. Now I would like to
endeavor to be more considerate of those students who don’t feel they have made progress

in communicating in English.

6.2. School B

In my school, OCA class is divided into two according to the students’ name order.
Having the small class provides my students with more opportunities to speak in English .
Further effective ways, however, should always be taken into consideration to make them
feel free to speak in English. In my class, “Karuta”, “Sugoroku” and “Balloons”’ have been
introduced to motivate them to speak more in English. To the questionnaire, 69%
answered, “I don’t think English is necessary for my future,” and “I don’t know.” However,
81% respondents replied they felt communication class would be useful in their future.
In general, they show more interest in speaking English compared to reading and writing.
In pair and group activities, they were positive in speaking even though they made some
mistakes in grammar. Those who answered they spoke English very much during the
activity remained only 12%, but there were 84% who felt they just managed to speak
English. In reference to the final questionnaire, one-fourth of the respondents mentioned
they felt.

6.3. School C
2.Did you have a positive or good feeling about the activity?

In my self-evaluation after last two activities, the percentage of positive responses
matched the students’ evaluation. Every class seemed to have one or two students who
wouldn’t take part in the pair activities. [ think these students simply don’t like to make
pairs with other students.
4.What do you think about the level of the activities?

Soon after “Baloons” was introduced, some students told me that they didn't know what
questions to ask even in Japanese. So in the next period, I showed them many examples of
questions and told them to answer just in one word in English. In this way, more
students use English in a relaxed mood.
5.What do you think about your teacher’s speaking?

Compared with the previous two activities, the instructions for the “Task-based” activity
were twice as difficult in the second pair activity as in the first pair activity. However
students found the explanation easier to understand since they better understood what
was required of them to do. There were some reasons for this. Firstly, the students became
more used to the activities. Secondly, I found a way of speaking which is easy for them to
understand. For example, I spoke very clearly and slowly in the standard classes and used

more difficult English expressions in the advanced class. Sometimes, I spoke only in
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English. Then I learned I must wait some moments before explaining some expressions or
instructions in Japanese.
7.Did you feel the atmosphere to speak English easily in the lesson?

In “Karuta”, students had little chance to speak English. They only told me the score
they've got in the game. In the activity “ Balloons “, which is a pair work activity, students
proceeded to speak more and more English, while in the “Task-based” activity, some pairs
took a long time to begin speaking English. However they tried to form long sentences

rather than one-word responses.

6.4. School D

The pre-and-post questionnaires show that 76% of the students enjoyed the activities and
participated positively. Students were also interested in pair and group work more than
before and wanted to do various activities more.

Introducing the activities produced a good effect on the classes. However, I thought that
the students soon became accustomed to the activities after having taken part in them. At
first, the students who had wanted to use English started to participate actively and even
tried to speak English out of the classrooms. Furthermore, the students who showed no
interest initially began to enjoy group work progressively and as a result the overall
student interest and motivation was raised. Consequently, they were asking more and
more questions, such as, “How do you say that in English?”

Even though I usually look back after each lesson to do a self-evaluation mentally, I
found it was more practical and beneficial to write down and log the lessons’ progress for
the purpose of future self-evaluations and class-improvements. This, I believe, will give
me a better chance to improve my future lessons. Also, through these activities I realized
that the more the teachers involvements and enthusiasm, the better the students’
responses, positivity and activeness would be toward the lessons.

Finally, I believe our work has shown that the students and I were both encouraged to
become more positive regarding our future English lessons and regarding our attitudes

towards teaching and learning and our relationship.

6.5. School E

I observed how the students reacted through some activities in two different types of
classes, OCA and English 1. There were some differences between the two, however, 80%
of the students answered they enjoyed the activities and 67% answered they took part in
them actively.

In “Karuta’, I used some basic English expressions which were very helpful for students
such as, "Please speak more slowly” or “How do you say it in English?” 1 also made

students read out the sentences after they picked up the cards, which gave them some
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opportunity to speak English. In “Sugoroku”, I found the students tried to express
themselves by using simple English words and enjoyed speaking up in English. In
“Balloons”, 1 gave them three minutes to interview their partners’ favorite music. The
second time they played, they were able to create even more balloons by interviewing their
partners’ favorite foods and sports.

“Is the English lesson interesting?’

After applying these activities to the usual lesson plan, the answer “Yes” increased from
30% to 66%, which means doing different types of activities really works to the interest of
the students.

One of the students said the activities were fun but she would like to do different kinds
of activities every time. So we need to use a variety of different and interesting activities,
moreover, we have to be more flexible according to the classes or students.
“Self-evaluation” after each lesson was essential in order to improve and organize the next

lesson.

6.6. School F

It is easy to understand that game-like, task-based activities, or activities with a
competitive angle are a sure way to motivate students and liven up our classrooms.
Throughout the series of activities most of the students seemed to have participated
actively. According to the activity questionnaires, most of the students were interested,
enjoyed themselves and wanted to do more. In addition, by giving a variety of interesting
topics and activities, students will be more motivated and interested, and they are more
likely to practice more. Apparently it is good for teachers to promote some activities like
these, but it is not easy to handle them to the point that teachers can always think of
what to do in terms of how to interactively connect these activities with the current goals
of the text or course.

Over a couple of months I videotaped my classes, kept a journal, and used the
self-evaluation sheet on which to reflect upon each of my classes. I have found this
routine very helpful indeed especially when I reflected upon what I actually did, how it
was taught, what my students did, how they responded in the classroom, etc. This
encouraged me to spend a lot more time than before thinking of and planning what to do
and how to do next. Furthermore, I noticed that in due course my focus on how to teach
and what to teach shifted to that on how the students performed and how I interacted

with them. This student-centered view can help to improve my teaching in many ways.
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1
2.
3
4
5.
6
7
8
9

10.

7.

Self- Evaluation Questions

1. Did you finish what you had planned to do? Yes No
Students Participation 100% 70% 50% 20%
Were you clear in the presentation? Yes No
Did your students listen to you carefully? Yes No
Did your students speak English? A B C
Was your material or handouts appropriate? Yes No
Did you help your students in the right time? Yes No
Were you able to control your students during the activity?  Yes No
Did the activity disturb the rest of the class time? Yes No
Anything else to note?
Figure 1
Prior Questionnaire Post Questionnaire
Figure 1.1
Is the English lesson interesting?
Yes No Donthknow] ____ Yes No Don’t know
3% 17% 46% 60% T% 33%
Figure 1.2
How often do you speak in class?
Often | Sometimes| Not st all — Often | Sometimes| Not at all
7% 73% 20% 13% 67% 21%
Figure 2.1 Figure 2.2
Did you feel less nervous or embarrassed Do you think your teacher is
after the activities? enthusiastic?
Yes No Don't know Yes No Don't know
29% 34% 37% 81% 4% 15%

Figure2.1 and Figure 2.2 are included in the post questionnaire.

Conclusion

Research Group A has conducted an action research to fulfill the aim of promoting

referential activities.
videotaping, and the self-evaluation sheet.

teachers.

Our group has put it into practice by way of audio recording,
This has been informative and helpful for the
We have admitted that the routine work of observation and reflection enabled

us to see what has remained unseen in the students' performance and to view our own

way of teaching from different perspectives.

helped us to come up with some ideas and generate new alternatives.

The term of the research covered merely several months,

11

Additionally, the self-evaluation sheet

Nevertheless, there was a



remarkable improvement in our students’ attitudes toward class. As compared to the
prior questionnaire, the post counterpart shows there is an increase in the students’
interest by 23%. ( Figure 1.1). This means that the students held a good opinion of the
teachers. Figurel.2 shows that more students used English more frequently.

Through a process of trial and error during the classes our focus on teaching shifted to
student-centered. Reflectively, we noticed that we became more aware of the students’
responses in class. Consequently, we positively tried some alternatives in the hope of
their improvement. Figure 2.1 indicates that our research helped 29% of the students to
become less embarrassed or nervous about speaking English than before.

The students assessed the teachers' class performance in some criteria. In enthusiasm,
(Figure2.2) for instance, most of the students accepted the teachers’ enthusiasm, which
reflected our endeavor.

We agree that the action research including self-evaluation have brought us to a deeper
understanding of the dynamics of what is really taught and how it is taught. Besides, we
feel that this reflective research is just a beginning to create effective teaching for

improving students’ communicative ability.
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Group B
A STUDY ON DEVELOPING READING ABILITIES
THROUGH LINKING TO LISTENING

1. Introduction

Have our daily lessons been sufficient in improving the reading abilities of students?
The recent dramatic development of information technology requires us to have greater
abilities in reading: the ability to process a large quantity of information and respond with
our own ideas as quickly as possible. There i1s an urgent need for teachers to search for how
these kinds of abilities could be developed effectively for students in class.

A grammar-translation method, in many cases, is applied with high school students so
that teachers can assess how accurately the students understand reading materials.
Generally in grammar-translation classes, teachers expect their students to prepare for the
text to some extent, and such expectations tend to lead to intensive reading. Intensive
reading is of course one of the meaningful methods to teach English, but on the other hand, it
limits the number of lines that students can read in class. What we assumed that students
needed right now was to gain the competence to read through a lengthy passage at one time
and be able to extract the gist.

Research Group B has attempted to find a new method for reading lessons that would
help students acquire such competence. Is it effective to let students practice reading
through a passage without stopping or repeating? And if it is, what kind of method can be
used?

Reading itself is communication by means of letters, and to teach reading separately
from other skills is one of many well-known methods and also important. In this study,
however, we focused attention on the words in the New Course of Study published in 1999 by
the former Ministry of Education, which states:

“Teachers should plan their classes in order to enhance the effectiveness of training for
better reading through activities systematically integrated with listening, speaking
and writing.”
Taking note of these words, we attempted to suggest a teaching method of reading,
particularly linked with listening. This was because we considered that the listening
process would be significantly similar to the reading process. Thus, we have initiated this

study on a method that closely and reciprocally links listening to reading.

2. Preliminary Survey
In order to grasp the present situation and thoughts of our students, we took a
preliminary survey of a total of 823 students from 4 different high schools. Some of the

results are shown below.
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Table 1. Types of High Schools ana Classes Surveyed

School A B C D Total

Type of School General, Full-time | General, Full'time | General, Full-time | General, Full-time

Grade st 1st 1st, 3nd 1st
Class Type English I English 1 English I, Reading English I
Students Surveyed 162 273 190 198 823

Figure 1. Results of the Questionnaires

Q.1 Do you lke English? Q2. On which skill have you spent the most
hours?
64%  11.1% 1.1%

36.7%
| ll Absolutely B Yes B So-so & No O Absolutely Not I ll Reading (] Listening [ Speaking [ Writing [ Otherﬂ
Q.4 How do you feel about the text—learning of
Q.3 Which shill do you think is your strongest? English I, English @I and Reading?
29%
17.8% 177%  A4%

7% 46.2%

227% 55.2%

25.5%

Lll Reading B Listening £ Speaking O Writing O Others l Iﬂ Easy B Difficult © Enjoyable E Boring
Q5: Do you want to grasp English passages Q6: Do you want to comprehend English
accurately? passages faster?

16.6% 14.1%

o rgaw%

Q7: Do you want to comprehend English passages  Q8: Do you want to read English passages

without translating? without being nervous?

17.3% 13%

Srsew

*from the bar on the left: Yes, Partially, Not so much, Not at all
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As the above charts show, 40% of the students answered that they liked English and
about 25% did not. This tells us that three fourths of the students in these four schools do
not show a negative attitude towards learning English. Also, almost half of the students
indicated reading as the skill on which they had spent the most hours, and also regarded it as
their strongest skill. On the other hand, over half of the students feel that it is difficult to
study the textbooks in senior high schools. This may be related to the fact that there is a
large gap between what they studied in junior high schools and what they are studying in
senior high schools. Some students say that there are many new words and both longer and
more complicated sentences in senior high school textbooks. Others say that the contents of
the textbooks are too serious and difficult.

In spite of having those feelings, most of our students still have a strong desire to
improve their competence in reading longer and more complicated passages, and feel the
necessity to acquire higher reading abilities, mainly in order to pass the entrance
examinations of universities. Recently, the entrance examinations of universities require

examinees to read a large amount of passages within a limited time.

3. Aim of This Study
We would like to provide the following opportunities to students in this study:
“To read various reading materials without translating into Japanese
-To become aware of their current ability
-To develop the ability to efficiently understand reading materials that are
completely new to them
- To have confidence in their reading skills.
Thus, we will demonstrate that the presenting of reading materials with listening tapes
that have artificially-placed pauses between chunks leads to the end result of motivating

students to learn English.

4. What Is an Effective Way to Develop ‘Reading Abilities’?
4.1. What Are ‘Reading Abilities’ in This Study?

There are various interpretations of the words ‘reading abilities™ ie. ability to read
materials quickly, to understand them deeply, to skim or scan them, etc. When we talk
about ‘reading abilities’ in this paper, however, they mean the following abilities:

1. to read lengthy passages at one time without stopping or repeating,
2. to understand lengthy passages without translating into Japanese,
3. to read lengthy passages according to the input order of chunks, and

4. to grasp the main points of lengthy passages.
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4.2. Why Do We Use Tapes?

Hadley (2000) states that both listening and reading skills can “be characterized as
problem-solving activities involving the formation of hypotheses, the drawing of inferences,
and the resolution of ambiguities and uncertainties in the input order to assign meaning.”
She also mentions that “the goals and some of the global processes in listening and reading
comprehension are often similar,” though “the nature of the input (speech or writing) and
the way in which that input is processed are quite different.” Moreover, Narita (1998)
indicates that both reading and listening are ‘active’ and ‘positive’ activities, not passive
ones.

Their ideas on the similarities between reading and listening gave us the hint to start
thinking of linking reading and listening activities in order to improve our students’
competence in reading.

Additionally, we would like to refer to subvocalization. Rayner and Pollatsek (1989)
conclude from their experimental data that subvocalization is ‘a normal part of natural
silent reading.’ If our students can subvocalize English words naturally as they see them,
they can go through them smoothly. Even though there are some words in the texts that
the students do not know how to pronounce, the voice on the tape may assist the students in
phonological coding. In addition, the voice on the tape will guide those students who
cannot read lengthy passages at one time by themselves. Accordingly, we resolved to utilize

tapes in our teaching method.

4.3. Why Do We Think Chunking Is Important?

Chunking is “the division of utterances into parts, as part of the process of learning or
comprehension,” and “the different parts of the utterance are called chunks.” (Richards et al.,
50)

Some experts emphasize the importance and effectiveness of ‘chunking reading for
Japanese students. Nakajima (2000) suggests that ‘chunking reading’ would be helpful to
junior high school students who have difficulty in reading lengthy passages. Also, Narita
points out the significance of understanding passages according to the input order of chunks.

Since we also considered ‘chunking reading’ to be significant and effective for our
students, we adopted the ‘chunking reading’ method as a means of training for better
understanding of lengthy English passages. In order to introduce this ‘chunking reading’ to
the students, we devised a way to put some artificially-placed pauses between chunks on a
tape. We made the students write down slashes when they noticed pauses on a tape.
Slash-writing while listening to tapes with pauses between chunks requires the students to
follow the voice they are listening to. It also makes them aware of chunks.

Some students claim that they cannot answer the questions in the test after reading a

lengthy passage, even though they understand each sentence in the passage. L2 (second
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language) readers cannot process information efficiently because the capacity of the working
memory in L2 reading is smaller than that in L1 (first language) reading. As a solution to
this, it has been proposed that the cognitive burden in class should be reduced. Presenting
reading materials with listening tapes that have pauses between chunks can lessen
cognitive burden. Moreover, it may stimulate phonological working memory, which is said

to be essential to improve decoding skill.

5. Hypothesis

It would be effective and useful in developing the students’ reading abilities to have
students read through lengthy passages according to the input order of chunks while
listening to tapes, which have artificially-placed pauses between chunks.

6. Experiments in Class
6.1. Procedure
(1) 10-Minute Training Tests

We conducted 10-minute training tests, ten times, in two different ways. One was the
Tape-Listening method, which we would like to propose in this paper. In this method,
students read through the materials while listening to tapes with artificially-placed pauses
between chunks. The other was the Silent-Reading method, in which students simply read
through the materials with slashes between chunks. The texts and the questions were the

same in both groups.

Teacher Students
<Tape-Listening Group>
*The teacher prints an English text on one
side of the worksheet and five questions on
the other side.
*Before the test, the teacher should tell
students about the following procedure:

1 Hand the worksheet out to students with *The students should not look at the
the text side up. question side, the back side of the sheet.
2 Tell the students to get ready for the 3 Write slashes on the text when they notice
examination and start the tape. pauses on the tape, and grasp the meaning
of the text while listening and writing
slashes.

4 Listen to the tape again checking the
slashes they put down, and try to
understand the text more deeply.

5 Have the students answer the five *The students should not read the text
questions printed on the back side of the again.
sheet, after the tape is finished. *They should answer the questions within a
6 Have students stop answering the certain time period. (90 sec. for Text No. 1,
questions when time is up. 80 sec. for No.2-4, and 70 sec. for No.5-10.)
7 Write the correct answers on the 8 Check their own answers and write their
blackboard. score on the sheet.

9 Collect the worksheet.
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Teacher
<Silent-Reading Group>
*The teacher prints an English text with
slashes between chunks on one side of the
worksheet and five questions on the other
side (the same as the Tape-Listening
Group).
1 Hand the worksheet out to the students
with the text side up.

3 Have the students answer the five
questions printed on the back side of the
sheet.

4 The next procedures are the same as 6-9 for

the Tape-Listening Group.

(2> Comprehension Tests

Students

* The students should not look at the

question side, the back side of the sheet.
2 Read the text silently.

* Reading time should be as long as that of
the Tape-Listening Group, i.e. the recorded
time of Text No.1 is 2'13”, so the students
of this group have 4'26” to read it.

* The students should not read the text
again.

We conducted two comprehension tests before and after the series of 10-minute

training tests.

Both tests were conducted in the same way. The number of text words for

the pre-training test was 3563, while that for the post-training test was 378. The procedure

for the pre-training test / the post-training test was as follows.

Teacher
1 Explain the procedure of the comprehension
test.
2 Give the students the worksheet with the
text side up.
3 Have the students start reading the text.

5 Indicate the time on the blackboard every
10 seconds (120 sec. up through 600 sec.).

7 Have the students answer the ten questions
printed on the back of the sheet.

*Procedures from 4 to 8 should be done
within 15 minutes.

10 Have the students stop answering the

questions when time is up.

Write the correct answers on the

blackboard.

13 Collect the worksheet right after the
students finish writing their own scores.

11

Students

*The students should not look at the
question side, the back side of the sheet.
Try to grasp the meaning of the text. Read
the text only once.

Look at the blackboard when finished
reading the text, and record the time
indicated on the blackboard as their own
‘reading time.'
Go through all the questions without
reading the text again.
May go back to the text if the students still
have time after answering 10 questions. If
they get a different answer, they should
write the new answer separately.

Check their own answers and write their
score on the sheet.

12
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6.2. Samples
(1) A Sample 10-Minute Training Test

<HEBE»

I love to read and | love books. In high school | had a part-time job in a
public library near my house in Toronto. Many of my friends worked in
restaurants or in banks and they made more money than I did, but 1 was
happy to work in a place I loved. 1 helped people find books they were
looking for.

Some pecple say students should not have part-time jobs because they
won't have time to study. [ don't agree. A part-time job teaches young
people about the real world. 1 was lucky to have a job where I could work
and study at the same time.

1 worked at the library with some friends from my high school. When
we were not busy, we were able to read books. In fact, our boss encouraged
us to read. She thought it was important for us to learn about many kinds

®eE
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. BRAOEREAL T EMTRS
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S RADARLEANBRE

o0 o8

Q4. Tadd PROIFOBIRNCIEDENTT A

of books and subjects,
book about the environment.
forests.
It was the best job a student could have.

(2) A Sample Comprehension Test

*TORTEMAT, BAPROOIZ A 205 S a1,
oot FiiMErHET,)

When you see someone who is not loved by anyone, how doyou feel? Mother
Teresa* saw many poor, sick and dying people. She thought the most important
thing for these people was love. She always thought about it. She started the
“Missionaries of Charity*,” and gave hope to people around the world. And in
1978, she won the Nobel Peace Prize, and with it, $180,000. She used the money
to buy food for many poor people.

Mother Teresa was a nun* and was a pnincipa) of a big school.  In those days,
she saw many poor, sick and dying people with no food to eat because of war. Cne
day, she felt that God wanted her to help the people in the poorest areas. So, in
1948, she left her school to help these people. She was alone and she did not have
any money.

First, she started a school in one of the poorest areas because she knew the
most important thing for a better life was leaming 1o read and write. She did not
have any desks, chairs, pens or paper. so she wrote on the ground. The school
started with a few chuldren and it grew quickly.

Serond, she was able to begin the Missionaries of Charity The number of
members in it increased. All of them were poor because she thought that they
must be poor to understand the poor people. Mother Teresa and the other
members helped many poor, sick and dying people. Today, there are over 300
Missicnaries of Chanty houses around the world. Mother Teresa told people to be
kind to the people around them Sometimes people asked, ‘What can 1 do to
help? She always answered, “Begin at home by saying something goed to your
child, or to your husband or to your wife. Begin by helping someone in your
community, at work or at school.”

Mother Teresa died on September 5, 1997. She was 87 years old  Once,
she was asked about the future of the Missioharies of Charity without her.

She answered, "God will find someone better to help the poor people *

(353 words}
*Mother Teresa : v#— - 7 L-4 {(A&)
Missionaries of Charity : #OROCERES nun ; BB

*hRER EOETLIUNZAd ML WE 2 AL,
Reading time

IEATH

I first became interested in rain forests when 1 read a
And now I am working to protect the rain
I often think about my friends and our time together in those days. c. FEIMAMBMED S FE o LR~ 1
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1. Mother Teresa thought the most impartant thing for poor, sick and dying people

was .
a money b hope c.ahospital d.love
2 Mother Teresa spent the maney which she got with the prize
— for poor people.
atobuild aschodl b to build a hospital <. to buy medicine
d_ tobuy food
3 Mother Teresa left a hig schoal in 1948
& because of war
b. becamse she decided Lo help poar people
. becaume she didn't have any maney
d. because she didn't like her schoal
4 Mother Teresa thought the best way Lo be a better life was
& 10 believe in God b. to have a lot of money
c. tobe sble toread and write d. to be kind to poor people
5. At her new school Mother Teresa wrote everything on the ground _ _
& because she had a few student
b, because she could write there very quickly
. because sheliked to write there
d because she didn't have pens or paper
6 The members of the Missianaries of Charity should be
anch bpoor csck dalone
7. Mother Teresa began the Missionanes of Chanity
& 1o win the Nobel Peace Prize
b. 10 start a schodl
¢ 1otake care of ck end dying people
d 10 buy food for pecple around the warld
& More than three hundred have been built around the wirld.
a Missionaries of Chanty houses
b. Misnionaries of Charity echods
e Misa ves of Charity hospital
d. Mismonaries of Chanty hotels
S. Mother Teresa told people tobe kandto — .
a. their [amily b the members of Lhe Misnonaries of Charity
c themselves d God
10. Mother Teresa thought
people in the future.
ashe b God c.sameme
d the members of the Missionaries of Chanity

would find someone better to help the poor



6.3. Analysis of the Experiments

Table 2. Results of the Comprehension Tests

[SCHOOL A} PRE-TRAINING POST-TRAINING
n RETT ding WPM | Score'l | Score2 | RE Re‘.’dmg WPM | Score-1 [ Score-2 RE
me Time
S"e'g;i‘j;d‘“g 41| 24051 | 93.43 7.08 25950 | 96.11 6.25 7.45 60.07
T“p"‘(';hm“‘“g 41| 239.00 | 98.18 8.13 24195 | 10113 | 7.05 7.83 71.30
roup
T"p"(';“’“en’“g 41| 26075 | 8597 . 795 256.10 | 93.25 7.10 7.95 66.21
roup
[SCHOOL B) PRE-TRAINING POST-TRAINING
i Rfr:d’“‘ WPM | Score'1 | Score2 | RE | Re8di"€ | wpn | Score'l | Scorez | RE
me Time
Control Group |161] 296.76 | 7724 | 669 | 749 | 5167 | 25466 | 9663 | 728 803 | 7035
s”“g;ﬁ;“‘““ 40| 30188 | T0.16 | 7.63 850 | 5353 | 25094 | 9570 8.00 8.56 76.56
T"p‘*g"f:;“‘”g 40| 31459 | 6733 | 727 795 | 4895 | 24135 | 99.98 7.32 8.03 73.19
T“peg‘ris:;“mg 41| 28205 | 7509 | 705 | 800 | 5294 | 24282 | 10172 | 741 8.64 75.37
{SCHOOL C] PRE-TRAINING POST-TRAINING
n Reu?dmg WPM | Score-1 | Score-2 RE Rm.ldma WPM | Score-1 | Score-2 RE
Time Time
S""’g;‘:ﬁ;‘l’“ 40 | 30283 | T6.26 6.87 - 30788 | 76.89 5.79 6.15 44.52
T‘P“('}I;f:;“m‘ 3s| 28021 | 7419 6.97 . 30633 | 8162 | €23 | 647 | 5085
Tape-Listening( o) | ogg g7 | 7130 5.46 30432 | 7956 5.27 5.68 42,61
Group
[SCHOOL D} PRE-TRAINING POST-TRAINING
n | Betdng | wWeM | Score'l | Scorez| RE Reading | wpM | Scorel | Score2 | RE
SilentReading| ,, | 31534 | 7012 776 ; 26220 | 8713 | 683 | 685 | 5951
Group
T“""g;f::“‘“ 40| 20150 | 77.10 748 27125 | 8183 7.33 7.43 59.98
Tapet'}lrf:;“ing 41| 33195 | 6565 6.95 275.12 | 80.31 7.28 7.30 58.47

*1n' means the number of students.
*WPM stands for words per minute.

*Score-1 shows the average scores after their first reading, without re-reading the text.

*Score-2 shows the average scores after re-reading the text.

* RE stands for reading efficiency.

RE = WPM x Score-1x 0.1

('Score-1 x 0.1' is the percentage of correct answers without re-reading.)

The results of two comprehension tests showed some of the following tendencies.

The average of WPM and reading efficiency (RE) in the Tape-Listening Group (TLG)
was higher than those of the Silent-Reading Group (SRG).
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students got higher WPM but lower RE. The results indicate that the TLG students can
read English passages faster and comprehend the contents properly. The group that had
the lowest WPM in each school had great improvements in average scores. This table
shows that the 10-minute training seemed to be effective in both of these ways.

The most important factor of this method may be continuity. School D had the most
unexpected results, which could be because the students had some blanks during the

training.
Figure 2. Results of the Survey After the 10-Minute Training
Q1. Do you think you came to comprehend Q2. Do you think you came to comprehend
English passages properly after the 10-minute English passages faster after the 10-minute
training? training?

0% 25% 50% 75% 100% 0% 25% 50% 5% 100%
Q3. Do you think you came to comprehend Q4. Do you thinik you came to be able to read
English passages without translating into English passages without being nervous after
Japanese after the 10-minute training? the 10*minute training?

38.4 79

241 36.1

—l

0% 25% 50% 75% 100% 0% 25% 50% 75% 100%
Qb. Were you encouraged to read more English

o

Q6. Do you think that writing slashes between

?
pasesges: chunks by listening to a tape is effective in

improving reading abilities?

291 |86 =
— TLG 168
287
——— L "
75% 1008 O 25% 504 75% 100%

* from the bar on the left: Yes, Partially, Not so much, Not at all

Figure 2 shows that more than half of the students acknowledged the effect of the
10-minute training. And the most distinctive feature of these results can be seen in Q3; far
more students in the TLG thought that they had become able to comprehend English
passages without translating into Japanese than those in the SRG.
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7. Conclusion

There was not much difference in the RE between the SRG and the TLG after the
10-minute training. However, most TLG students had better results in WPM. It seems
reasonable to suppose that the TLG students understood reading materials without stopping
or repeating while reading, without translating into Japanese, and according to the input
order of chunks. That is to say, ‘reading-while-listening’ does not allow students to go reread
passages. Tapes control the reading speed of the students, and do not give them enough
time to translate into Japanese while reading passages.

The questionnaire also indicates that most of the TLG students realized that they could
read English without translating into Japanese. Moreover, they came to know the
importance of paying attention to chunks by listening to the tapes which had
artificially-placed pauses.

Therefore, we can deduce from the data that: it is effective and useful in developing the
students’ reading abilities to have students read through lengthy passages according to the
input order of chunks while listening to tapes, which have artificially-placed pauses between
chunks.

These experiments gave us many opportunities to consider what is the best way to
develop reading abilities for each student and each school. We are convinced of the potential
of developing students’ RE more through some modifications to our method. For example,
the quality and the quantity of English materials we use for training, the way to add pauses
to the tapes, and the length of the pauses can be modified to some extent. In particular, the
length of the pauses should be considered carefully.

It was obvious that most of students enjoyed studying English by our method. Some
students were satisfied with the fact that they gained confidence in reading English after the
training. Others commented that they became aware of their current English ability and
set goals for achievement. There were also some students who made the assertion that ten
times were not enough for training. There is no doubt that the most significant factor in this

method is to carry out the training continuously and patiently in every class.
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