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【日本語抄録】

A.ス ピーキング活動に活かす リーディング指導と評価の工夫

学習指導要領は、英語1・ 皿において4技 能を総合的に関連づけた指導を展開することを求めている。

しかし都立高校の英語教員を文橡 にアンケー トを行ったところ、特に 「話す」活動う汁 分に行われてし癒
ち

いことがわかった。そこで、Aグ ループは、「読む」活動を工夫 して 「話す」意欲、技能の向上に結びつく

指導法を研究した。具体的には、Harmerの5段 階指導法に基づいて、6段 階の指導法を発案 し、全ての段

階 で 「話す」活動を盛 り込む実践をした。最初にLead-in.Lexi副 、Avliminaryの3段 階でそれぞれ、テキ

ス トの内容に対する動機付け、語彙知識の注入及び強化、文法や構文の要点学習といった準備を行い、続

いてReadi㎎ 段階ではタスク学習を、Feedback段 階ではタスクの結果を生徒に返すことで補足、定着を行

った。そして最後の 一..段 階で、それまでの活動の総括として、各段階における基礎的な活動を取 り

入れた 「話す」活動を課した。

併せて、自己評価カードを作成し、生徒の目標意識の顕在化と自己評価力の向上および教員の指導の改

善を図った。このカー ドをReading.Feedback,Speah㎎ のステージ終了後に生徒に配り、各ステージで教

師はコメントを返した。それに従って生徒は次回の目標を立て、教師側は生徒のコメントを基に指導のあ

り方についての問題点を把握し、速やかに改善を図れるようにした。

その結果、生徒に従前以上の動機付けをし、読む活動の学習成果を活かしてより積極的に 「話す1活 動

をさせることができることを確認 した。 この6段 階指導と自己評価カー ドは各学校の状況に合わせて改良

していくことでより完成度が増す。われわれはこれにより、平生の授業において無理なく実施できる、「読

む」活動を 「話す」活動につなげる一つの方策を示すことができたと考える。

B実 践的コミュニケーション能力を育成する文法指導と評価の工夫

従来の高校の英語学習は、文法の理解に重 点を置いた ドリル練習やテキス トの訳読に終わることが

多 く、日本人の英語によるコミュニケーション能力、特に 「話す ・聞く」技能が低い一因であると批

判されてきた。その一方で、いかなる言語 も文法規則に基づいて構成されているので、文法知識はコ

ミュニケーションに不可欠である、 という指摘 もある。

この現状を鑑みてBグ ループは、文法指導を行 う中で、どのような工夫をすれば、コミュニケー シ

ョン能力の育成に役立てることができるかを課題とした。

我々はまず英語でコミュニケーションを行 う際に必要度の高い文法項 目は何であるかに着 目し、都

立高校の英語教員に、 日常会話 レベルの 「話す ・聞く」活動を行う上で特に役立ち重要度が高い文法

項 目は何であると思われるか、というアンケー ト調査を実施した。 この結果 に基づき、最終的に 「文

の種類〕・「受動態」・「不定詞」の3項 目に絞 り、その指導法と各指導段階における適切なコミュニケ

ー ション活動を立案、検証 し、生徒の自己評価で成果を確認 した。

その結果、3つ の文法項 目における、導入、規則の教え込み、パターンプラクティス、コミュニケ

ー ションより成る指導段階のうち、最初の3段 階では生徒の活発な活動を引き出せた。最後のコミュ

ニケーション段階では、話す活動、とりわけ生徒が文法知識を 「話す」技能に転用しなが ら英語 を発

す るという点においては依然工夫の余地があるが、生徒の学習意欲 を高めることができたと考える。

1



CONTENTS

GroupA

SPEAH-NGACTIVITIESINTRODUCEDINTOREAD-NGACTIVITIES

1

2

3

4

5

6

7

8

Introduction

PurposeoftheStudy

HypothesisandTheories

MethodforHypothesisTesting

ProcedureoftheSpeaking-orientedReadingActivities

FeatlaresofEachSchool

AnalysisandDiscussionoftheSelf-assessmentSheet

Conclusion

3

4

4

6

8

8

1

3

1

1

GroupB

GRANIIVIAR-NSTRUCTIONFORDEVELOP-NGCOMMiJNICATIVECOMPETENCE

1

9
U

3

4

5

Introduction

Hypothesis

TeactungProcedure

Analysis

Conclusion

4

4
6

4

9

1
∴

-
よ

ー
ム

ー

2



GroupA

SPEAH-NGACTIVITIES-NTRODUCEDINTOREAD-NGACTIVITIES

1.Introduction

1.1Background

TheCourseofStudysaysthatclassesofEnglishIandIIshallintegrateactivitiesofreadh19,writi皿g,

listening,andspeakingsystematically.Lookingbackonourownandcolleagues'classes,however,we

suspectedthatinmostclassesofE.1&II(shortforEnglishIandII)muchlessemphasiswasplacedon

speakingthanontheotherthreeskills.Andweoftenwonderedhowweshouldleadourstudentsto

speakouttheirownideasandopinionsontherichcontentsofthetextbooksofE.1&II,whichselect

varioustopics,e.g.globalissuessuchasenvironmentalpollution,gender,cross-culturalunderstanding,etc.

First,wetriedtogetinformationonwhatteachersaredoinginrealclassroomsinordertofindwhatwecan

domoretoencouragestudentstospeak.

1.2Questionnaire

WesentquestionnaireformsonEI&IItohighschoolEnglishteachersinTokyoandobtained97valid

replies.Herearetheresponsestothequestionnaire.

TablelResponsestotheQuestionnaire

1.Abouttheforsbasicskills 1SQ:Whydoyouchoosetosparelesstime 2-2Aquestiontothosewhochose

1-IQ:VVhichofthefourbasicslapsdo farapattictilarskillthanfortheo廿 瓢
5瓢"i

n2.1加e:

youliedtheeasiesttoinstnictin? 廿㍑e2 Q:Towhatextent〔.11111.1'I」1/

A:Reading63(75.9%) (Youcanchoosemorethanone) ac面tiesinyα π'RI&皿(歴 ～

Writing7(8.4%) A:Timeisspentonotherskills..42 A:GreetingatbesL_._.._.._.._..12

Spea}ong3(3.6%) Don'tlmowhowtoteach._...11 Simp]ebutusefulexpressions._19

vstennlg10(12.〔 隔) Notimeforpcepatation_..._.._5 Q&Aanthecontents..._..............29

Diffictilttoevaluate.._...._..__..6 Maldttgmrnaticsontheoontents....5

1-2Q:Whchσf血e血urba団c銘 皿sdo Ststhinkitunnecessary Shazirigmsrｺazl6a,theoonberｺts.......2

youfmdthemostdi伍cultroinshuctin～ !.11Y'」Y.1

A:Reading4(4%) 2{3A:DoyouwancywaE.1&II

Wridng30(37.筋) 1$Q:Doyouevaluates幽 ㎞the dassesm祀sp田 ㎞9{xm喧ed～

Sp田㎞943(53ユ%) camsorclassesofE.1&II? Yesindeed._..._..12(17.6%x)

hs㎞94(49%) A:Yes..._...._..._..13(183°10) Probablyyes..._.._24(3,5.39'0)

Nb_._.._...._。.58(81量7%) Soso_.。_。_..__16(23,5%)

K3Q:Whatpuum贈ofthegiven血 】山edo Notsomuch.._.._14f20.6%)

youdeuooetoeachofthefourbesicslQUs 1-7Q:if〔㎞b!econ6価(mswereprovidedto Notatall...w........_2(2.9%)

諭t把EI幽hIand皿dasses～ you,whatperoentageofthegiventime

A wouldyoudevotetoeachoftheforabasic 24Aquestiontothosewhochose

Ring54% Sk111SII1血eE㎏ 睡shl刎Hdasses～
昼㍉促

葵∋セ1deed四 〇r`Pmbab量yyes'撃 ㎞2く3:

Writing19.996 A: Q:WhydoyouwantyourE.1&II

S圃 ㎎11% Reding35.6% dassesmo肥sp曲9くm厩d～

listenigg15.4% Writing21.15"c A:25Writ[encommentsweregiven

Spealdng20.8% Someof眈m㍑ 【凶圃 ω面眈 臨

1-4Q:㎞ 面㎜ ω1伽,why liste[ring213%

dDyouchoosetodevotemopetuneto 2SAquestiontot}bsewhochose

al㎞ 〔ユ血rskmthanto山e(叉hert㎞e～ 1-8Q:1nrefeienoeto1-7above,whY
,

'N
otsomuch"or'Notstall"m23:

(Youcanchoosemorethanone) wouldyonchoosetodevotemoredyne Q:VNiycbn'tyouwantyourE.1&II

A:Studentsaskforit.._..._..._..21 toapaitiailardollthantotheother廿 煕e～ dassesmαesp田 ㎞9轍d2

Rπ 廿⊃een㎜e㎜,.。._32 A:27Writtencontinentsweregiven A:DoingetloUghsofac........_.3(8.8%a)

Knowhowtoteach..._.....23 So飼rにof廿㎜a祀 藤dω 廿1thetexし DifSctiltininstruction&acbvi&es..9(26.456)

Obeyuigtheschool'splate..._24 D酬thla麟m㎝t。..7(20.1%)

Othas_.__._...._..._..._....11 2.Abo庶sl燗 ㎞9㎞RI&II Unna⊃essa野 丘πenhancee蹴5(147%)

21Q:Doyouinstructinspealangin Noconsensusbetweentes_.1(2.95'0)

yourE.1&IIclassesatall? littledme㎞ 鵬 ロ繭 〔π」..馴剛_9(264%)

A:Yes..._....._.._..38(559%)

No.........._.........30{44.1/0)
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Itseemsthatteacherstendnottospendenoughtimeforspeaking,mainlybecausetheyfindspeakingskillis

themostdifficulttoinstructintheclasses(〉#E.1&H.Somesaytheydon'tlmowhowtoteachs蜘gsk血.

Andotherssayittakesmuchtimetoprepareforspeakingactivities.Inaddition,someoftheteachersansweritis

difficulttoevaluatespealangskill.Notonlytheydonotspendappropriatetimeonspeaking,butalsoitdoesn't

seemtheycanaffordtohaveaneyeonrelatingreadingactivitiestospeaking,foronly70utofthe97teachers

requiretheirstudentstocommentonordiscusswhattheyread.

Howcanwerelatereading,themainskillenhancedinEI&II,tospeakinginordertogivestudents

asmanyopportunitiestospeak重heirownideasoropiniansaspossibleinthelimited血1eofrealclassesP

2.PurposeoftheStudy

1)Thisstudyaimstoproposewaystorelatereadingactivitiestospeakingwhichguaranteestudents

opportunitiestoexpresstheirownideasoropinions.

2)Thisstudyaimstoseekwaysofstudents'self-assessmentthatmotivatestudentstowardreadingand

speakingactivities.

3.HypothesisandTheories

3.1Hypothesis

1)Studentsaremoremotivatedtogetinvolvedinspeakingtheirownideaswhenthespeakingactivities

areintroducedintoreadingactivitiesinasmanyopportunitiesaspossible.

2)Studentsaremoremotivatedtogetinvolvedinspeaking-orientedreadingactivitieswhensome

appropriatewayofself-assessmentisintroducedintheclasses.

3.2TheoriesUnderlyingtheHypothesis

3.2.11ntegrationofSkills

Widdowson(1978)suggestedtheneedfortasksthatintegratereceptiveandproductivebehavior.He

proposedexelcisesthatsh近1earners'interpreting"丘omitsreceptiver〔 ∋alizationasleadingtoits

productiverealizationaswriting."Hecallstheshift"GradualApproximationProcedure."

Harmer(1995)notedthatinreallifesi曲nsonecannotspeak舳outlisteninginconversationand

thatnormallyoneusesdifferentskillswhendealingwithonetopicanddevisedexercisesthatrelate

receptiveandproductiveactivities.

Freebody,P.andDuke,A.(1990)advancedthe"faunrelatedroles"thatsuccessfulreadersgothrough.

Theymentionedsuccessfulreadersshouldanalyzethetext.Thereforestudentsneedtolearnhowto

make"criticalreading"asa"textanalyst."

Theirassumptionssuggestthatweshouldfacilitatestudentstoproducetheirownopinionsonthetext.

Thissuggestioniswhatweintendtoadaptintothespeaking-orientedreadingactivities.

3.2.2Top-downandBottom-upProcessing

Tohelpthe"GradualApproximation"takeplaceinstudents,weadoptedMidorikawa's"top-down"and

"bottom -up"processing(20xO) .Forthereadingactivity,weincorporatedboththetop-downand

bottom-upquestionsintothetask,sothatstudentscanfirstskimwiththetop-dawnquestions,nextscan

4



withthebottom-uponesandfinallygetbacktothetop-downquestionstocomprehendthetextaurallyand

orally.

3.2.3VocabularyLearning

Nation(1995}impliedthatguessingthemeaningofunknownwordswouldbepossiblewhentheratio

ofunknownwordsfallstolessthan50r6%oneachpage.Yashima(2000)revealedthatforJapanese

highschoolstudentstoguessunknownwords,theratiohastobelessthanonethirty-fifthinthetext.

Theselateststudiessuggestthelimitationofguessingstrategies.Accordingtothesestudies,wethought

it'sbettertofixanindependentstageforthelexicallearningnecessaryforfluentreadingintheprocedure

ofspeaking-orientedreadingactivitiesasmentionedbelow

3.2.40urOwnMethodologicalPrinciples

Weproposeasix-stageprocedureoftheclassroomactivitiessoastoorientourstudentsfromreading

tospeaking,referringmainlytoWiddowsonfortheoreticalrationalesandHarmerforpracticalclassroom

schemes.Wetooktheideaof"GradualApproximation"fromWiddowson(cf.3.2.1.)bysubstituting

``speak血gP'fbr``writing"
.AndwealsoadoptedHarmer's``fivebasicstages"(Harmer,1995),addhlg

"Speakingstage"to血em
.Wethoughtitdesirableforsomekindofspeakingactivitytobeintroducedinto

everyoneofthestagesinordertorealizethisshiftfromreadingtospeaking.

1)Lead-instage:Thisstageaimstogetstudentsinterestedinthespecifictopicandmotivatedtoread.

Teachershelpstudentstoactivatewhattheyalreadyknowandrelateittowhattheyaregoingtoread.

Visualaids,musicorsongs,newspaperarticlesorwebsitescanbeused.

2)Lexicalstage:Thisstageaimstominimizetheanxietystudentsmightfeelaboutencounteringunknown

words.Action,pictures,comparison,enumeration,paraphrasingorsimplificationareexploited.

3)Preliminarystage:Thisstagealsoaimstogetstudentspreparedforreadingwithabriefintroductionof

grammaticalfeaturesincludedinthetextandof"keypointsforreadingandspeaking,"someformulaeto

beusedtoexpresstheirownideas,e.g.basicwordorder"S+V"oftenusedexpressionssuchas"1

11tl111ftIfdunk
...,1(dont)agree...,because...,etc.

4)Readingstage:Inthisstage,theteachersasksomequestionsonthetextsothatstudentscanskimand

scanthetext.Inordertodoit,teacherspreparethereadingtask,whichincludestop-downand

bottom-upquestions.Sinceouraimistorelatereadingactivitiestospeaking,weshouldinteractwiththe

studentsasorallyinEnglishaspossible.Wetriedtocarryoutatleasttop-downtaskorallywhatever

difficultieswemayhaveininteractinginEnglish.Bythebottom-uptask,studentsareexpectedto

comprehendthetextindetail.Inadditionstudentsreadsilentlyoraloudwiththehelpoftheteacheror

anaudiotape.ActivityofrecognizingsubjectandverbofeachsentencehelpsstudentsspeakEnglishin

therightwordorderof"S+V."

5)Feedbackstage:Thisstageaimstodeepenthecomprehensionofthetextbylookingbackonwhatthe

studentshavedoneinthepreviousstage.Atfirsttheteacherasksallthequestionsinthereadingtask

orallythistime,andthenmovestoreferentialquestionsthatgraduallyencouragethestudentstoproduce

theirownopinionsrelatedtowhattheyhaveread.

6)Speakingstage:Thisstageaimstoprovidestudentswithopportunitiestospeaktheirideasoropinions.
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Beforespeaking,thestudentsconfirm"keypoints."Theyarealsoinstructedtoincludeintheirspeech

thethreeconstituents,i.e."afact","personalopinion,"and"supportingargument."Whilespeaking,they

areallowedtostealalookatamemorandumbutreadingaloudthewholescriptshouldbediscouraged.

4.MethodforHypothesisTesting

Wedevisedaself-assessmentsheet(Figure1)soastomakestudentsawareoftheshort-termgoalsat

eachstageandmoremotivatedtowardspeaking-orientedreadingactivities.Wethoughttheeffectofthe

introductionofsmallspeakingactivitiesintoeachstageof1-一 一50nspeakingperformanceinthefinalstage

wouldbeexaminedwiththehelpoftheself-assessmentsheet.

FigurelSelf-assessmentSheet

自 己 評 価 カード 宰生徒はふと枠内を記入のこと

ClassNo.Name
1 a 3 4 5

分野1項 目1目 標 舗 コメント

Reading

「読 む 」活動

01}「読む」活動中
につまついた時、
あなたはどれくら
い読もうと努力しま
したか?

345 12345
読もうとするの
を諦めてしまっ
た。

わからない点
はあと回しに

して、先生が
来るのを待っ
た。

わか らない点は
何とか知っている
単語や熟陪をつ
なげて最後まで
読み続けた。

分からないとこ
ろを文脈から推

測し、文の主旨
をつかもうと最
後まで読み続け
た。

一

分からないところ
を文脈から推測
し、文の主旨か
ら細部まで理解
しようと最後まで

読み続けた。

Q2}「読む」活動に
入る前に得た知識
がどれだけ役に立

ちましたか?

345 12345 全然利用できな
かった。

少しは利用し
たが、あまり
意識しないで
取り組んだ

半分くらいは参考
になり利用した。

参考になること
が多く、おおい
に利用した。

全部を逐一参考
にし、それを元に

取り組んだ。

03}ど れだけ本文
の内容を読みとれ
たと駄 、ますか?

345 12345
全然理解できて
いなかった。

少しは理解で
きたが.ま だ
理解できてい
ないことが多
い。

半分くらいは理解
できたと騎 。

文章の内容が
ほとんど理解で
きたと思う。

すべて理解でき
たと思う。

Qa>ど れだけプリ
ントを仕上げられ
たと思いますか?

345 12345
ほとんど出来て
いなと思う。

2～4割 ほどし

か できて いな

いと思う。

5～6割 くらい は

出来たと思う0

7～8割 くらいは

出来たと思う。

ほとんど全部出

来たと思う。

一 一...

答え合わせ

Q5)先 生の説明や
色々な情報から、
分からなかったこ
とがどれくらい理
解できましたか?

345 12345 いまだに理解で
きなかった。

2～4割 ぼどし

か理解できな
かった。

5～6割 くらい は

理解できた。

7～8割 くらい理

解できた。

すべて理解でき
た。

Sp函 ㎎
「話す」活動

その①

Q6}r話 す」活動中
につまついた時、
あなたはどれくら
い話そうと努力し
ましたか?

345 12345
すぐoCすの を諦
め 、話すのをや

めた。

とりあえず黙っ
ていて先生の

指示を待った。

何とか知っている
英単羅や熟語を
ならべた。

スピーキング・リ
ーディングのキ
ーポイントを利

用し、単腰や熟
語を交ぜて話し
てみた。

スピーキング・リ
ーディングのキ
ーポイントや別

の言い方を利用
し切り抜け、発話

をとぎらせなか
った。

Q7)各時間の話す
活動がどれだけス
ピーキングの発表
に役立 ちました
か?

345 12345
まったく役に立
たず、発表も苦
労した。

少しは役に立
ったと思うが、

英語を話すこ
とにまだ慣れ
てはいないの

で、話そうとす
ることがあまり
い え な か っ

た。

話す活動のおか
げで、英語をPOす
ことに少し慣れ、

以前よりは抵抗な
く、話そうとするこ
とが半分くらい言
えた。

話 す活動のお
かげで英語を話

すことにかなり
慣れ 、話そうと
することをほぼ
言えた。

話す活動のおか
げで英誘を話す
ことに十分慣れ、

話そうとすること
はす べ て言 え

た。

ここから下は3段階z目標・評価を線 、て下さい。 1 2 3 活用できた項目

職
「話す1活動

　

Qs)ス ピーキング・
リー ディングの キ
ーポイントは、〔発

表で)活用できまし

たか?

23 123
授業で身に付か
ず、活用できな
かった。

授業で身に付
けるよう、活用
す るよう意識
し、1項目は活
用できた。

授業で身につい
ていたので、かな
りの程度(2項 目
以上)活 用でき
た。

()SV

()1(dα 【ft)thir匡k●冒●,beG日lose●..

()1(㎞,t)D舳 比

b㏄ause...

その② Q9,授業であつか
った、単語や内容
に関する情報をど

れだけ積極的に活
用しましたか?

23 123 全然活用しなか
った。

活用するよう
努力し、少しだ
けだが活用で
きた。

(授業で身につい
たので)、積極的
に活用できた。

闘
麟

Teachers"
Comment
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Table2BriefActivitiesofeachschool%meansthetimeratio

SchoolA .. SchoolC SchoolD SchoolE

%lMaterial %O'1Y14LGl1A1 %lMaterial %IMaterial %IMa囲

1)Oralinteraction 1)Statisticsfrom 1)Ovalinteraction 1)Visualaidson 1)Questionnaireand
.

OllC]lllZZ2S websiteand onquizzesafloat earthquake t'allcinEnglishwith

祀9菰 ㎞gthe articlesfrom Japanese
・

wanungs 1eg孤dな)"gender

量
M

Internet
2)GETT-NG

READY"(p60)

Q斜
P御stobe

血edto.

2)Questions
ま

adventurers.
2)Guessinggame

byasldngYes-No

〇

一

2)Somereferential

articles.

3).7.t1・1血

o,
〇一

一一一一一�issues

2)Shazingpeers"

a血 式ed血

regardingthetopic.
o

q皿esUons andgues血99… ㎜ ahandout

3)READY (countries). 4)'Zntmduction"
A&B(p34,35)

(p61)

1)Studyofnew 1)Pronunciarionand 1)Understandingof 1)Worksheeton 1)1/M111
WOldsand mean血9(£new newwon3sby newwonlsor 9㎞enJ姻nese

reviewwords, wαds. p3T2p}ll3Slllg. pleases. WO=ds.

蚕
等
N

2)Pronunciation
o

P舳ce.

3)Pairworkof

N
NN

2)Sma皿v(畑b曲y

quizattaclvng

somenecessary

o,
rn同

2)Pronunciation

practiceandword

st噂

o,
〇
一

2)Pronunaation.

3)…莞ntence-m… 痴㎎
●. ●.

activityinpans.

O
2)Meaningguess

gamebyliste1血9

tosimple

somewords. i2viewwords. 3)Smallvocabulary exemplar

4)Wb【dS㎝d1 quizandfeedback. sentences

game. con畑画 ㎎the皿

1)Con丘rmationof 1)Confirmationof 1)ConSrmationof 1)Confirmationof

b㎞ ㎎ readingactivityand following following 1)Studyof

励 ㎎and spe㏄hto観ow readingactivityand 'rll1.111 Y.'"J1.1Y.

speakingactivity. 面sst聯. following speakingactivity. ㎞e.

雪竃
M

H

2)GRAMMAR

FOCUSwith
EXERCISES(p66).

コ
ー

2)Gcarnmatical
studyofthelesson

(ie.,passivevoice)

霧
spealflngactivity

2)Grammatical

explanationof

0
識

2)Studyof

necessary

9㎜with

o,

0
2)Studentsare

aslaedto

dmoeeonepi血e

3)Readingand 切bed㎝e血 ㎜gh lesson(pestperfect
●

pat蜘pra血ce d旧t五tsthe

SpealangKey 五皿一in-the一わ㎞ks form) 3)Reading
● ・

9邸enpas団veo「

Pbints Pエacdce.

.

activesentence.

1)Oraltop-down 1)恥down 1)Oralgeneral 1)OralGeneral 1)R㎝9㎡dσn(f
●

q四Z・

●
questions.

■暉 q1血zes(蜘 ㎞ 血9 subjectsandverbs
2)S韮ent㎜ 面㎎. 2)Sentreading (…蝋 姻 σwn)

・
msentences.

3)CDHsteni㎎. 1/L top-down). 2)Sentmadmg x'11_
J1//1

Q
圏

4)Chorusreading

5)B〔髄om-up
●

1/

コ
ー

3)Chorusreading
alongwithtape

4)Detailedquizzes
ON

2)S皿ent毘a〔 五㎎

t㎞ ゆtext.

3)Chowsrear五ng.

06

N

血 加9hthe鳳

3)ChorusHeading

4)。IExe館dse⑦蓼secd㎝

0霧 prepositionsand
nounphrases.
3)Sdeentleading.

6)Pairworkon onreadingfast: 4)Detailedquizzes oftextbookand 4)Readingaloud.

answercheckof onreading de圃edq曲es 5)lnformationgap

㎜ding幡 乱. task(sca㎜i㎎; 伽tbm-upン
響 ●

achviry.
'nSandVcheck

bottom-up)

1)Ovalbottom-up 1)Answercheck 1)Pairactivityof 1)U血 ㎞ 蜘di㎎(ガ 1)Answercheckof
,

quizzeson (repliesinEnglish) task:Q&A contents
●,

ques口 σns皿

Headingtask. 2)Optionalquizzes 2)Answercheck. 2)Understandingof
■

previousstage.

等一
2)F劔

understandingof
コ
ー

thatcanbeakeyor

ahinttothe

0

馬
3)Optionalquizzes.
4)Studyof

o,
O
H

demonstrative

pronouninkey

O 2)Re勉e醐

quizonthetopic.

contents themeoftheir keypoints". sentences.

3)Oraloptional speechtobegiven 3)0田1(脚ona1
・.

D gwzzes.

1)C㎝ 血皿ationof 1)Spα㎞9ゆ 1}Confirmationof 1)Preparationof 1)Confirmationof
1}1[22SIC Pσints tlueebasic

・
queshanson 廿皿eeba錘c

・
constituents. 2)Confinnatianof constituents. text. constituents.

2)Reviewoflaey 血 【eebasic 2)Speechwithout 2)�Quasi-teacher 2)Speech

。

ω

專同

wordsorphrases

andtheKey

Pbhlts.

N
NN

constituents.
3)Speech
4)Recognitionof

η斗
loolflngat●
writtensentences.

O
C
N

acd吻"

3)P毘senta廿onof
曹 巳

opuuons.

o,
ON

3)Other
studentslistenand
takenotes.

3)Speechand similaritiesor
.o

mte【ヨ{血0氏 diffierencesof

4)Classroom
oo

opuuans.

ageement

L Latebeginners Novices Latebeginners Intermediate Latebeginners

Mo Nothigh Nothigh Nothigh Reh廿ve取hゆ Nothigh

Ma Exposi加 写 E駆)訂tory Expository EΨ)spry Expo怠 紋)ry

*L:Students"Englishlevel Mo:Students"motivationtoward)�nglish Ma:thehindofthematerial
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5.Procedureof血eSpeaking-orientedReadingActivities

The5membersofGroupAcarriedoutthe6-stageprocedureinindividualschools.The

self-assessmentsheetwashandedoutinReading,Feedback,andSpeakingstagesforthestudentstofillin.

A5-pointscalewasappliedtoeachsetofashort-termgoalandself-assessmentexceptforthelasttwosets

inSpeakingstage,wherewethoughta3-pointscalemeasurementwasenough.Ateachstagethe

studentsmakeashort-termgoalbeforetacklingwiththetask,assesshowwelltheyhavedonethetask,

andthenmakesetofthegoalforthenextstage.Collectingthesheetattheendofeachstage,theteacher

givesitbackwithacommentandteacher'sownassessmentinordertohelpthestudentstosetthenext

goal.

6.FeaturesofEachSchool

6.1SchoolA

A)Situation

IhschoolA,Iusuallysetuptheg【a【1皿ar-focusedweeksandthetextbookfocusedweeksforEnglish皿.

Eachsetofweekscomesalternatelysothatstudentscanconcentrateononematter.Therefore,beforeIstarted

Lesson8,fiveconsecutiveschoolhours(twoweeks)hadbeengiventothegranuiiarlessons.AndthenI

proceededwithLesson8for7schoolhours(threeweeks).

S)Activitiesineachstage

.,,

InLead-inStage:

InLexicalstage:

InP曲ys由ge:

InReadingStage:

InFeedbackstage:

InSpeakingStage:

C}Useof"keypoints"fo

InSchoolE,"S+V""1(don't)thinkS+V

wereadoptedasthe"keypoints"forreadingandspeaking.

usethe"keypoints"asmuchaspossible.

d血1ktheansweris...　 or``1廿1ink　 vote,,means...　

t∞P　 or``Doyouag肥ewithhhn/herP"fbrtheinteractionacdvity

speechesweredone,IaskedStudents"DoyouagreewithhisJheropinion?

1)Answerlngtwoquestions;`WhendidtheIntemetst肛t～"and``Where(fiditstart?

2)Guessingmeaningof21newand30reviewwordswiththehelpoftheteache>'s

a(-ion,presentingpi(加res,orparaphrasing.

3)CheckingtheMeaninginpairs.

StudyQfthe``keypointsfヒ 症τead㎏andspeak㎏'.

4)Answeringoraltop-downquestions;"Whatarepeopleinthepicturedoing?"and

"DoesthewritersaytheInternetisdangerousorfun?"

5)ListeningCDandreadingaloudinchorusfollowedby10-minutesilentreading.

6)AnsweringtheBottom-upQuizwhichincludesthetextbookquestionsinpairs.

'nRecognizingsubjectsandverbstoconfirm"S+V"structure
.

8)OralT-Scheckinganswersinthereadingtaskusingthe"keypoints".

9)Answedng醜lentialQuizzesorallytoenablestudentstoexp祀ssmoreopinions.

10)QuickreviewofcontentwithQ&Aactivityinthebegiruvng.

11)Speakillgstudents'ideaswhichincludeonefact,hi…Sherop血ionanditsIeason.

12)Producingtheclassroomagreement

rreactingandspeaking

...,becauseS+V..."and"1(don't)agreewith…,becauseS+V..."

OTI
uoughalltheactivities丘nm1)め12),11etstudents

Studentsexpressedtheiropinionsincludingthe"keypoints",e.g.,"I

Andafterthat,IaskedotherStudents"Doyouthinkso,

Especia皿yinSpeak㎞gstage,a丘era皿 廿1e

Why?"Thus,studentskeptusing

8



the"keypoints"andgraduallygotaccustomedtospeakingEnglish.

6.2SchoolB

A).Situation

ThesurveyconductedinAprilthisyearrevealedthatmostofthestudents,regardedthemselvesaspoor

speakersofEnglishanddislikedstudyingEnglish.Ontheotherhand,theyexpressedadesiretospeakEnglish

more且uentlyBuちpoσrattendanceand丘equent圃nesssometimesdiscoulagetheirw弧1tostudヌTherefo【e,

theapproachadoptedwastwo-fold:

Fヒstlythedasseswe!emanagedsp辻a皿ytoconstantlyreviewand面 ㎡o正cedassmom㎜te血1inaneffortto

buildconfidenceandability.Secondly,aconsiderableamountoftimewasspentprovidingthestudentswiththe

necessarybackgroundknowledgetohelpthemunderstandthevocabularyinthetextmoreeasily.Itwashoped

thatgreaterconfidenceandabilitywouldmakethestudentsmorecomfortableandwillingtospeak.

B).Adゴvitiesand血1(血 】gs

1)Questionsaboutlecychngwerep顧es㎝tedanddiscussedolaHyboth面EnghshandhlJapaneseineverydassコ

whichmotivatedthemtoconstructtheiropinionsatthespeakingstage.

2)SupplemenGilvideosandarticlesin(㎜sαi舳interest血andawarenessofen血)nmentalissues.

3)Studentsunderstandthetextandmakediscussiononitwiththefo皿ow㎏P】 調u齢.

a.Asmallvocabularyquizwasgivenweeklyoveraperiodofamonth.Thequizzesweregivenaurallyor

visually.Thesewereprovedsuccessfulforstudents'vocabularybuilding.

b.Anenlargedvocabularylistwaspresentedontheboardforthestudentstorefertoatanytime.

GWhenstudentsencounteredwordsorideasdifficulttoexpressinEnglish,theywe肥encouxagedtoconvey

thesameideainothereasierwordstheywerefamiliarwith.This,howeverwasnotverysuccessful

becausetheirinitialvocabularywaslimited.

4)Ihadstudentsbeawareofthefinaltask,i.e.,shortspeech,tokeepthemfocusedontheoverallobjective.

Morethimhalfofthemmadesomespeechesatthe血alstageusingthekeypoint:`工thinkthatS(should)V."

Toestablishasoundunderstandingoffundamentalsentencestructure,thestudentshavebeeninstructedforsix

monthstoInakeA伍rmative/Negative/lnt(:rrogativesentenceswithalexiconofsitupIeevelydayverl)schosen

㎞m血e`NelsonPictureDictionary."Nowmanyof血emareabletomakesimplesentences舳 血es蜘

"you"and`T'inpastandp肥senttense
s.ThisIflrｺdofregulara(;tiviryseemsessentialtosupportasu(℃essful

speakingstageinmyschool.

6.3SchoolC

A)Situation

Mostofthestudentsareeagertocopythesentencesfitimthetextandfromthechalkboard.Buttheytendto

hesitatetoexpresstheirownideasoropinionsinEnglish.Especiallytheyhavelittleconfidenceinspeaking

whenIaskaquestioninEnglish,theyonlyanswerinasingleword.

B)Activitiesineachstage

InLead-inStage,ItoldthestudentstoguessthecountrythatIhadinmymind.Studentsaskedmeforsome

hintsby"Yes-Noquestions."Forexample,"IsitinEurope?""Yes.""IsitinWesternEurope?""Yes.""Isit

France?"'No."'`lsitEngland?""Yes:'Theybecameinterestedintheactivityandthetext

9



InLexicalStage,ItoldthestudentstoguessthewordthatIexplainedinEnglish.AndIgavethemasmall

VOCab晦qUセfbrCOn丘rmation.

InPreliminaryStage,at5rst,Iexplainedgrammaticalpointstostudents.AndIaskedthemtomakesentences

usingthepoints.Secondly,Itoldthemtocheckthesubjects,theve【 憶,Imd血econjunctionswhentheyreadthe

text.Atlast,ltoldstudentstosaythereasonwhentheyhadtheirownopinions.

InReadingStage,Igavestudentsareadingtask.Thereadingtaskcontainedtwotypesofquizzes,detailed

quizzesandoptionalquizzes.Answeringthedetailedquizzesformedasummaryofthetext.Optionalquizzeswere

ratherreferentialonessuchas,``1)oyoulikeadventulesP"``VVhydoyou血 肥adventしITS?　 `職twi皿youdo血the

future?"Answeriggtheseoptionalquizzesformedstudent'sopinionsaboutthethemeofthetext,i.e.,adventure

here.

InFeedbackStage,tochecktheirunderstandingofthetext,Iaskedthemthesamequestionsintheprevious

stage(】r訓y

IaskedthestudentstospeakEnglishasmuchaspossiblethroughthese5stages.Ifoundtheygradually

becameaccustomedtocommunicatinginEnglishwitheachotherandwiththeteacherinEnglish

Andinthe五nalSpe…._lage,studentscouldeΨessthe辻opinionsinEnghsh.Mostofthemwe1esads丘ed

withtheirachievements.

C)Useofthe"readingandspealdragkeypoints"

InschoolO,"S+V"and"1(don't}think.,.,becauseS+V..."wereadoptedasthereadingandspeaking"key

points".Imadestudentsusethe"keypoints"asmuchaspossible.Therefore,theycouldexpresstheiropinions

usingthoseexpressions.

6.4SchoolD

Studentsareattentiveinclass,buttendtobehesitanttospeakEnglish.Butmanystudentsseemtohavedesire

tospeakEnglishmorefluently.InschoolD,"S十V""1(don't)thinkS十V..."and"Itmeansthat..."areadopted

asthe"keypoints"forreadingandspeaking.

LILead一 血stage,Ishowedstudentsphotosonwamingsofearthquakestoamuset血e辻interests.Iasked

imaginativequestions,e.g.,"Whatwouldyoubringoutofyourhousewithyouifamajarearthquakehityour

nei帥bolhood?"ThenIha舳em画upands館th(arownid(逸s.Ialsodidguess{㎎ 脚 〔潟.Iaskedquestions,

e.g."Whathappenedbeforethe1993earthquake?"

InLexicalstage,Ipreparedworksheetsonnewwonisandtoldthestudentstolookupthemeaningsofthe

wordsinadvance.IaskedthemmakesomeEnglishsentencesusingnewidiomslike"accordingto"or"forthefirst

time:'Thoughthesentencestheymadewereverysimple,thestudentsseemedtoworkpositivelyshowingthe

sentencestoeachotherinpairs.

InPreliminarystage,Iexplainedgrammaritemstohelpthestudentswithreadingactivity.Iusedthe

"Grammar"sectionofthetextbookandstudentsdidpatternpracticeonit
.

InReadingstage,Iaskedtop-downquestionsorally,e.g.,"Whatisthemostimportantsentencesineachpage?"

Iwrotebottom-upquestionsonthechalkboardandtoldstudentsanswerbytheuseof"keypoints."

InFeedbackstage,inadditiontotheconfirmationofthepreviousstageIaskedsomemoredetailedquestions

includinganaphoricreferenceofdemonshativepronouns,e.g.,"Whatdoes`that'mean?"Studentsare

e;Kpectedtouse"keypoints"e.g.,"ltmeans...."
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InSpeakingstage,Itoldstudentstoaskaquestionsonwhattheyreadandansweritinturn.Students

correcteditbythemselves.Studentshadtoclarifythereasonforhis,/heropinions.Studentswereencouraged

tospeaktheirownopinions.

Throughthoseactivities,1丘)mdtl旧tstudentswe祀ge出 ㎎m〔 肥willingtospeakEnglish

6.5SchoolE

ThestudentsarenothighlymotivatedtostudyEnglishandtheirprofiaencylevelfallsmostlyintoelementary.

AteverystageItriedtocreateopportunitiesforthestudentstouttersomeEnglishwordspermittinggrammatical

deviation.Iexpectedthatachangeinthestandpointfiromdecodertoencoderwouldtakeplaceinthestudents

andinturnwouldimprovetheircompetenceasadecoder.

1)Lead-inStage:First,theteacherorallyasksafewquestionsrelatedtothetextsuchas,"Whatdiscrimination

betweenmenandwomendoyoufindaroundyou?"Second,thestudentswritedowntheirpersonalideasonthe

text血aquestionnaireform.Theteachercompilestheresponses血toahandouttosharp∋in血enextclass.

2)LexicalStage:First,thestudentssearchthetextfor13familiarEnglishwordswhosemeaningsaregiven

Iesp㏄ 虚vdyinJap…mese.Seoond,theyguesstheme副 ㎎(オa把wun㎞ 皿arwordsbylisteningtotheteacher`s

de5nitions.

3)Pte血 】mh瑚Stage:Fhsちthestudents】readsentencessuchas,5Theg止lfbllowsthedo9,　 `『[heg団is丘)11σwed

bythedog,""Thedogfollowsthegirl"and"1'hedogisfollowedbythegirl,"andthenchooseonepicturematching

eachsentence.Second,theyspeakaloudapassivesentencepretendingtobeonepersoninanyoneofthe

PlcU蟹es.

4}ReadingStage:First,thestudentsmarkeverysubjectnounphrase,matrixverb,andprepositionalphrase.

Second,theyreadthetextsilently,andthird,aloudfollowingamodeltape.Fourth,theydopairwork.Oneasks

questionsonthecontentwhoseanswersareunknowntotheothergivingclues.Theroleschangehalfway.

5)FeedbackStage:Theteacheraskseightquestionstocheckandreinforcecomprehensionofthetext.

6)SpeakingStage:ThestudentsspeaktheirideasonUletext血 丘ontof廿1edass.Theya肥supPosedtosayat

leastthreesetsofsubjectandverbinsuchawayas"Ithink...because...Iwill..."withoutlookingatthescript

7.AnalysisandDiscussionoftheSelf-assessmentSheet

Aswementionedabove,attheendofReading,reedbackandSpeakingstages,studentsfilledinthe

self-assessmentsheet(Figu肥1).AndweformedTable3toobservetheresultsofself-assessmentbystudents

andTable4toseetheassessmentfromtheteachers'side.Sincewefocusedonhowthereadingactivitiesresult

inmotivatingstudentstospeaktheirownideas,weconcentratedontheanalysisoftheactivitiesinSpeakingstage

(fable4)."Q"standsforquestions,"S"standsforschool,and"N"forthenumbersofstudentswhopartiapated

intheactivities血thedbsses.Thetotalnumberofstudentsof由e5schoolsdmPPedtoaboutha匠kkSpeak㎞9

stage.Weobservedasmanystudentsaspossibleineachschoolwithinthelimitedtimeofourresearch."this

caused廿le朗pofthenumbersof廿1etargetedstudentsinRead加g,FeedbackandSpeakingstages.Inoriderto

㎜n血ehowsl魎 ㎎a(畑d(舳 仕oduced血 もoIea(五 ㎎a(:tivitiesmotivatedstudentstoperforminSpeakingstage,

wemainlydiscussedtheresultofassessmentinSpeakingstage(Q6--Q9).
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Table3ResultsofSelf-AssessmentbyStudents

a. Ri Q2 Q3 Q4 Qs

S a B C D E Sian A B C D E Sum a B C D E Ssmt a B C D E Sum A B C D E Sian

N 41 zs 15 so ? its 41 zs is so 7 148 41 zs 15 so 7 148 41 23 9 59 7 139 41 zo 13 so 7 141

i 0 s 0 9 0 io 0 9 0 2 i 12 0 10 0 3 1 14 2 10 0 2 i

　

15 i 5 0 2 0 8

2 8 6 5 12 0 31 5 7 4 18 i 35 7 8 4 19 2 ao 7 6 4 12 3 32 5 s 3 9 3 21

3 14 7 s zz 3 52 z4 4 7 zs 5 儲 zi 3 7 22 3 ss 14 4 2 18 1 as 17 3 s 18 0 as

4 12 z 3 18 4 39 9 4 3 12 0 za ii 3 3 13 i 31 12 3 3 zs 0 41 io 4 3 z8 z 47

5 8 4 1 2 0 15 3 1 i 3 0 8 2 i 1 3 0 7 s 0 0 a 2 皿 8 2 1 8 2 21

Q. Qs e7 Qs Q9

S A B C D E Sum A B C D E Spun a B C D E Sum A B C D E Simi

N 30 17 13 10 7 η 30 12 B 10 7 η 30 in 9 io 7 70 30 14 9 io 7 70

1 0 i 0 1 0 2 0 i 2 1 1 5 i 3 0 0 0 4 0 4 0 0 1

　

s

2 0 5 5 3 i 14 4 5 4 z 0 15 16 9 6 7 5 " ii 9 5 7 2 sa

3 12 7 5 4 9 sz B 5 4 5 4 31 13 2 3 3 2 幻 19 1 4 3 4 31

a 11 a 2 z z 21 ii 1 3 2 1 is

5 7 0 i 0 0 8 2 0 0 0 i 3

Table4ResultsofTeachers'AssessmentinSpeakingStage

Q・ es 47 Q8 Qs

S A B C D E ㎞ A B C D E Sian A B C D E ㎞ A B C D E sue,

N 30 17 B 10 7 77 so 皿 13 io 7 rz 30 19 9 io 7 ⑳ 30 14 9 io 7 70

1 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0

2 a 0 0 0 a 0 0 0 2 0 0 2 i 6 0 2 1 io 1 s 0 2 i 夏o

3 3 7 s s 2 zs 1 10 4 7 3 zs 29 8 9 8 s eo zs S 9 8 s so

4 22 10 s 4 5 as 罰 2 4 3 2 35

5 5 0 3 0 0 a 5 0 3 0 z io

Wefocusedontheassessmentofspealflngstage(Q6toQginTable3&4)toseehowthereadingplusspeaking

activitiesoftheprecedingstagesmotivatestudentstospeaktheirownideas.Wecanseethedifferencesbetween

theselfassessmentbystudentsandtheteachers'assessment

Ata蜘oe,wecandearlysaythattheteachers'assessmentismudlhigherthantheself-assessmentby

students.Werecordedonlyafewstudentswhomarkedhigherscoresthanwedid.

Whenweregardthescorefrom3to5inQuestion6and7andthescores2and3inQuestion8andgasbetter

thangoodenough,theTable3shows15.6%ofthestudentsfeltnegativeabouttheirownperformanceasawhole,

whiletheteachersassessedthatmostofthestudentsmettherequirementsinspealflng.Whydidthestudents

regardthemselvesaspassiveorunsuccessfulspeakersofEnglish?Thisisprobablybecausetheywerenot

confidentorcontentwiththeirperformanceorbecausetheyfeltshytomark40r5.Butstillwecanseethat

m。rethan70%of止emsaidthespealangpractice血eachstagewasusefulfortheir面o㎜ ㏄.Andwecan

say血)mthescoresinQ8andQgthatmostofthestudentsfelttheir五nalspeakingperformancesuccess血1.Asis

roughlymentionedabove,mostofthestudentswereregardedassuccessfulspeakers,differentfromthe

self-assessmentInQ6andQ7,98%ofthestudentswereassessedgoodenoughorverygoodandinQ8andQ9,

86%ofthestudentswereverygoodandtherestgoodenough.Fromtheseresults,webelieveintroductionof

speakingactivitieswiththeuseof"keypoints"intoyearlingactivitiesworkswellenoughforstudentstoget

motivatedinspeaking.

鳳hoolA,afews加dentswhowerenothighlymotivatedcommentedthattheycouldhave血emost圃ve
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andactivetimeinspealangactivities.TheymarkedagoodpointinSpeakingstage.Comparatively,students

used"Ithink..."sentencesateachstagemorefrequentlythan"Iagree..."sentences.Hence,27Studentsoutof

30used"IthinkS十V"sentences.Whatweobservedhereshowstheimportanceoftheintroductionofspealflng

practiceintoeachstage.Asfartheresultoftheend-termexam,inspiteofthefactthattheteacherdidn'tadopt

thegrammartranslationmethod,students'scoresdidn'tgetworseandsomewereevenhigher.InschoolB,as

foragoal,somestudentshesitatedtomarkfrom3to5,saying,"Iamnotgoodenoughtomark30rhighexI

wouldrathermarklor2:'Buttheycouldgraduallymark3,40r5astheirgoal.Theysaid,"Whydon'tweaim

athゆerpointsP"InSpeakingstage,somestudentswelestnlhesitanttospeakup,but丘Wally,theytriedtofind

hawtoperformaskingtheteacherafterwards.ThroughSpeakingstage,itcouldbeseenthatsomestudents

re-readthetextbookforpreparation.InschoolCsomestudentswhomarkedagoodscoreinReadingstage

tendedtomarkagoodscoreinSpeakingstage.Andinthefinalexamonthesecondterm,mostofthestudents

gothigherscorethanbefore.WebelievetheygainedconfidenceaboutEnglishthroughtheactivities.Inschool

D,insteadofsimplespealflng,student-to-studentinteractionwasintroducedfromthebeginning,andsome

studentsfeltembarrassedorshytospeaktohisorherclassmateinpublic.Thatiswhymostofthestudentsdid

theactivitymoredispassionatelyandcaUYily,althoughtheyproceededgreatlywiththeactivity.InschoolE,afew

deliveredtheirownviewpo血tsthatteachelsalehkelytoσverlookandanotherfewhadexoe皿entarticulation

withoutanyadditionalvowels.Thisshowssomestudentswerewellmotivatedtotrytospeakoutunique

opinionsortousenative-likepronunciation.

Allthesefindingsimpliedthatmastofthestudentsweregettingmoremotivatedgraduallythroughallthe

r,::,

8.Conclusion

Asthequestionnaireshows,speakingisthoughttobethemostdi伍 ㎝1tsk皿toteachandtoassessandalso

d面 α11tistot1血kofeffectivewaystointegatereaclingactivitieswidlspeak㎏inEI&II.Budas廿1e

CourseofStudyadvocates,teachersneedtotryitsothatstudentscandevelop"practicalcommunicative

competence."IIIthe6-stageprocedurefc)rE.Ior皿,weprovidedstudentsasmanyoppo血mitiesaspossib!e

tohavethempractice"speakinginEng旺sh".Andmanyofthemgotmoremotivatedandhadgoodsuccessin

蜘g.Ofcoursewebe五evewehadalotofthingstorearrange,suchasthesetf-assessmentsheet,acco曲g

totheschoolsorthestudents.The6-stageprocedureweadvancedtomotivatestudentstogetinvolvedin

speakingisnotcompletedyet.Butwhatwecansayisthatthestudentsbecamemorepositivetowardspeaking

activities.Inthatrespect,wecansurelyconcludethatourhypothesiswassupported.
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GroupB

GRAMMARINSTRUCTIONFORDEVELOP-NGCOMMUNICATIVECOMPETENCE

1.Introduction

Englishteachingatseniorhighschoolhassofarbeenfocusingonincreasinggrammaticalknowledge,

gettingusedtopatternpractice,andtranslatingEnglishsentencesintoJapanese.This

grammar-translationorientedtendencyhasbeencriticizedasoneofthereasonsJapanesearepoorin

communicativecom蜘ce,es醐lysp曲gand紅ste血gab澁 雇es.TheCourseofStudy(1999)says

thatoneofmainpurposesofEnglishteachingistodevelopanattitudetotrytocommunicateinEnglish

positivelyAlso,thereportonimpmvementofEnglishteachhlg丘omtheMinistryofEducation,Cultuτe,

Sports,ScienceandTechnology(2001)pointedouttheimportanceofenhancingdesireandpositive

attitudeforcommunicationandcommunicativecompetenceinEnglishteaching.

Whiletheimportancehastobeemphasized,however,explicitgrammarinstructionalsotakesan

impo血ntrolein蜘ageteac歴 ㎎.AsTakashima(2000)mendo面,grammaticalknowledgeisusefulfor

communiptivecom蜘ce.Soitisnecessarytothinkhowwecanteachgrammarsoastodevelop

studenもsレco㎜ 面cadveco聯tence。Thepurposeo価sresearchistodevelopeffectivewaysof

grammarinstructionandevaluationinordertoenhancespeakingandlisteningabilities.

Consideringthesituationofgrammarteachingabroad,inthemid-1980s,explicitteachingofgrammar

輌 曲COITIIIIIuucativelanguageteachingwasbeginningtobeemphasized,asa幅tedbyHallidayand

others.Thiswayofteachingrejectedtheideathatalanguageisacquirednaturallyaslongasteachersare

providingthenecessaryinput.Thisapproachfocusedonteachinggramm… 曲ysetピ ㎎situadonswhere

targetedgrammaritemsareused.InJapan,theCourseofStudy(1994)alsomentionedthatstudents

shouldpracticesendingandreceivinginformationinvarioussituationsduringEnglishclasses.

Focusingonthistendency,wedecidedtoconsiderhowtoteachgrammarincommunicativewaysin

ordertoimprovespeakingandlisteningabilities.Specifically,wemadedevicestosimplifytheexplanation

oftargetedgrammaritems,developedlisteningorspeakingtasksusingthegrammaritems,andsetupa

checksheetforstudentstoevaluatethemselves.

2.Hypothesis

舳g止eapproachtoenhancestudents'co㎜ 面cadveabi晦advocatedin血eCo鵬eof

Study(1999)intoaccount,wesetupahypothesisasfollows

Ifweintroducecommunicativeactivitiesinwhichapropersituationwheretargetedgrammaritemsare

usedissetupandinwhichstudentscanbeeithersendersorreceiversofinformationwhenweteach

grammar,itwouldhelpstudentsactivategrammaticalknowledgetospeakinEnglishandthiswould

enhancestudents'desireandpositiveattitudeforcommunication.

3.TeachingProcedure

Whatwedidfirstincarryingoutourresearchwastodecidewhichgrammaritemweshoulddealwith.

SowesentoutaquestionnairetoEnglishteachersatsomehighschools,askingwhatgrammaritemthey

thinkindispensablewhencommunicatinginEnglish.Asaresultwesingledoutthreegrammaritemsas
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ourobjectofresearch,i.e.1)basicwordorder,negativeandinterrogativesentence,2)passive,3)

面nitive.

Wes加diedhowwecanhelpstudentsacquireagoodcommandofEnglish,howwe燃teror

developtheirdesiretocommt㎡satepositivelyinEnglishwhenweteachgrammarin血eclassroom.h

doingso,wesecuredenoughtimeforcommunicativeactivitiesbysimplifyingourexplanation.Forwe

thoughtgivingasmanycommunicativeactivitiesaspossiblewouldhelpstudentsactivatetheir

grammaticalknowledgetospeakinEnglishandwouldenhancestudents'desireandpositiveattitudefor

commumcatton.

Evaluationwasdonethroughaself-evaluationquestionnaireafterexercises.Therearetworeasonsfor

血s.Oneisthatwewantedtoseetheeagernessordesireofstudentsandtheotheristhatwewantedto

clarifytheessenceofalessonandhelpstudentsrealizehowwelltheygraspedbyhavingthemsettheir

goals.

Thepracticalteachingprocedureforeachgrammaritemisshownbelow

Inteachingeveryoneofthegrammaritems,weexpectedthestudentstosendandreceivetheirideas

orinformationonthebasisofgrammaticalknowledge.

3.1.BasicEnglishWordOrder,NegativeandInterrogativeSentence

3.1.1.BasicWordOrder

InhvductionandExplanation

1.Theteacherexplainsthat`S+V'isthebasicwordorderofEnglish.

2.StudentsareshownhowtochangeJapaneseintoEnglishbyusingsentenceslike"KanojowaTokyo

㎡smde-iru."(``ShelivPSinTokyo.り,"Kanojowakonogakkounogakusei-da."r``Sheisastudentat

thisschool"),"Kcennokaedenohawaakai."("Theleavesofamapletreeintheparkarered")

3.TheteacherwritessomeJapaneseontheblackboardandcallssomestudentstochangethemorally

intoEnglish.

4.TheteacherstressesagainthatthebasicsentencepatternisS+Vwritingthefollowingpointsin

boxesontheblackboard.

BasicwordorderofEnglishis'S+V+otherelements.'

Basicwordo】rderofJapaneseis`S+otherelements+V.・i

5.Theteachertakesthree‐fiveexamplesfromatextbookandinstructsstudentstochangetheminto

Eng蹟sh.

Practice

1.TheteacherinstructsstudentstopracticemakingEnglishsentencesbythemselvesonthebasisof

informationgiveninpicturecards.

1)Studentsareproperlygivenawordsheetlistingasmanywordsaspossiblesothattheiractivities

maynotbecrippledforlackofvocabulary.

2)ActivitiesareconductedorallyinEnglishasfaraspossibledependingonthestudents'English

proficiency.

2.Theteachergivesstudentsquizzesthathavesomethingtodowiththepicturecards:theteacher
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describesinEnglishaperson,anobjectoralandscapethatisonapicturecardandstudentsguesswhat

itis.

1)Topreventirregularutterances,ananswersheetispassedoutinadvanceandtheanswersare

checkedbystudentsthemselvesafterwards.

2)Sinceitisaneasytaskforhighschoolstudents,出enumbero紬equizzeswillbeadjust{組

dependingontheirproficiencyinordertopreventbeingmonotonous.

3)Thetaskcanbeapairworkbetweenstudentsthemselvesinsteadofbeingcarvedoutbetweenthe

teacherandstudents.

3.1.2.NegativeandInterrogativeSentence

IntroductionandExplanation

1.Theteacherexplainshowtomakenegativeandinterrogativesentence.

2.TheteachercallsonstudentstohavethemchangeJapaneseintoEnglishorally.

3.Anexampleisgiveninboxesontheblackboardaswhenbasicwordorderisexplained.

4.Theteachertakesthree‐fiveexamplesfromatextbookandinstructstudentstochangetheminto

English.

Practice

1.TheteacherinstructsstudentstopracticemakingEnglishsentencesbythemselvesonthebasisof

informationgiveninpicturecards.

1)Thisisapracticetochecknegativesentences,inwhichtheteacherorallydescribesapictureand

thestudentsanswerwhetheritistrueornot.Theyazeinstructedtoanswerinfullsentences.The

teachersometimesgivesthemwronginformationonpurpose.

ExerciseforAllThreeGrammarItemsofBasicWordOrder,InterrogativeandNegativeSentence

1.Guessingin5minutes

1}Astudentimaginesandwritesdownhis/herfavouritething;personorplaceonacard,andhis/her

partnerguesseswhatitis.

2)Itcanbecarriedoutbypairworkorbyonestudentgivingquestionstothewholeclass.

3)Norestrictionisimposed,butadirectquestionisprohibited.

4)Theaimofthisactivityistoldtothestudentsbeforehandlesttheirinterestshouldbefocusedonly

onthequizzesthemselves.

5)Theteacherpassesoutawordlistlesttheiractivitiesshouldbecrippledbecauseoftheirlackof

vocabulary.

6)Theteacherproperlycorrectstheirgrammaticalerrorssuchaswordorder,thirdpersonsingular

-̀s'andsoon ,butslightonescanbeoverlooked.

3.2.Passive

Introduction

1.Theteachershowsstudentsapictureca】:dandexplainsthesituationora皿Y
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e.9.σ 伽 ンoushowapiとtore(ゾMickの1kissingMinnie)

MickeykissedMinnie→MlnniewaskissedbyMickey

(Whenyoushowapicture(ゾ ⑳oの α〃ρ勿 θアkick勿9α うαの

Afbotballplayerkickedaba皿 →Aballwaskickedbyafbotballplayer

2.Theteacherexplainswhenandhowpassiveisused.

Explanation(S+V+O)

1.Anactivesentencetakestheformthatthesubjectactsontheobject.

Asentencewhichdoesnothaveanobjectcannotbeconvertedintopassive.

2.Theobjectofanactivesentenceisconvertedtobecomethesubject.Anactivesentenceischanged

intoapassivevoiceinordertodescribewhathappenedtotheobject.(Mostly,itdescribeswhatwas

donetotheobject).

3.Theverbofasentenceisconvertedtotheformof'be+pastparticiple(p.p.}.'

4.Thefbrmwhichtheve由 挽'shouldtakeisdecldedbyconside血gthesu切ecゼsperson,numberand

thetense.Therefbre,乃 〆takesthefbrmofα 勉,are,is,wasorwere,dependingonwhatthes呵ectis.

5.'Theotherelementsandmodifierswhichazeintheactivesentenceazenotchanged

6.Thesubjectinanactivesentenceisgenerallyconvertedtotheformof`by-一.`

Sometimesitisnotpresentedbecausethefocusismovedtothereceiverofanaction.

e.g.Mybagwasstolenonthetrain(bysomeone).

Practice

1.Theteachercallssomestudentsandhasthemchangeactivesentencestopassiveinpublicusing

magneticcards.

2.Theteacherpassesoutapaperlistingactivesentences;tellingstudentstochangeeachsentence

orallyintopassiveafterhavingstudentsmakesureofthemeaningandcheck血epastparticipleof

theverbineachsentence.

Exercise

1.Studentsmakepassivesentencesbymakingwhattheteacherindicatesinthepicturecardsthe

SU切ecし

TheanswersareeitheractiveorpassivedependingonwhethertheyarenaturalasEnglish.

2.Theteacherwilldescribeaperson,anobjectoraplacebyusingpassiveinEnglish,andstudents

guesswhatitis.

3.3.Infinitive

IntroductionandExplanation

1.Theexpl…madonofthestructureandtheme㎡ ㎎ofil血i口ve

h血utivemeans`therootformofaverb'or`to十therootformofavent)'出athas血esamefunctionas

noun,adjectiveoradverbwhilemaintainingthecharacterofverb;itisfollowedbythecomplementor

theobjectandhasbothtenseandmood,butdoesnothaveaninflectionaffectedbypersonornumber
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ofthesubjectwhilebecominganoun,anadjectiveoranadverb.Thisiswhyitiscalled`in5nitive.'

2.Theexplanationofthebasicuseofinfinitive

Nounuse卜suru-koto]:thein五r亘tivethat血11ctionsassubject,complementorobjectlikeanoun.

e.g.)Hikarulikestosince ,

A(ijectiveuse卜suru][一 一suru-tameno〕:thein丘nitivethatmodifiesanounorapronounlikean

adjective.Itisusuallyplacedjustafteranounorapronoun.

e.g.)1'mhungry.Iwantsomethingtoeat.

Adverbuse卜suru-tameni】:thein五nitivethatmodi丘esaverb,ana(ijective,anadve】 直}orthesenten㏄

itself.Itexpressesthepurpose,thereason,thecauseandsoon.

e.g.1)thepurpose:HewenthometowatchasoccergameonTV.

2)thecauseoffeelings:Iamverygladtoseeyou.

3)thereasonforajudgement:Shemustberichtotobuvtheexpensivecoat.

Practice

1.Tobecomeaccustomedtoadjectiveuse

1)Theteacherexplainsapersonoranobjectandstudentsguesswhatitis.Itcanbedoneeitherby

havingstudentsraisetheirhandsorbymakingsomegroupsandhavethemcompeteforthebest

mark.Theteachergivesthemasmanysentencesaspossible.

e.g.1)YouneedtohavethisoneespeciallywhenyoustudyEnglish.Thisisabooktocheck

meaningsofwordsandphrases.

2)Thisisaplacetogetonatrain.

3)Thisisapersontomakeyoustudyatschool.

Whentheactivitiesshownabovearefinished,theteacherprojectsthesentencessuchasthose

mentionedabovewithanOverheadProjector(OHP)andhasstudentsrepeataftertheALT.

Theseactivitiesaredoneatthebeginning,andtheremainingtimeisusedforcheckingthe

answersofanexerciseorreadingandtranslation.

2.Tobecomeaccustomedtonounandadverbuse

1)Theteacherexplainsapersonoranobjectandstudentsguesswhatitis.Theteachergivesthem

sentenceslongerthanthosegiveninthelastclass.

e.g.1)Myjobistoruleacountry.RecentlyIwenttoNorthKoreatomakediplomatictiesbetween

.laDanandNorthKorea.(PrimeMinisterノ 吻.ichiyoKoizumz)

2)Iamananimal.Iamdancinginafamousamusementnarktoentertain onle・(MickeyMouse)

3)厘viob圭stoDlavsoccer.ImovedfromJapantoIta]ytoworkasaprofessionallnaver.垂

dreamistowintheWorldCupfouryearsfromnow(HidetoshiNakata)

Whentheactivitiesarefinished,theteacherprojectsthesentencessuchasthosementioned

abovewithanOHPandhasstudentsrepeataftertheALT.

3.Tobecomeaccustomedtovariousmeaningsofadverbuse

1)TheteacherasksstudentssomequestionsinEnglishasshownbelowandrequiresthemtoanswer
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orallyinEnglishaftertheirwritingastorydictatedbytheALT.

e.g.RecentlyIheardanewsreportthatmanyyounggirlsaregettingcosmeticsurgeryontheirfaces.I

wassumrisedtohearit.Thegirlswhowantedtotakethesurgeryonwerenotuglyatall,but

rathercuteonTV.Icouldnotunderstandwhytheywantedtodosuchathing.

1.Doyouagreeordisagreewiththeirbehaviour?Why?

2.WhywasIsurprised?

4.Analysis

Inthisresearch,wereferredtothestudyonhowtomakeaneffectiveuseofprocess-based

evaluationinordertomotivatestudentstostudyEnglishmore(2001,TokyoMetropolitanBoardof

Education),andadoptedtheassessmentplanofthestudy.Theaimoftheassessmentwastoheighten

thestudents'motivationtocommunicateinEnglish.Inaddition,bysettingtheirowngoalsand

judgingtheirachievement,thestudentscouldconfirmthekindofabilitiestheyneededfor

communicatinginEnglish.Assessmentsheetsforeachgrammaticalitemwemadeareshownonthe

nextpage.

Thereweretwopointsthatwefocusedoninthisassessment.Onepointwastomakethestudents

setthe辻owngoals,while血eotherwastohavethemevaluatewhetherornot止eyachievedthe辻

goals.Aftertheclasses,thestudentsevaluatedthemselvesbychoosinganumberinordertorate

theirsuccessintheactivity.Thestudentsalsowrotetheirthoughtsonacommentsheetfollowing

theactivities.Theresultoftheassessmentisshownundertheassessmentsheetsonthenextpage.

Th。 田 。,1面 血tive聖;;
…

AssessingPoints YourGoal YourPoint YourComment i 2 3 4 5

1

単 独の文における不定

詞の様々な形 と意味が

理解できる(説 明は理

解できま したか、

etc.)

3,4.5 1,2,3,4,5

全 く理解

で きな

か った

あ ま り理

解 で きな

か った。

形か意 味

は定着 し

た。

ほ ぼ理 解

で きた 。

完 全 に理

解 でき

た 。

2

不 定37を 用 いた 表 現 を

書 く こ とが で き る(プ

リ ン トや 教 科 書 の 練 習

問題 は で き ま した か 、

etc.)

3,4.5 1,2,3,4,5

全 くできず,

自分の臥りを

指旗されても

訂正できな

かった.

あま りできな

かったが、自

分の誤りは指

摘されて気が

付いた.

間違えたとこ

ろもあった

が、自分の誤

りにはすぐに

気がついた.

7～8割 は正

解 した.

9割 以上正解

した.

3

コンテクス ト(一 定量の英文

を読む活動 ・聰く活動)の 中

で不定飼をmし 正しく解釈

できる.(中 問テストで力が

ついたかどうか確認しま

す。)

3,4.5 1,2,3,4,5
で きな

か った

あまりよ

くで きな

か った

ふつう
よ くで き

た

かな りよ

くできた

4

不定詞を用いた表現 を

作 り、話す ことに活用

できる。(不 定飼 を用

いてス ピーチできまし

たか?)

3,4.5 1,2,3,4,5 できな

かった

あまりよ

くできな

かった

ふつ う
よくでき

た

かな りよ

くできた
5

Teacher'sComment
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<QuestionsforBasicSentenceStructure,NegativeandinterrogativeSentenceandPassive>

Theme:BasicSentenceStructureandNegativeandInterrogativeSentence

Q1平 叙文 の主要素で あるSとVの 語順 を理解 し、英語を話す時に応用で きる。

Q2否 定文の形 と意 味が理解 でき る(説 明 は理解でき ま したか、etc.)

Q3疑 問文の形 と意味が理解 でき る(説 明は理解で きましたか、etc.)

Q4平 叙文(肯 定文)を 否定文 にす る(書 き換 える)こ とがで きる。

Q5平 叙文(肯 定文)を 回答 に応 じた疑 問文 にする(書 き換 える)こ とがで きる。

Q6疑 問文 を使 って 、イ ンタビューや単 独の質問等を して情報 を収集 す るこ とがで きる。

Theme:Passive

Q1受 動態の形と意味が理解できる(説 明は理解できましたか、etc.)

Q2能 動態の文を受動態に、受動態の文を能動態に転換できる(プ リン トや教科書の練習問題はでき

ましたか、etc.)

Q3コ ンテクス ト(一 定量の英文を読む活動 ・聴く活動)の 中で受動態の文を識別し正しく解釈でき

る。(中 間テス トで力がついたかどうか確認します。)

Q4受 動態を使った表現を作 り、話す ことに活用できる。(用 意された写真や絵を基に受動態を用い

てスピーチできましたか?)

文の種類 質問 文の種類 質問

YourGoal t 2 3 4 5 s YourPoint 1 2 3 4 5 s

5 4 4 4 3 3 4 5 3 3 2 2 0 1
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受動態 質問 受動態 質問

YourGoal 1 2 3 4 YourPoint 1 2 3 4

5 51 45 32 37 5 11 5 0 3

4 47 48 39 44 4 46 32 i4 23

3 18 25 9 36 3 51 53 47 48

tota
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116
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'
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ア

117 2 19 33 19 33

t 3 8 7 17
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不定詞 質問 不定飼 質問

YourGoal 1 2 3 4 YourPoint T 2 3 4

5 105 101 81 84 5 9 5 6 13

4 76 72 71 73 4 59 54 45 51

3 18 23 42 38 3 104 99 80 66
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Thestudents'commentswereasfollows:

一Commentsonthecomprehension&exercisesection:(BasicSentenceStructureandNegativeand

InterrogativeSentence;Ql-Q5,Passive;Q1-Q3,Infinitive;Ql-Q3)

*IknowIneedtounderstandthegrammaticalrules
,butitistoomuchforme.

*Idonotunderstandatall
.Theyaretoomanyidiomstoremember.Iamcompletelyconfused.

*Itisdifficultformetorememberalltheidioms
,soIdonotunderstandEnglish.

*IneedatextbooktochecktheexpressionthatIwanttosay
.

*Icouldunderstandtheteacher'sexplanation
.

*IunderstandmostoftheexpressionsthatIwastaught
.

*Iunderstandthebasicgrammarrulesintheclass
.

*Ididwell .

*IfeltthatthemorepracticeIdid
,themoreIcouldimprovemyEnglish.

一Commentsonthecommunicationsection:(BasicSentenceStructureandNegativeandInterrogative

Sentence;Q6,Passive;Q4,Infinitive;Q4)

*Ican囲teEnglishalitUe
,butstill,IdonotthinkIcancommunicateinEnglish.

*ItisimpossibleformetospeakinEnglish
.

*Itisd面cultformetospeakEnglish
.

*IneedmorechancestospeakI�nglish
.

*Itriedtospeak
,butIcouldnotbecauseIdidnotknowsomewords,butIcouldunderstandthe

grammar.

*IspeakEnglishbyintuition
,notthinkingaboutgrammar.

*Iunderstandwhatthespeakerssay
,butIcannotexpressmyselfinEnglish丘eely.

*IneedsometimebeforeIsaysomething
.

*Iwanttosaysomething
,butIcannot.

*SometimesIwasconfusedbecauseIdidnotknowwhattosay
.

*MaybeIwillbeabletospeakinEnglish
.

*Itwaseasytorememberexpressionsinthisclass
,

*IthinkImadesomeimprovementinspeakinginthisactivity
.

*Icouldnotimprovemylisteningcomprehension
,butIcouldimprovemyspeakingability.

*IthinkIcancommunicatebyusingthesegrammaticalpointsbecauseIhavepracticedmanytimes
.

Othercommentsaboutthisactivity

*Icouldnotsaysomelongsentences
,buttheseactivitiesarealotof血n.

*IwanttostudyEnglishinthisway
.

*ItwaseasyformeandIthinkwehavetocontinuethiskindofactivitytoimproveourspeaking

ability.

*Ididlikethequestion -answergames .

22



*ItwasgoodtospeakwithfriendsinEnglishforfun
,notforstudy.

*Usingsomepicturesishelpfulandgivesmeimagesinspeaking .

*IshouldhavestudiedEnglishinthiswaybeforethisclass .

*IthinktheseactivitieswereeffectiveandIwanttolearnmore
,especiallyworkingexpressions.

*IfIcontinuethiskindofpractice
,Iwillbeabletospeak.

ManyofthestudentsrecognizethenecessityandtheimportanceoflearningEnglishgrammarwhen

theycommunicate.Duringtheactivities,afterteachingthebasicgrammaticalitems,weallowedthe

studentstoexpressthemselves丘eelyAtthattime,mostofthestudentshesitatedtospeakbecause

theywereafraidofmakingmistakesanddidnothavetheconfidenceinspeakingeveniftheywere

excellentinwriting.But,whilewecontinuedtheselessons,theybecameaccustomed,littlebylittle,

tospeakingout.Wefoundthatthestudents'listeningcomprehensionwasimprovedinthese

activities,althoughtheirspeakingabilitystillneededtobeimproved.

5.Conclusion

Wegavelessonsaccordingtoourhypothesis.Asaresult,wecouldseethestudents'positive

attitudeforcommunication.Itistruethatstudents'pointsinachievementarelowerthanwe

expected,butwecertainlyobservedthatthestudentsshowedgreatenterpriseinspeakingEnglish

byusingthetargetedgrammaritems.Moreover,asthestudentspointedout,theysurelythinkthatif

theycontinuetostudythroughthisapproachfocusedonEnglishgrammartheywillbeableto

communicateinEnglish.Wealsohavecon丘dencethatthisgrammar-fbcusedmethodin

communicationiseffective,becausewecouldseethatmoststudentstriedtospeakoutasmuchas

possible.Infact,wehadlittletimetoobservehowmuchthestudentsmadeimprovementinspeaking

…mdhste血gabilitiesduringthisresearch.Thestudentsneedmorepracticetogetaccustomedto

communicationinEnglish.Therefore,ifwecontinuethisapproachinteachingtheothergrammatical

items,studentswillsurelyhavemoreconfidencetospeakinEnglish.
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